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President’s Message 
 

As we celebrate Cypress College’s 50th Anniversary in the 2016-2017 academic year, our vision is both 

to the past and to the future. Reflection on all that has been accomplished over the years is necessary 

if we are to move the institution effectively into the future. Our doors opened in 1966 with a Flag Raising 

Ceremony in the midst of the array of temporary facilities that “Sprung up overnight.” That ceremony 

was attended by a small contingent of District personnel and community members. We have been 

committed to our charge of serving students ever since. We recognize and acknowledge that without 

well thought out and well developed plans, an endeavor such as opening the doors of a college would 

never have come to pass. As we now begin moving into the next 50 years of our existence as an 

institution of higher learning, developing plans sufficient to our charge is no less daunting and even 

more important. 

The College developed its first Educational Master Plan in 2006. That plan charted a course for each of 

our educational programs in a way that had not previously been the case. As evidenced by the 

progress the College has made in the intervening 10 years relative to the quality of our programs and 

the success of our students, that plan has had a profound impact. The 2006-2016 Educational Master 

Plan became an integral component of the College’s planning and allocation processes, serving in 

conjunction with our Program Review and Planning and Budget Committee allocation processes to 

inform the decisions we make in alignment with the articulated priorities of the College. 

Cypress College is made up of a variety of programs, each with particular missions, each with particular 

needs. The development of a comprehensive Educational Master Plan provides the College with a 

mechanism to articulate a broader vision, but it also provides the individual programs with an 

opportunity to express and to address the unique needs that each has. Given that the College has an 

almost equal split of academic and career/technical education programs, the need to identify and 

address individual programmatic needs is more critical here than perhaps at any other community 

college in the greater southern California region. Needs in Dental Hygiene, for example, are 

dramatically different than needs in Sociology or Art History. The development of a comprehensive 

Master Plan provides all of the College’s programs with the opportunity to chart a unique and 

personalized course into the future. 

As President of the College, I say often that we need to Dream Big Dreams. We cannot bring those Big 

Dreams into reality without plans sufficient to the task. At the same time, one can argue that Big 

Dreams can also be constituted of a variety of smaller dreams and initiatives. The development of this 

Educational Master Plan provided all who participated the opportunity to share their dreams, both big 

and small, for what their programs can become. We recognize that peering 5 years, 10 years into the 

future is no easy task. As the timeline increases, we understand that our predictions may not be as 

close to the reality as we would wish. That does not, however, diminish the value of our planning 

processes, understanding that mid-course corrections will always be necessary based upon the 

relevant conditions as they evolve over time. 

The development of this Plan was guided by our Director of Institutional Research and Planning, Mr. 

Philip Dykstra, and our Senior Research and Planning Analyst, Dr. Eileen Haddad, who engaged a 

participatory process to give voice to all. It is a rich and valuable document because of their leadership 

and the contributions of program faculty and staff in conjunction with a thorough process of vetting and 

approval which involved the individual program representatives, the Academic Senate, the College 

Planning and Budget Committee, and the President’s Advisory Cabinet. This document is truly the work 

of the College writ large. 

Bob Simpson, President 
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Developing the Educational Master Plan  

Introduction, Purpose and Development of the Educational Master Plan,  

and the College Planning Process 

 

Introduction 
Cypress College is one of two credit colleges in the North Orange County Community College District 

(NOCCCD). For its physical transformation in the summer of 1966 in only 74 days from a dairy farm to 

a college campus serving 1,500 students, Cypress College was hailed as “the instant college” in a 

Newsweek article called From Cowbells to School Bells barely a month into its existence. Nearly 50 

years later, the campus is supported by over 900 employees, covers 110 acres, and features modern 

looking concrete buildings set around a central pond. In addition to this physical transformation, the 

college now serves a diverse student population of about 16,000 students each semester. As reflected 

in the college vision, mission, and core values, it helps thousands of students each year transform their 

lives by achieving their educational goals. 

 

Vision, Mission, and Values of the College 
Our Vision 

A premier learning community recognized for supporting student success and enriching society. 

 

Our Mission 

Cypress College enriches students’ lives by providing high quality education for transfer to four-year 

institutions, associate degrees, career technical education, and certificate coursework, as well as basic 

skills and opportunities for lifelong learning. The college is dedicated to supporting the success of 

students and enriching society, embracing diversity, and contributing to both the economic and social 

development of the surrounding community. 

 

Our Core Values  

Excellence: Quality and high standards in instruction and student services, enhanced by professional 

growth for faculty and staff. 

 

Integrity: An ethical standard of honesty, fairness, accountability, and trust. 

 

Collegiality: Teamwork, collaboration, communication, courtesy, and respect both on campus and with 

the surrounding community. 

 

Inclusiveness: A community that embraces diversity, fosters individuality, provides an accessible, 

supportive climate, and encourages a variety of perspectives and opinions.  

 

Purpose and Development of the Educational Master Plan 
The Cypress College Educational Master Plan (EMP) serves as the long-term (10 year) plan to fulfill the 

vision, mission, and core values of the college. The EMP is operationalized primarily by the directions 

of the Cypress College Strategic Plan and its related goals and activities. The Strategic Plan is revised 

every three years, updated and evaluated annually, and serves as the vehicle for implementing the 

EMP. With this in mind, the approach taken to create the EMP was from the ground up and involved 
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asking each instructional department and student service area to envision what the next 10 years will 

look like for their department or program. More specifically, the reports created by each department 

included a summary of recent department trends, anticipated changes within the department as a result 

of various factors (e.g., technology innovations, demographic shifts in student populations, labor market 

trends, pedagogical changes), and how the needs of the students and the departments will change as a 

result of these factors. In alignment with Direction A of the Strategic Plan, the departmental reports also 

included a statement about what constitutes student success within their department. 

 

The essence of the Educational Master Plan is found in the departmental reports. These reports 

provide purposeful and informed strategies to address the changing internal and external context of the 

college and its students over the next 10 years. The ideas put forth in the departmental reports will be 

strengthened and supported by the college as the departments continue to look for new ways to help 

students be successful. Examples of such ideas can be found in the section in each department’s 

report entitled “The Future of the Department”. These ideas, if implemented, would go a long way in 

meeting the needs of future students. This approach to developing the EMP did not result in 

establishing goals from the top down, but rather the goals reside within each department report.  

 

For a timeline of the development process for the 2016-2026 Educational Master Plan, please see 

Appendix A. 

 

Planning Assumptions for the Educational Master Plan 
When creating a plan for a 10-year timeframe such as the Educational Master Plan (EMP), it is not 

possible for an institution to account for all possible scenarios. Planning assumptions can help guide 

the planning process by making explicit the internal and external realities that may impact the future of 

the college. These planning assumptions, like planning goals, need to be reviewed and monitored, and 

even updated, periodically. As the EMP is implemented over the course of the next 10 years, these 

assumptions should be used to recalibrate the college’s plans for the future. 

 

The planning assumptions for the Educational Master Plan are as follows: 

 Cypress College is a part of the overarching California Community College System and is 

guided by the mission, vision, values, strategic directions, and goals of the statewide system.   

 Cypress College functions as a part of the North Orange County Community College District 

and is aligned with the mission, vision, and strategic directions of the district.  

 Cypress College is a comprehensive community college that provides opportunities for students 

to earn degrees, certificates, transfer to four-year institutions, obtain career and technical 

education, basic skills, and lifelong learning, as stated in the mission, vision, and values of the 

college. 

 Cypress College functions under the accreditation standards set by the Accrediting Commission 

of Community and Junior Colleges (ACCJC) as well as under the legislation and regulations 

pertaining to community college education put forth at the federal and state levels.  

 Student success is achieved in a variety of ways, including the completion of a course, 

certificate, or degree, obtaining employment, transferring to a four-year institution, or fulfilling an 

educational goal.  

 The Educational Master Plan is informed by internal and external data and includes input from 

all campus constituency groups.  
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 The Educational Master Plan is the framework for long-term college planning and will be 

implemented via the college’s strategic planning and review cycles.   

 The strategic directions, goals, and objectives within the Strategic Plan are linked to measurable 

outcomes to ensure the college is making progress on achieving the long-term goals of the 

Educational Master Plan.  

 

The College Planning Process 
The first Educational Master Plan (EMP) for Cypress College was developed for the 2006-2016 time 

period in response to the 2005 accreditation site visit. The North Orange County Community College 

District (NOCCCD) Board of Trustees and the Chancellor adopted a process to create a 

comprehensive District Strategic Plan to guide the future quest towards excellence within the District 

and each of its programs at Cypress College, Fullerton College, and the School of Continuing 

Education. Subsequently, the District engaged in developing a 2011-2020 Comprehensive Master Plan 

(CMP) to provide overall direction to the three academic institutions under its jurisdiction.  

 

The Cypress College 2016-2026 Educational Master Plan is the foundational document for the 

integrated planning process at the college and serves as the long-term plan to fulfill the mission, vision, 

and core values of the college. The EMP is supported by functional college plans (e.g., Student Equity 

Plan, Technology Plan) and college processes (e.g., quality reviews) but is operationalized primarily by 

the directions of the Cypress College Strategic Plan and the related goals and activities associated with 

the plan. It is important to note the difference between a master plan which surveys the existing status 

and envisions future needs, and a strategic plan which begins with the desired end identified in a 

master plan and works backwards towards the current status while allowing for flexibility in the means 

by which the objectives are accomplished.  

 

In addition to the role of the Strategic Plan in the integrated planning process, functional plans and 

college processes also play a large role in informing the planning and decision-making process. With 

regard to the functional plans, the goals and objectives identified in these plans bear a close 

relationship with the Cypress College Strategic Plan but are more tactical in nature, in that they focus 

on accomplishing the narrowly defined objectives of the functional area with predetermined means 

allocated to them.  

 

College processes, such as quality review, are also integrated into campus decision-making. The 

college has used instructional quality review as its program review process for instruction for about 25 

years, along with a well-established quality review process for student support services and campus 

support services for over fifteen years. Departments and programs use their quality reviews to 

substantiate one-time funding proposals, faculty and classified hiring needs, and department budgets. 

As a result of the direct ties to planning and decision-making, quality review reports have gained 

importance among the college constituents and have become an integral part of the planning process. 

 

Taken together, the relationships between the District Comprehensive Master Plan, the Cypress 

College Educational Master Plan, the Cypress College Strategic Plan, and the college functional plans 

and processes are complex, to say the least. This complexity exists primarily because they were 

developed for different time periods and focused on goals which were most relevant to the institutions 

during the timeframe for which the plans were created. To help make the connections more clear, Table 

1 on page 5 summarizes the alignment between the directions put forth by the District Strategic Plan 
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and the Cypress College Strategic Plan. Furthermore, the diagram on page 6 (Figure 1) illustrates the 

integrated planning process at Cypress College, and the components of the model are further 

described on page 7. Although the diagram has served its purpose throughout the last several years, 

with the continual improvement of the planning process and a new 2017-2020 Strategic Plan being 

developed in Spring 2017, the process may be revised in the coming years.  

 

Table 1. Alignment of NOCCCD Strategic Directions and Cypress College Strategic Directions 

 Cypress College Strategic Directions 

NOCCCD Strategic Directions 

A: B: C: 

Student 

Success 

Organizational 

Effectiveness 

and Excellence 

Strong 

Community 

Connections 

1: Annually improve completion for degrees, 

certificates, diplomas, transfers, transfer-readiness 

requirements, and courses. 
X   

2: Annually make progress toward eliminating the 

documented achievement gap among race/ethnicity 

groups. 
X   

3: Annually improve the success rate for math, 

English, and ESL students moving within the same 

discipline from a) noncredit to the highest level credit 

basic skills course, b) basic skills to college-level 

courses, and c) the next higher course in the 

sequence of credit or noncredit basic skills courses. 

X   

4: Implement best practices related to planning 

including transparent decision-making processes, 

support of strategic and comprehensive planning 

activities at campus and District levels, and the 

allocation of resources to fund planning priorities. 

 X  

5: Develop and sustain collaborative projects and 

partnerships with the community’s educational 

institutions, civic organizations, and businesses. 

  X 

 

Note. The Cypress College Strategic Directions and NOCCCD Strategic Directions have goals within each direction that are not presented in 

the table, however these goals may further align the plans.  
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Figure 1. Cypress College Integrated Planning Model 

 

 
 

 

Note. Refer to page 7 for a summary of the various components in the model. 
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District Strategic Directions: The five District Strategic Directions identified in the 2011-2020 

NOCCCD Comprehensive Master Plan guide the overall planning process at Cypress College during 

the plan period.  

 

College Educational Master Plan: Serves as the long-term (10 year) plan to fulfill the mission, vision, 

and core values of the college. The Educational Master Plan is the foundational document that informs 

and shapes the other college plans and processes and is primarily operationalized by the College 

Strategic Plan.  

 

College Strategic Plan: The Cypress College Strategic Plan follows a three-year cycle and focuses on 

moving the institution to the destination envisioned in its Educational Master Plan by guiding the 

energies and resources of the college. The goals and objectives identified in the Strategic Plan are 

typically aimed at broad issues that impact a large proportion of students.  

 

College Functional Plans: The goals and objectives identified in the functional plans bear a close 

relationship with the Cypress College Strategic Plan and serve as targeted support plans to the 

Educational Master Plan. Functional plans are more tactical in nature and focus on accomplishing more 

narrowly defined objectives of the functional area with predetermined means allocated to them.  

Examples: Student Equity Plan, Basic Skills Plan, SSSP Plan, Distance Education Plan 

 

College Processes: There are a number of college processes that take place on a periodic basis. 

Although these processes are not part of any particular plan, they are either required for effective 

operation of the institution or fulfillment of mandatory requirements of Education Code, or both, and are 

an integral part of planning for the college. 

Examples: Program review, curriculum review, accreditation, SLO assessment  

 

Evaluation Cycle: This is the process in which strategic decision-making takes place based on 

information from the integrated planning process.  

Examples: Resource allocation, prioritization, evaluation of processes 

 

Periodicity: The various plans and processes at the college are reviewed regularly; however, the 

periodicity of the review depends on the plan or process. Specifically, the strategic plans follow a three-

year cycle and are annually updated and reviewed, however the various functional plans vary in their 

cycles but are updated and reviewed annually. In terms of college processes, instructional program 

review occurs every four years, and every two years for Career Technical Education (CTE) programs, 

and Student Learning Outcomes (SLOs) are assessed every four years but their status is updated 

every year. An Institutional Effectiveness Report (IER) is compiled annually by the Institutional 

Research and Planning office that provides annual updates on college data and various planning 

activities.  
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The Institutional Learning Outcomes (ILOs) Framework 
The Cypress College Institutional Learning Outcomes (ILOs) represent the knowledge, skills, and 

competencies that students are expected to develop through all aspects of their experiences at the 

college. The ILOs at Cypress College were established in alignment with the college mission in that 

they represent common learning outcomes according to the various pathways students choose to 

pursue. As a result, ILOs help guide departments in their development of student learning outcomes for 

programs, courses, and services, as well as help shape the planning and decision-making processes of 

the college. A diagram of the relations between the college mission, Institutional Learning Outcomes 

(ILOs), the various student pathways, Program Learning Outcomes (PLOs), and Student Learning 

Outcomes (SLOs) can be seen below in Figure 2, with more detail available in Appendix B. 

 
Figure 2. Cypress College Institutional Learning Outcomes (ILOs) Framework 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Refer to Appendix B for more detail on the various components in the diagram. 

Institutional Learning Outcomes (ILOs)  
ILOs demonstrate common learning outcomes according to the chosen  

pathway and are published in the Cypress College Catalog 

Cypress College Mission, Vision, and Core Values  

Pathway II:  
Career and 

Technical Education 
Certification 

 

I. Breadth of Knowledge, 
Competencies, and Skills 

II. Communication in a 
Particular Field or 
Employment 

III. Analytical Thinking, 
Problem-Solving, and 
Information Competency 

IV. Personal, Academic, and 
Professional Development 

 

Pathway II I:  
Personal, Academic, 

and Professional 
Development  

 

I. Personal Responsibility 

 

Pathway I: 
Associate Degree 
and/or CSU/IGETC 

Transfer Curriculum 
 

I. Breadth of Knowledge, 
Experiences, and Skills 

II. Communication 
III. Critical Thinking and 

Information Competency 
IV. Personal, Academic, and 

Professional Development 

 

Program Learning Outcomes (PLOs)  
PLOs appear at the beginning of each instructional program’s section of the 

Cypress College Catalog 

Student Learning Outcomes (SLOs)  
SLOs are listed on all course outlines of record in Curricunet, published on 
the Cypress College SLO webpage, and tracked and assessed in TracDat. 
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External Scan 

Demographic and Labor Market Trends of the Surrounding Community 

 

The external scan provides an overview of relevant conditions outside of the college, such as 

demographic changes, educational trends, and labor market trends in the surrounding community. 

These trends provide insights on the environmental context of the college and help inform college 

planning and decision-making for the coming years.  

 

Demographic Trends in the Surrounding Community 
Population growth is expected across the state of California at an average rate of 8.9% over the next 10 

years. In Orange County, the estimated population is currently over 3.1 million, and is expected to grow 

by 4.6% to over 3.3 million by 2026. Our neighboring Los Angeles County is also expected to grow by 

5.3% to over 10.7 million by 2026.  

 

Table 2. Projected Population Growth for Orange County, Los Angeles County, and California 

 

 

During this same timeframe, Orange County is projected to experience significant shifts in 

demographics. Specifically, by 2026 a wave of the Baby Boomer generation will be reaching the typical 

for retirement resulting in a 35.9% increase in the 60 years and older population over the next 10 years. 

Also notable and more relevant to college enrollment trends is a projected decline of 12.3% in the 20- 

to 24-year-old population by 2026.  

 

Figure 3. Projected Population of Orange County Residents by Age Group (15 and Older) 

 

 

2016 2026
2016 to 2026 

% Change

Orange County 3,172,578 3,317,051 4.6%

Los Angeles County 10,209,897 10,751,634 5.3%

California 39,242,698 42,722,810 8.9%

Source: California Department of Finance
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Orange County is also projected to become more ethnically diverse in the next 10 years. The 

population growth and increased diversity of Orange County can largely be attributed to the 17.6% 

projected increase in the Hispanic population, and 7.1% projected increase in the Asian population by 

2026. Although the groups are smaller in numbers, increases are also projected among Pacific Islander 

(3.5%), African-American (2.2%), and two or more (28.8%) ethnicity populations. During the same time 

frame, the White population and American Indian/Alaskan Native population is projected to decrease by 

4.0% and 1.7%, respectively. 
 

Figure 4. Projected Population of Orange County Residents by Ethnicity (15 and Older) 

 
 

A large proportion of students who enroll at Cypress College do so immediately after completing high 

school; therefore, a look at high school graduate projections may also provide useful information. The 

projected number of high school graduates in Orange County appears to be relatively stable, showing a 

small decline of less than 1% between 2016 and 2024. Many of our incoming high school graduates 

come from the Los Angeles County, so these high school graduate trends are also included. The 

projected number of high school graduates in Los Angeles County is projected to decline by 4.7% by 

2024.  
 

Figure 5. Projected Population of High School Graduates in Orange County and Los Angeles County 
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Labor Market Trends in the Surrounding Community 
The labor market trends of our surrounding community provide us with information that helps us 

determine what programs are likely to lead to employment outcomes for our students, and where 

community and industry relations can be most beneficial. The data include projections on industry 

employment, fastest growing occupations, and occupations with the most job openings for Orange 

County and Los Angeles County. 

 

Industry employment for Orange County and Los Angeles County are projected to increase by 14% by 

2022. Specifically, these projections indicate that employment in the Construction, Civil Engineering, 

Contractor industry will see the largest growth (31.7%), followed closely by employment in the Health 

Care and Social Assistance industry (28.2%). 

 

Table 3. 2012-2022 Industry Employment Projections for Orange County and Los Angeles County 

 
 

  

2012 2022 # Change % Change

Construction, Civil Engineering, Contractors 180,500 237,700 57,200 31.7%

Health Care and Social Assistance 707,500 906,800 199,300 28.2%

Educational Services 140,400 174,900 34,500 24.6%

Professional, Scientific, and Technical Services 381,200 469,100 87,900 23.1%

Administrative Support, Waste Management, and Remediation 

Services
365,600 444,500 78,900 21.6%

Accommodation and Food Services 485,600 586,300 100,700 20.7%

Management of Companies and Enterprises 83,100 97,300 14,200 17.1%

Arts, Entertainment, and Recreation 110,300 128,900 18,600 16.9%

Real Estate, Rental, and Leasing 106,600 122,800 16,200 15.2%

Wholesale and Retail Trade, Transportation, and Utilities 1,015,400 1,158,100 142,700 14.1%

Finance and Insurance 212,300 235,900 23,600 11.1%

Information, Publishing (non-Internet), Telecommunications 215,700 239,000 23,300 10.8%

Self Employment 384,100 421,700 37,600 9.8%

Farming 8,200 9,000 800 9.8%

Other Services (excludes Private Household Workers) 186,200 202,500 16,300 8.8%

Mining and Logging 4,800 5,100 300 6.3%

State and Local Government 645,500 684,100 38,600 6.0%

Private Household Workers 25,400 25,200 -200 -0.8%

Unpaid Family Workers 4,100 4,000 -100 -2.4%

Manufacturing of Durable and Nondurable Goods 525,400 466,100 -59,300 -11.3%

Federal Government 59,200 47,000 -12,200 -20.6%

Total Employment 5,846,800 6,665,900 819,100 14.0%

Source: California Employment Development Department (EDD); U.S. Bureau of Labor Statistics

Note. Industry detail may not add up to totals due to independent rounding and suppression.

Industry Title

Estimated and Projected 

Employment
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In terms of occupational growth, the fastest growing occupations projected for Orange County and Los 

Angeles County between 2012 and 2022 include fashion designers (54.3% growth), economists (50.0% 

growth), orthodontists and prosthetists (50.0% growth), occupational therapy assistants (48.1% 

growth), and information security analysts (43.5% growth).  

 

Although most of the fastest growing occupations require a Bachelor’s degree or higher, it should be 

noted that many of these occupations are directly related to associate degree and certificate programs 

offered at Cypress College, such as Economics, Computer Information Systems, Accounting, and 

Diagnostic Medical Sonography. However given that 14 of the top 20 fastest growing occupations have 

an entry education level of a Bachelor’s degree or higher, the role Cypress College plays in supporting 

transfers to four-year institutions becomes increasingly important as it aligns with the education and 

training requirements of the projected labor market.  

 

Table 4. 2012-2022 Fastest Growing Occupation Projections for Orange County and Los Angeles County 

 
 

  

2012 2022 % Change Hourly Annual 

Fashion Designers 700 1,080 54.3% $29.31 $60,966 BA/BS

Economists 520 780 50.0% $52.90 $110,034 MA/MS

Orthotists and Prosthetists 460 690 50.0% $27.38 $56,939 MA/MS

Occupational Therapy Assistants 520 770 48.1% $34.93 $72,642 AA/AS

Information Security Analysts 460 660 43.5% $44.76 $93,088 BA/BS
2

Loan Officers 6,320 9,010 42.6% $34.69 $72,150 BA/BS

Operations Research Analysts 490 690 40.8% $40.04 $83,295 BA/BS

Actuaries 540 760 40.7% $55.15 $114,698 BA/BS

Personal Financial Advisors 3,930 5,530 40.7% $35.66 $74,155 BA/BS

Health Specialties Teachers, Postsecondary 4,880 6,780 38.9% ---
1 $77,290

Doctorate or 

Prof. Degree
2

Meeting, Convention, and Event Planners 790 1,090 38.0% $23.93 $49,773 BA/BS

Telecommunications Equipment Installers and 

Repairers, Except Line Installers
8,820 12,050 36.6% $29.87 $62,131 Certificate

Skincare Specialists 1,320 1,800 36.4% $14.28 $29,696 Certificate

Credit Counselors 580 790 36.2% $20.95 $43,566 BA/BS

Market Research Analysts and Marketing Specialists 26,520 36,060 36.0% $30.81 $64,080 BA/BS

Physical Therapist Assistants 1,960 2,640 34.7% $31.18 $64,833 AA/AS

Rehabilitation Counselors 1,240 1,670 34.7% $13.60 $28,288 MA/MS

Manicurists and Pedicurists 1,840 2,470 34.2% $9.01 $18,732 Certificate

Marriage and Family Therapists 2,170 2,910 34.1% $22.58 $46,974 MA/MS

Diagnostic Medical Sonographers 1,150 1,540 33.9% $39.56 $82,273 AA/AS

Source: California Employment Development Department (EDD); U.S. Bureau of Labor Statistics

Note.  Occupations that have an entry level education of a high school diploma or less w ere excluded.
1 In occupations w here w orkers do not w ork full-time all year-round, it is not possible to calculate an hourly w age.
2 Some w ork experience is also required.

Occupational Titles

Estimated and Projected

Employment
Median Wages Entry Level 

Education
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While occupational growth is important, examining which occupations are projected to have the most 

job openings (regardless of growth) is of equal importance in evaluating the needs of the labor market. 

The occupations with the most projected job openings in Orange County and Los Angeles County 

between 2012 and 2022 are general and operations managers, registered nurses, and accountants and 

auditors, with around 30,000 job openings in the respective occupations.  

 

As with the fastest growing occupation trends, most of these occupations require a Bachelor’s degree 

or higher at entry level. However, many of these occupations are aligned with programs offered at 

Cypress College, such as Management, Registered Nursing, Accounting, and Education.  

 

Table 5. 2012-2022 Occupation with the Most Projected Job Openings for Orange County and Los Angeles 

County 

 
 

  

Hourly Annual

General and Operations Managers 31,130 $53.04 $110,326.00 BA/BS
2

Registered Nurses 29,620 $43.20 $89,856 AA/AS

Accountants and Auditors 28,660 $33.83 $70,352 BA/BS

Nursing Assistants 15,510 $13.27 $27,600 Certificate

Elementary School Teachers, Except Special Education 15,230 ---
1 $78,413 BA/BS

Management Analysts 13,270 $38.85 $80,800 BA/BS
2

Market Research Analysts and Marketing Specialists 13,170 $30.81 $64,080 BA/BS

Licensed Practical and Licensed Vocational Nurses 13,060 $24.33 $50,601 Certificate

Medical Assistants 11,900 $15.82 $32,905 Certificate

Lawyers 10,680 $71.98 $149,714
Doctorate or 

Prof. Degree

Producers and Directors 9,610 $50.03 $104,065 BA/BS
2

Secondary School Teachers, Except Special and Career/Technical 

Education
8,190 ---

1 $69,616 BA/BS

Heavy and Tractor-Trailer Truck Drivers 8,110 $19.87 $41,320 Certificate

Loan Officers (OC Only) 3,860 $34.69 $72,150 BA/BS

Sales Managers (OC Only) 2,920 $59.49 $123,726 BA/BS
2

Source: California Employment Development Department (EDD); U.S. Bureau of Labor Statistics

Note 1.  Occupations that have an entry level education of a high school diploma or less w ere excluded.

Note 2.  Total job openings are the sum of new  jobs and replacement needs.  
1 In occupations w here w orkers do not w ork full-time all year-round, it is not possible to calculate an hourly w age.
2 Some w ork experience is also required.

Occupational Title
Job Openings 

2012-2022

 Median Wages Entry Level 

Education
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Internal Scan 

Student Characteristics and Success, College Productivity and Efficiency, and 

Employee Demographics 

 

The internal scan provides an overview of the conditions within the college itself, such as student 

demographics, student origin, student success, college productivity and efficiency as well as employee 

demographics. These trends provide the current and historical context which, in conjunction with the 

external scan, help us anticipate future challenges the college may have and, in turn, help shape the 

college planning process. 

 

Student Characteristics 
In Fall 2015, Cypress College enrolled 16,556 students—the highest fall semester enrollment in over 

five years. In terms of the gender composition of these students, females have consistently comprised 

the majority at about 54%. Specifically, the Fall 2015 student population was 54.4% female, 44.0% 

male, and 1.6% not reported.   

 

Figure 6. Students Enrolled at Cypress College

 
 

Table 6. Students by Gender 

 
 

  

# % # % # % # % # %

Female    8,730 54.6% 8,510 54.4% 8,770 54.2% 8,851 54.9% 9,006 54.4%

Male      7,061 44.1% 6,952 44.4% 7,225 44.6% 7,057 43.8% 7,289 44.0%

Not Reported 212 1.3% 185 1.2% 198 1.2% 216 1.3% 261 1.6%

Total 16,003 100.0% 15,647 100.0% 16,193 100.0% 16,124 100.0% 16,556 100.0%

Source: Cypress College Data Systems

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
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The Cypress College student population has become increasingly diverse over the past five years. 

Most notably, the Hispanic student population increased by 34.1% between Fall 2011 and Fall 2015, 

whereas the White student population decreased by 23.9% within this same timeframe. These shifts 

are consistent with the demographic changes that have been occurring in the surrounding community, 

as noted in the external scan. Additionally, although the group is smaller in size, it is also worth noting a 

35.1% decline in American Indian/Alaskan Native student population, and a 23.1% decline in Pacific 

Islander student population over the past five years. In Fall 2015, Hispanic students comprised nearly 

half of the student population at 47.7%, followed at a distance by White students at 19.8% and Asian 

students at 18.7%, who represent the next two largest ethnic groups.  

 

Figure 7. Students by Ethnic Group 

 
 

Table 7. Students by Ethnic Group 

 
 

In Fall 2015, about 84% of our student population was under 30 years old, with 20- to 24-year  olds 

representing the largest age group at 44.4%. In general, the proportion of students under 30 years old 

has increased over the past five years, whereas the proportion of students over 30 has decreased 

during this timeframe. This is reflected in the average age of students which has decreased from 25.18 

years in Fall 2011 to 24.51 years in Fall 2015. 

# % # % # % # % # %

African American              925 5.8% 762 4.9% 821 5.1% 853 5.3% 806 4.9%

Am. Indian/Alaskan Native 131 0.8% 130 0.8% 104 0.6% 99 0.6% 85 0.5%

Asian                         2,895 18.1% 2,822 18.0% 2,910 18.0% 2,945 18.3% 3,092 18.7%

Filipino 1,185 7.4% 1,077 6.9% 1,108 6.8% 1,107 6.9% 1,149 6.9%

Hispanic                      5,891 36.8% 6,395 40.9% 7,112 43.9% 7,419 46.0% 7,899 47.7%

Pacific Islander              108 0.7% 111 0.7% 103 0.6% 81 0.5% 83 0.5%

White         4,301 26.9% 3,934 25.1% 3,759 23.2% 3,401 21.1% 3,275 19.8%

Other 64 0.4% 40 0.3% 22 0.1% 14 0.1% 4 0.0%

Not Reported              503 3.1% 376 2.4% 254 1.6% 205 1.3% 163 1.0%

Total 16,003 100.0% 15,647 100.0% 16,193 100.0% 16,124 100.0% 16,556 100.0%

Source: Cypress College Data Systems

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
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Figure 8. Students by Age Group 

 
 

Table 8. Students by Age Group 

 
 

The proportion of Cypress College students who are among the first generation of their family to attend 

college has been steadily increasing for the past five years. Nearly half (45.7%) being first-generation 

college students in Fall 2015, which up from 40.5% in Fall 2011.  
 

Figure 9. First-Generation College Students 

 

# % # % # % # % # %

Less than 20 4,179 26.1% 3,958 25.3% 3,982 24.6% 3,884 24.1% 4,038 24.4%

20 - 24 6,604 41.3% 6,826 43.6% 7,063 43.6% 7,248 45.0% 7,354 44.4%

25 - 29 2,075 13.0% 2,073 13.2% 2,221 13.7% 2,277 14.1% 2,538 15.3%

30 - 39 1,612 10.1% 1,455 9.3% 1,579 9.8% 1,526 9.5% 1,548 9.4%

40 - 49 942 5.9% 825 5.3% 786 4.9% 685 4.2% 623 3.8%

50 or more 591 3.7% 510 3.3% 562 3.5% 504 3.1% 455 2.7%

Total 16,003 100.0% 15,647 100.0% 16,193 100.0% 16,124 100.0% 16,556 100.0%

Source: Cypress College Data Systems

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
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Table 9. Highest Level of Education Achieved by Parents 

 
 

Over half (50.8%) of Fall 2015 Cypress College indicated that their educational goal was to obtain an 

associate degree and transfer to a four-year college or university. An additional 16.6% sought to 

transfer without a degree, and 10.2% sought to earn an associate degree without transferring. The 

proportion of students indicating these educational goals has remained somewhat stable since Fall 

2011 with a slightly increase in students selecting an associate degree and transfer as their goal.  

 

Figure 10. Students by Educational Goal 

 
 

Table 10. Students by Educational Goal 

 

# % # % # % # % # %

No High School Diploma
1 2,079 13.0% 2,222 14.2% 2,508 15.5% 2,745 17.0% 2,836 17.1%

High School Diploma
1 4,405 27.5% 4,393 28.1% 4,665 28.8% 4,535 28.1% 4,733 28.6%

Some College/No Degree 3,852 24.1% 3,724 23.8% 3,860 23.8% 3,725 23.1% 3,736 22.6%

Associate Degree 1,489 9.3% 1,388 8.9% 1,416 8.7% 1,392 8.6% 1,366 8.3%

Bachelors Degree 2,626 16.4% 2,475 15.8% 2,371 14.6% 2,383 14.8% 2,504 15.1%

Graduate Degree 1,019 6.4% 951 6.1% 946 5.8% 913 5.7% 1,004 6.1%

Not Reported 533 3.3% 494 3.2% 427 2.6% 431 2.7% 377 2.3%

Total 16,003 100.0% 15,647 100.0% 16,193 100.0% 16,124 100.0% 16,556 100.0%

Source: Cypress College Data Systems
1 First-Generation Students

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015

# % # % # % # % # %

Associate Degree and Transfer 7,523 47.0% 7,464 47.7% 7,877 48.6% 7,983 49.5% 8,415 50.8%

Transfer Only 2,579 16.1% 2,597 16.6% 2,649 16.4% 2,621 16.3% 2,756 16.6%

Associate Degree Only 1,682 10.5% 1,681 10.7% 1,700 10.5% 1,689 10.5% 1,689 10.2%

Vocational Degree or Certificate 641 4.0% 634 4.1% 720 4.4% 810 5.0% 720 4.3%

New Career or Job Advancement 1,420 8.9% 1,225 7.8% 1,240 7.7% 1,205 7.5% 1,192 7.2%

Other 2,158 13.5% 2,046 13.1% 2,007 12.4% 1,816 11.3% 1,784 10.8%

Total 16,003 100.0% 15,647 100.0% 16,193 100.0% 16,124 100.0% 16,556 100.0%

Source: Cypress College Data Systems

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
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There has been a shift towards an increased unit load by students since Fall 2011, with 67.5% of 

students enrolling in six or more units in Fall 2011 to 72.2% of students enrolling in 6 or more units in 

Fall 2015. Interestingly, the increased unit load has been primarily among students shifting from a less 

than 6-unit load to a 6- to 11.5-unit load, while the proportion of students enrolling in 12 or more units 

has remained relatively stable.  

 
Figure 11. Students by Unit Load 

 
 

Table 11. Students by Unit Load 

 
 

The math and English placement levels of directly matriculating first-time students indicate that the 

large majority of students enter Cypress College underprepared for college-level math and English 

courses. In Fall 2015, only 22.6% of first-time students placed into college-level math, and 19.0% 

placed into college-level English. More specifically, most students are entering Cypress College at Math 

015, which is three levels below college-level math, and English 058, which is two levels below college-

level English.  

 

It should be noted that within past few years, a lot of attention has been given to research suggesting 

that assessment tests do not capture the full potential of students, and as a result, tend to place 

students at levels lower than what they are capable. In light of this evidence, many community colleges 

including Cypress College are beginning to use multiple measures (e.g., high school transcripts in 

addition to placement test scores) to recommend placement to students. In Fall 2016, Cypress College 

# % # % # % # % # %

Less than 6 Units 5,204 32.5% 5,062 32.4% 4,963 30.6% 4,706 29.2% 4,596 27.8%

6 to 11.5 Units 5,476 34.2% 5,710 36.5% 6,038 37.3% 6,243 38.7% 6,608 39.9%

12 or More Units 5,323 33.3% 4,875 31.2% 5,192 32.1% 5,175 32.1% 5,352 32.3%

Average Units

Total 16,003 100.0% 15,647 100.0% 16,193 100.0% 16,124 100.0% 16,556 100.0%

Source: Cypress College Data Systems

8.40 8.21 8.42 8.55 8.66

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
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will begin piloting the implementation of multiple measures of assessment, and if the pilot is successful, 

students are expected to place and succeed in higher-level courses in the coming years. 

 

Figure 12. Transfer-Level Math and English Placement of Directly Matriculating First-Time Students 

 
 

Table 12. Math Placement of Directly Matriculating First-Time Cypress College Students 

 
 

Table 13. English Placement of Directly Matriculating First-Time Cypress College Students 

 

  

# % # % # % # % # %

MATH 150A 41 3.4% 42 3.5% 54 4.1% 53 4.4% 42 3.2%

MATH 100-142 255 21.3% 233 19.4% 281 21.3% 282 23.3% 256 19.4%

MATH 030-040 228 19.0% 209 17.4% 239 18.1% 211 17.5% 236 17.9%

MATH 020 394 32.8% 443 36.9% 383 29.0% 114 9.4% 101 7.6%

MATH 015 259 21.6% 259 21.6% 331 25.1% 461 38.2% 565 42.8%

MATH 010 23 1.9% 15 1.2% 32 2.4% 87 7.2% 121 9.2%

Total 1,200 100.0% 1,201 100.0% 1,320 100.0% 1,208 100.0% 1,321 100.0%

Source: Cypress College Data Systems

Note. Students w ith no placement test on record are not included in the table.

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015

# % # % # % # % # %

ENGL 100 288 20.7% 257 18.6% 295 19.7% 244 17.7% 269 19.0%

ENGL 060 392 28.2% 384 27.8% 415 27.7% 395 28.6% 372 26.2%

ENGL 058 500 36.0% 556 40.3% 576 38.4% 528 38.2% 535 37.7%

ENGL 057 172 12.4% 156 11.3% 177 11.8% 175 12.7% 202 14.2%

Refer to ESL or DSS 36 2.6% 28 2.0% 36 2.4% 40 2.9% 40 2.8%

Total 1,388 100.0% 1,381 100.0% 1,499 100.0% 1,382 100.0% 1,418 100.0%

Source: Cypress College Data Systems

Note.  Students w ith no placement test on record are not included in the table.

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
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The primary service area of Cypress College includes the Orange County cities of Anaheim, Buena 

Park, Cypress, Garden Grove, La Palma, Los Alamitos, Seal Beach, and Stanton; however, residents 

of any city are welcomed to the college.  

 

Rather than by city, a more detailed approach was taken by examining student origin by residence zip 

code, as well as the changes between Fall 2011 and Fall 2015. As can be seen in the table below, 

there were 148 more students from the 92804 Anaheim zip code in Fall 2015 than in Fall 2011, and 166 

fewer students from the 90630 Cypress zip code in Fall 2015 than in Fall 2011, which are the two top 

zip codes the college serves. The zip code that has shown the most growth in the number of students 

attending Cypress College is the 90650 Norwalk zip code, which had 202 more students attend 

Cypress College in Fall 2015 than in Fall 2011.  

 

Table 14. Student Origin by Residence Zip Code 

 
 

  

# % # % # Change % Change

92804: Anaheim 1,500 9.4% 1,648 10.0% 148 9.9%

90630: Cypress 1,334 8.3% 1,168 7.1% -166 -12.4%

90620: Buena Park 1,222 7.6% 1,165 7.0% -57 -4.7%

92801: Anaheim 705 4.4% 757 4.6% 52 7.4%

90650: Norwalk 366 2.3% 568 3.4% 202 55.2%

90680: Stanton 427 2.7% 523 3.2% 96 22.5%

90703: Cerritos 507 3.2% 508 3.1% 1 0.2%

90621: Buena Park 457 2.9% 413 2.5% -44 -9.6%

90638: La Mirada 496 3.1% 407 2.5% -89 -17.9%

92805: Anaheim 350 2.2% 405 2.4% 55 15.7%

92841: Garden Grove 273 1.7% 322 1.9% 49 17.9%

90623: La Palma 338 2.1% 318 1.9% -20 -5.9%

92802: Anaheim 287 1.8% 305 1.8% 18 6.3%

92833: Fullerton 374 2.3% 303 1.8% -71 -19.0%

92840: Garden Grove 273 1.7% 292 1.8% 19 7.0%

90706: Bellflower 183 1.1% 292 1.8% 109 59.6%

90631: La Habra 313 2.0% 270 1.6% -43 -13.7%

90720: Los Alamitos 295 1.8% 264 1.6% -31 -10.5%

92683: Westminster 185 1.2% 254 1.5% 69 37.3%

90715: Lakewood 227 1.4% 235 1.4% 8 3.5%

5,891 36.8% 6,139 37.1% 248 4.2%

16,003 100.0% 16,556 100.0% 553 3.5%

Source: Cypress College Data Systems

Fall 2011 Fall 2015

All Others

Total

Fall 2011 to Fall 2015
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A visual representation of the number of Fall 2015 students attending Cypress College by residence zip 

codes can be seen in the map below. The darker the green, the more students attended Cypress 

College from that zip code in Fall 2015, with the darkest green representing the 1,648 students from the 

92804 Anaheim zip code.  

 

Figure 13. Map of Fall 2015 Cypress College Students by Residence Zip Code 
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A visual representation of the Fall 2011 to Fall 2015 changes in the number of students attending 

Cypress College by residence zip codes can be seen in the map below. The red indicates that fewer 

students from that zip code attended Cypress College in Fall 2015 than in Fall 2011, with the darkest 

red representing the 166 student decline in the 90630 Cypress zip code, and the green indicates that 

more students from that zip code attended Cypress College in Fall 2015 than in Fall 2011, with the 

darkest green representing the 202 student increase in the 90650 Norwalk zip code.  

 

Figure 14. Map of Fall 2011 to Fall 2015 Changes in Cypress College Students by Residence Zip Code 
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In addition to city of residence and residence zip codes, examining local feeder high schools can also 

aid in understanding the areas from which our students come, particularly since many of our students 

come to Cypress College immediately after graduating high school. In Fall 2015, there were 1,811 first-

time students who directly matriculated from high school to Cypress College. Cerritos High was the top 

feeder high school in Fall 2015, with the most students (n = 107) directly matriculating to Cypress 

College after graduating high school with a 20.3% participation rate, which was closely followed by 

Kennedy High with 106 students and an 18.2% participation rate, and Western High with 104 students 

and the highest participation rate at 24.2%. 

 

Table 15. Top Feeder High Schools among Fall 2015 Directly Matriculating First-Time Cypress College 

Students 

 
 

  

2014-15 

Graduating Class

Enrolled at Cypress 

College in Fall 2015

Participation

Rate

Cerritos High 528 107 20.3%

Kennedy (John F.) High 583 106 18.2%

Western High 430 104 24.2%

Cypress High 637 93 14.6%

Anaheim High 613 62 10.1%

Magnolia High 355 57 16.1%

Loara High 503 57 11.3%

Rancho Alamitos High 411 54 13.1%

Pacifica High 431 48 11.1%

Savanna High 419 47 11.2%

La Mirada High 497 46 9.3%

Los Alamitos High 699 44 6.3%

Gahr High 443 43 9.7%

Artesia High 310 38 12.3%

Katella High 602 32 5.3%

Buena Park High 436 29 6.7%

Millikan High 889 29 3.3%

Downey High 985 27 2.7%

Garden Grove High 618 27 4.4%

Paramount High 1,048 26 2.5%

Source: California Department of Education; Cypress College Data Systems

Note 1. Graduating class data w as obtained via the California Department of Education DataQuest resource, and 

Cypress College enrollment data w as obtained via Cypress College Data Systems.

Note 2. The participation rate is calculated by dividing the number of students that enrolled at Cypress College by 

the graduating class for each high school.
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Student Success 
An important part of the college planning process is assessing and evaluating the success of our 

students. Key indicators of student success include short term outcomes such as course success and 

retention rates as well as long term completion outcomes such as transfer rates and awards conferred. 

Course success rates are calculated by dividing the number successful course completions by the total 

course enrollments that resulted in any grade notation. Course retention rates are calculated by dividing 

the number of enrollments that did not result in a withdrawal by the total course enrollments that 

resulted in any grade notation (including a withdrawal). 

 

 
 

 
 

Over the past five fall terms course success rates have slightly declined from 72.7% in Fall 2011 to 

70.4% in Fall 2015. Course retention rates have remained more stable but also declined by half a 

percent from 84.9% in Fall 2011 to 84.4% in Fall 2015.  

 

Figure 15. Course Success and Retention Rates  

 
 

To provide some context for the overall trends, the success rates by division were examined by 

instructional method, as well as ethnicity. In Figure 15, Fall 2015 success rates are displayed by 

division in relation to the college average. Success rates in the Science, Engineering, and Mathematics 

(SEM) division were lowest at 61.0%, whereas success rates in the Health Science division were 

highest at 84.5%.  

 

  

A, B, C, and P

A, B, C, D, F, P, NP, and W
Success Rate = x 100

A, B, C, D, F, P, and NP

A, B, C, D, F, P, NP, and W
Retention Rate = x 100
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Figure 16. Fall 2015 Course Success Rates by Division  

 
 

In Fall 2015, 13.4% of the enrollments at our college were in online or hybrid courses, which is up from 

11.9% in Fall 2011. Given the increased emphasis by the college on offering courses via alternative 

instructional methods, it is important to evaluate the success rates in these courses compared to 

traditional on-campus courses. As can be seen below, the success rates in online and hybrid courses 

were consistently lower than in on-campus courses by about 5 to 8 percentage points. Lower success 

rates in online and hybrid courses is a statewide trend; however, the college plans to provide additional 

training and support to faculty and students to improve success in these courses.  

 

Figure 17. Success Rates by Course Instruction Method 

 
 

Course success rates also vary by ethnic group with Asian students having the highest course success 

rates at 77.9% and African-American students having the lowest success rates at 62.2% in Fall 2015. 

The achievement gap between ethnic groups is a pervasive issue in education and has been the focus 

of numerous recent statewide initiatives including Student Success and Support Program (SSSP) and 
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Student Equity. In particular, the college is utilizing our Student Equity Plan to guide our efforts in 

closing the achievement gap between various student groups.  

 

Figure 18. Fall 2015 Course Success Rates by Ethnic Group 

 
 

In terms of completion outcomes, award and transfer data are summarized below. As can be seen in 

the figure below, the total number of degrees and certificates conferred by the college has increased 

over the past five years from 1,580 in 2011-12 to 1,878 in 2015-16. In 2015-16, there was an increase 

in the number of associate degrees awarded and a decrease in the number of certificates awarded. 

This trend was the result of a change in the award application dates, which had a greater impact on 

certificates. 

 

Figure 19. Degrees and Certificates Awarded  
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Transfer rate data also indicate an increasing trend over the past five years. In order to measure the 

transfer rate of our students, a specific cohort of transfer-seeking (i.e., first-time students who 

attempted a transfer level math or English course) is tracked for six years. The students who transfer to 

a four-year institution within that timeframe were counted in the transfer rate. As can be seen in the 

figure below, 41.6% of the 2008-09 cohort transferred to a four-year university within 6 years, up from 

39.2% of the 2004-05 cohort.  

 

Figure 20. Transfer Rate to Four-Year Institutions  

 
 

Table 16. Transfer Rate to Four-Year Institutions 

 
 

  

2004-05 2005-06 2006-07 2007-08 2008-09

Cohort 1,017 1,070 1,060 1,252 1,427

Transferred 399 425 428 473 594

Transfer Rate 39.2% 39.7% 40.4% 37.8% 41.6%

Source: CCCCO Data Mart Transfer Velocity Report

Note 1. The cohorts are first-time college students w ith a minimum of 12 units earned w ho attempted a transfer level math or English course.

Note 2.  Transfers include public and private 4-year institution in the United States that occurred w ithin 6 years of students' f irst enrollment.  
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Enrollment Productivity and Efficiency Measures 
As the basis for state funding, FTES (or Full-Time Equivalent Students) is an enrollment measurement 

that represents the income associated with instruction. If the college enrollments are dropping, the state 

will reduce funding. However if enrollments are growing, the state will increase funding up to the cap. 

To maximize funding from the state, most colleges try to achieve a slight amount of unfunded growth 

each year. This unfunded growth both ensures that the college does not fall below its projected FTES 

and makes the college eligible for growth monies. Due to the direct link between FTES and funding 

from the state, FTES trends are important to examine and serve as a key indicator for college planning.   

 

Between Fall 2011 and Fall 2015, Cypress College generated an average of 5,400 FTES each fall 

semester. In Fall 2015, the college generated over 5,600 FTES, with 5,501.9 resident FTES and 112.5 

non-resident FTES generated. As a result of the changing economy, the FTES generated in Fall 2012 

was especially lower than other semesters at less 5,153.1. 

 

Figure 21. Resident and Non-Resident FTES Generated 

 
 

Whereas FTES (Full-Time Equivalent Students) represents the income associated with instruction, 

FTEF (Full-Time Equivalent Faculty) represents the most significant cost associated with instruction. A 

ratio of Weekly Student Contact Hours (WSCH) per FTEF is used to measure the cost-effectiveness 

and efficiency of instruction at a college. A long-standing target for California community colleges is to 

have a WSCH per FTEF ratio of 525, which assumes an average class size of 35; however, this target 

does not necessarily apply to all community colleges or to all programs within a college.  

 

As can be seen in the figure below, WSCH per FTEF has declined from 468.3 in Fall 2011 to 419.6 in 

Fall 2015. This suggests that the college has been less efficient and less cost-effective over the past 

five fall terms. Enrollment management strategies are being developed and implemented to better 

evaluate course offerings in terms of student needs, as well as campus efficiency and productivity, with 

the goal of improving the declining WSCH per FTEF trend.  

 

 

 

5,499.5 

5,153.1 

5,395.9 5,421.9 

5,614.4 
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Figure 22. WSCH per FTEF 

 
 

To better serve students and identify areas for potential growth in enrollment, unmet demand for 

courses was evaluated for Fall 2015. The table below summarizes the top 10 courses with the highest 

unmet demand. In other words, these are the top courses in which students attempted to enroll in Fall 

2015 but were unsuccessful. 

 

Table 17. Fall 2015 Unmet Demand (Top 10 Courses) 

  
 

  

Students Unable 

to Enroll

ENGL 100 C:  College Writing 820

COMM 100 C:  Human Communication 780

MATH 015 C:  Pre-Algebra 688

BIOL 231 C:  General Human Anatomy 615

ENGL 058 C:  Reading and Writing II 600

MATH 040 C:  Intermediate Algebra 564

ENGL 060 C:  College Writing Preparation 553

PSY 101 C:  Introduction to Psychology 502

MATH 010 C:  Basic Mathematics 475

COUN 140 C:  Educational Planning 450

Source: Cypress College Data Systems
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Employee Demographics 
In Fall 2015, there were 913 employees at Cypress College comprised of 17 administrators, 213 

classified, 205 full-time faculty, and 478 part-time faculty. Furthermore, the overall number of 

employees has increased by 71 from 842 in Fall 2013, and this growth is apparent in each of the 

employee categories. 

 

Table 18. Employees by Category 

 
 

Overall, there were more female than male employees in Fall 2015 at Cypress College; however, this 

varied by employee category, particularly among Administrators in which males held the majority at 

58.8%. Furthermore, most Fall 2015 employees were white (47.5%), followed by Hispanic (18.2%), and 

Asian employees (16.2%). In terms of age, most employees are over the age of 50 (44.5%). However, 

this also varied some by employee categories. 

 

Figure 23. Fall 2015 Employee Categories by Gender 

 
 

  

# % # % # %

Administrator 14 1.7% 16 1.8% 17 1.9%

Classified 205 24.3% 206 23.3% 213 23.3%

FT Faculty 198 23.5% 197 22.3% 205 22.5%

PT Faculty 425 50.5% 464 52.5% 478 52.4%

Total 842 100.0% 883 100.0% 913 100.0%

Source: CCCCO Data Mart

Fall 2015Fall 2014Fall 2013
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Figure 24. Fall 2015 Employees by Ethnicity 

 
 

Table 19. Fall 2015 Employee Categories by Ethnicity 

 
 

Table 20. Fall 2015 Employee Categories by Age Group 

 
 

  

# % # % # % # % # %

African-American              0 0.0% 13 6.1% 6 2.9% 14 2.9% 33 3.6%

Am. Indian/Alaskan Native 0 0.0% 1 0.5% 0 0.0% 0 0.0% 1 0.1%

Asian                         4 23.5% 31 14.6% 22 10.7% 91 19.0% 148 16.2%

Hispanic                      1 5.9% 55 25.8% 36 17.6% 74 15.5% 166 18.2%

Pacific Islander              0 0.0% 1 0.5% 1 0.5% 1 0.2% 3 0.3%

White         10 58.8% 77 36.2% 112 54.6% 235 49.2% 434 47.5%

Multi-Ethnicity               0 0.0% 5 2.3% 7 3.4% 14 2.9% 26 2.8%

Not Reported              2 11.8% 30 14.1% 21 10.2% 49 10.3% 102 11.2%

Total 17 100.0% 213 100.0% 205 100.0% 478 100.0% 913 100.0%

Source: CCCCO Data Mart

PT FacultyAdministrator Classified OverallFT Faculty

# % # % # % # % # %

18 to 34       1 5.9% 28 13.1% 14 6.8% 125 26.2% 168 18.4%

35 to 39       1 5.9% 27 12.7% 9 4.4% 61 12.8% 98 10.7%

40 to 49 4 23.5% 61 28.6% 61 29.8% 115 24.1% 241 26.4%

50 to 59 5 29.4% 70 32.9% 62 30.2% 87 18.2% 224 24.5%

60 and older 6 35.3% 27 12.7% 59 28.8% 90 18.8% 182 19.9%

Total 17 100.0% 213 100.0% 205 100.0% 478 100.0% 913 100.0%

Source: CCCCO Data Mart

PT FacultyClassifiedAdministrator OverallFT Faculty
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Instructional Department Plans 
Division Executive Summaries and Department Plans 

 

The following section is comprised of the reports completed by the instructional departments based on 

a template developed by the Educational Master Plan (EMP) Task Force. Even with a common 

template, there were significant variations among the reports, particularly in terms of length and 

specificity. Select members of the EMP Task Force reviewed the department reports and when 

necessary, followed up with the department coordinators to provide feedback, clarify information, and/or 

to ensure that statements made in the reports were accurate, especially in terms of responses to the 

data supplied by the Institutional Research and Planning office.  

 

The department reports are the core of the Educational Master Plan. These reports represent the views 

of the respective departments and reflect their long-term term plans and what is envisioned for the 

future of their departments.  

 

In the following section, the department reports are organized by division and are prefaced by an 

executive summary provided by the division deans.  

 

The divisions are as follows: 

 Business and Computer Information Systems Division 

 Career and Technical Education Division 

 Counseling and Student Development Division 

 Fine Arts Division 

 Health Science Division 

 Language Arts Division 

 Library and Learning Resource Center Division 

 Physical Education Division 

 Science, Engineering, and Mathematics Division 

 Social Sciences Division 
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Business and Computer Information Systems Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The dynamics of enrollment for the Business and Computer Information Systems (BCIS) are a function 

of employment in the local economy. We are now in 2016 having relatively full employment in the 

Orange County Region. More students are not enrolling in the advanced classes because they are 

employed and working more hours. We are adjusting our class offerings and programs to meet the 

needs of our community and students. Enrollment is slightly down but stable.  

 

The Associate in Science in Business Administration for Transfer Degree (AS-T) is the largest 

population of transfer degrees on campus. In 2015, over 130 students graduated with this degree. We 

expect higher results this year because of the increased number of applicants for this degree with 

almost 150 applying. The Division has been working to increase the number of certificates and degrees 

granted by working to inform students about applying to officially receive their degrees and (or) 

certificates. Counselors, instructors, and professional experts have all been working to bring high 

school students, recent high school graduates, and current students into our programs. We are starting 

to see results in increased numbers of applicants. 

 

The Division continually works to keep curriculum offerings up to date. Recently, several AS degrees 

were revised. Although AS degrees are needed in the programs, job improvement types of certificates 

appear to be more valuable for students to gain or better their employment. Students are more 

concerned about earnings potential and specific training than AS degrees. For this reason, relevant 

Career Technical Education (CTE) training certificates are constantly being reviewed in the Division. 

Input from our Advisory Committees also help us keep our programs up to date. 

 

Recent news from the California Community Colleges Chancellor’s Office (CCCCO) reinforces the fact 

that we help train students for better jobs and careers. A median wage increase of $4,300, or nearly 14 

percent was reported by CCCCO for Skill Builder students that completed one CTE class or more. The 

skills builder metric is being added to the CCCCO Student Success Scorecard as an accountability 

measure for the colleges. 

 

Each department is striving to keep up with technology and changes in doing business: 

 The CIS Department is moving towards all classes available online or hybrid format as well as  

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 144 149 141 132 135 2.3% 3

Enrollment 4,038 3,904 3,657 3,322 3,197 -3.8% -125

Seat Count 4,264 4,164 4,095 4,029 3,866 -4.0% -163

Fill Rate 94.7% 93.8% 89.3% 82.5% 82.7% 0.3% 0.2

FTES 415.0 361.5 343.8 310.5 304.9 -1.8% -5.6

FTEF 28.1 27.0 27.5 26.1 25.3 -3.2% -0.8

WSCH per FTEF 442.9 401.6 374.4 356.2 361.3 1.4% 5.0

Success Rate 73.0% 73.7% 68.8% 71.0% 68.6% -3.4% -2.4
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developing classes and certificates concerning cyber security, network administration, and 

virtual machines including Microsoft and Net Lab configurations.  

 CIS is continually upgrading software and hardware for instruction to be up to date.  

 Accounting is working on student success and completions. Accounting classes are offered 

mainly as hybrid/online classes. Tutoring and Supplemental Instruction is being used. A pilot 

classroom was recently set up for groups of students working as teams. Collaboration and team 

work is emphasized. As a result of these efforts, current statistics now show higher accounting 

student success rates and completions.  

 The Management and Marketing Department are in the beginning of a growth cycle mostly 

because of the success of the Business Administration AS Transfer Degree. More online and 

hybrid classes are needed. Social media marketing, E-business, and international business are 

some of the changes in the market place and business world that the Department is preparing 

students to work and transfer. 

 Court Reporting is working to have more options in legal careers besides certified court reporter. 

New certificates in Law Office Administration, Legal Transcription, Court Reporting Technology, 

and Hearing Reporter have been added in the past year. The Court Reporting AS Degree is 

currently being revised. Recruiting students is a big emphasis for the program to maintain 

enrollments. 

 The division is also piloting programs with high school districts to create career pathways for 

students starting in high school to take our classes and start our programs. 

 

Overall, the BCIS Division is healthy and helping students transfer to four-year universities and better 

their careers. Because of changing teaching and learning styles, the physical design of classrooms and 

the building need modification. Classrooms need to be oriented to collaborative learning for teamwork 

learning activities. Students need more spaces to gather outside of class. Piloting tutoring and “help 

bars” are efforts to achieve better student success. We look towards the future with hope that a new 

Business Building will be designed and built to enhance student learning outcomes and successes. 
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Accounting Department 
 

Department Mission 

The mission of the Accounting Department is twofold. The first is to provide a strong foundation in 

accounting for students preparing to transfer to four-year institutions in business fields. The second is to 

provide students interested in the accounting certificate or associate degree with an education that will 

enable them to attain successful employment in the field of accounting. 

 

Recent Trends in the Department 

 
 

From Fall 2011 to Fall 2015 enrollment, measured by Full-Time Equivalent Students (FTES), dropped 

by 11.8 percentage points. As the preponderance of students in the Accounting Department transfer to 

four-year universities, business majors are the primary source of our students. Therefore, the 

enrollment trends in the Accounting Department are directly related to the enrollment trends of the 

Business Division, which had decreasing enrollment during the Great Recession due to limited funds. 

Although funding increased beginning in the 2014-2015 academic year, there were lower enrollments in 

accounting courses due to the implementation of a math pre-requisite for Financial Accounting (ACCT 

101), the beginning class with the largest enrollment in Fall 2014. The effects of adding the pre-

requisite is expected to be minimized by Fall 2017.  

 

The implementation of the math pre-requisite is expected to increase the success rate in Financial 

Accounting (ACCT 101). Additionally, beginning in Fall 2015 all ACCT 101 sections taught by full-time 

faculty have been assigned Supplemental Instruction Leaders and attendance at some sessions have 

been required, which has also increased the success rate in ACCT 101. Two accounting tutors are also 

available to students free of charge at the Learning Resource Center beginning Spring 2016. 

 

The Future of the Department 

The Accounting Department is firmly committed to blended learning and collaborative classroom 

activities, however major changes in pedagogy will only be implemented when changes in technology 

improve students’ learning experiences.  

 

With specific regard to curriculum, our advisory committee has indicated that our curriculum is 

appropriate, and any changes would be dictated primarily by changes in curriculum at local California 

State Universities. The department has a commitment to blended and collaborative learning which will 

require a stable course management system, with appropriate support from the college for creating 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 13 13 15 14 13 -7.1% -1

Enrollment 489 493 538 433 433 0.0% 0

Seat Count 510 520 595 630 530 -15.9% -100

Fill Rate 95.9% 94.8% 90.4% 68.7% 81.7% 18.9% 13.0

FTES 67.7 62.7 66.4 57.6 55.9 -2.9% -1.7

FTEF 3.5 3.6 4.2 4.6 3.8 -18.6% -0.9

WSCH per FTEF 575.2 524.6 468.9 371.6 443.6 19.4% 72.0

Success Rate 66.7% 73.2% 65.8% 66.7% 65.7% -1.6% -1.1
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Americans with Disabilities Act (ADA) Section 508 compliant web pages and instructional design 

support for web page design. This approach to learning may require classroom monitors for group work 

and class sets of tablet/laptop devices. Class sets of devices will be used in place of a dedicated 

classroom, for which there is not enough demand.  

 

Additionally, with the adoption of the Common Core in English and math for grades one through twelve 

in California, the hope is that future students will have more and better critical thinking skills, and that 

more focus can be placed on analyzing financial information. Emerging global issues such as 

sustainable living and green energy may also impact curriculum if new statements are developed by the 

Financial Accounting Standards Board. 

 

To provide more practical experiences for students, there will be an increased emphasis in helping 

students acquire internships over the next ten years. To help students understand the need for 

networking, the department hopes to provide an increased number of opportunities for students to meet 

accounting professionals. Although no major industry changes are anticipated that this point in time, 

changes in technology may impact the increased use of virtual instead of physical meetings, but this 

will not impact the basic activities of accounting professionals. 

 

The Accounting Department is also aware of labor market trends that may impact the employment 

outcomes of current and future students. Specifically, the US Department of Labor statistics indicate 

that the employment of accountants and auditors is projected to grow 11% from 2014 to 2024, which is 

faster than the average for all occupations. This aligns with the trend of accounting students seeking 

transfer rather than the accounting certificate or associate degree. The California Employment 

Development Department’s (EDD) occupational guides state that for accountant and auditor 

occupations, growth is driven by the increasing number of businesses and scrutiny of company 

finances, as well as the constant change of financial laws and regulations. In addition to openings 

resulting from growth, the need to replace accountants and auditors who retire or transfer to other 

occupations will produce numerous job openings in this large occupation, and that employers almost 

always require applicants to have a bachelor’s degree with a major in accounting or a related field. 

 

With regard to bookkeeping, accounting, and auditing clerks, the EDD states that the need for 

bookkeeping, accounting, and auditing clerks is expected to slow as the spread of office automation 

increases worker productivity. However, the large size of this occupation ensures plentiful job openings, 

including many opportunities for temporary and part-time workers. Those who can carry out a wider 

range of bookkeeping and accounting activities will be in greater demand than specialized Clerks. Most 

bookkeeping, accounting, and auditing clerks are required to have a high school degree at a minimum. 

Having some college is increasingly important, and an associate degree in business or accounting is 

required for some positions. 

 

Currently, there are two full-time faculty in the Accounting Department. One faculty member will be 

retiring in a year, and the Accounting Advisory Committee had recommended that the department 

retain three full-time faculty members to maintain the integrity of the program. 

 

The “house system,” where the counselors are located in the Business building works extremely well 

for the Accounting Department, as it provides close contact between students, instructors, and 

counselors and a high level of student service. The departmental interrelationship between the 

Accounting Department and the Computer Information Systems Department is significant for this 
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reason, and our department relies on the CIS lab for our computer-oriented courses. The division 

currently has one full-time and one part-time counselor, and maintaining the house system of 

counseling at its current level will be critical over the next 5 or 10 years. 

 

Defining Student Success in the Department 

A successful accounting student has: 

 has strong leadership skills 

 works collaboratively 

 communicates clearly in both written and oral communications 

 understands both the technical and analytical tasks required by the discipline 

 identifies and applies high ethical standards business activities 

 

 

  



 

38 
 

Computer Information Systems Department 
 

Department Mission 

The Computer Information Systems (CIS) Department is committed to providing students with a broad 

selection of courses in the CIS field. In all of the courses, emphasis will be placed on the practical and 

vocational aspects of the subject matter. In addition, the department will continue to provide excellent 

instruction, and develop a supportive learning environment for all students, especially the ones with 

special needs. The mission statement of the department is to create a student-centered environment 

that enables them to achieve their academic and career options. 

 

Recent Trends in the Department 

 
 

Enrollment in the CIS Department has decreased slightly over the past 5 years due to the improvement 

in the US economy. When the economy in Southern California is down, our enrollments go up due to 

students coming back to school for upgrading and retraining career skills. When unemployment is low, 

enrollment tends to go down, especially in the advanced classes. Maintaining contact with high schools, 

local businesses, and internship locations are important to maintain and grow enrollment. 

 

However, the department has experienced increased enrollments in the computer transfer classes to 

the CSUs. These classes will continue to be developed and methods will be explored to increase 

success and retention rates. 

 

The Future of the Department 

The challenges that the CIS Department will face over the next 10 years are keeping up with 

technology, increasing enrollment, and improving the success rate. These three areas are interwoven 

and build on each other. We need to offer the latest technology to build enrollment, and at the same 

time, we need to be able to show a high success rate to attract new students. The CIS Department will 

need funds to build the new technology as demanded by the business community. Money needs to be 

allocated for software licensing, as this is an annual recurring expense. Funding is needed for new 

technology in the growing fields of cyber security, network administration, mobile application, and social 

networking.  

 

The CIS Department will evaluate its programs, curriculum, and course offerings to make them more 

student-oriented in an attempt to increase retention. Since improvements in the job market usually 

results in students taking less units of credit, the CIS Department will look into offering classes in 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 64 65 62 60 59 -1.7% -1

Enrollment 1,887 1,825 1,785 1,630 1,615 -0.9% -15

Seat Count 1,964 1,999 2,015 1,894 1,865 -1.5% -29

Fill Rate 96.1% 91.3% 88.6% 86.1% 86.6% 0.6% 0.5

FTES 226.3 191.7 181.2 157.3 163.7 4.1% 6.4

FTEF 16.8 16.2 16.6 15.1 15.2 0.8% 0.1

WSCH per FTEF 404.4 354.4 327.8 313.1 323.3 3.3% 10.2

Success Rate 70.7% 71.1% 67.5% 66.4% 65.1% -2.0% -1.3
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formats that are more convenient for working students. Some of the CIS certificate programs are 

geared towards preparing graduates for entry-level computer jobs, and these students often need the 

benefit of student intervention services. The department will look into expanding student support 

services and intervention techniques to increase student retention for these students and other 

students as well.  

 

CIS is continuously revising its pedagogy to keep up with current technology, especially in the areas 

that CIS instructors have pioneered, and lead the division and the college in offerings of online/hybrid 

classes. Online/hybrid classes will be evaluated to make them more student-oriented in an attempt to 

improve student retention, while still being able to provide the convenience of this method of instruction. 

 

The CIS Department has seen more limited-English speaking student population, and these students 

require more visual guidance in learning new subjects. Therefore, we have integrated our curriculum 

from a more traditional classroom setting to a more hands-on/team working environment. The CIS 

Department sees a dire need to upgrade the computer lab, computer classrooms, and the business 

building to be able to provide the technology assistance that is demanded by the changing student 

population and the business environment. This requires additional staffing, technology, and software. 

Technology collaboration bars need to be built in the CIS Computer lab and in the computer 

classrooms to provide better student-oriented instruction. Educational pedagogy is moving away from 

the teacher-oriented classroom to the collaborative student-oriented classrooms. Enrollment at the 

community college is becoming more competitive, where students will choose the college that will 

provide them with the most benefit. The CIS Department was a technology leader in the 1980’s; we 

would like to once again, regain that reputation. Staffing for the computer labs will need to be increased 

to accommodate the individualized student learning. A full-time lab instructor position and a part-time 

lab technician position need to be filled to provide quality service and to comply with good educational 

pedagogy. 

 

The rapidly changing technology, coupled with changes in the business environment and the student 

body will require additional funding from grants and federal and state monies to continually fund new 

technology, new recruitment practices, and improve student retention and success rates in the CIS 

Department. Specifically, grant funds are needed to hire professional experts to assist with recruitment 

of high school students and new students from business and industry, as well as additional funding. 

The department would also like to expand tutoring services provided to current students in attempts to 

improve success and retention rates and obtain additional funding for new equipment and professional 

development for faculty, which will be necessary to keep up with changing technology. 

 

Defining Student Success in the Department 

We define student success in two ways: 

1. Being able to successfully complete a course, a certificate, a degree, or transfer to a four-year 

university. We have seen a big shift toward transferring to four-year universities surrounding 

Cypress College.  

2. Being able to gain or improve employment in the related field and apply what he/she learned in 

class. 
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Court Reporting Department 
 

Department Mission 

The mission of the Court Reporting Department is to provide students with basic and advanced 

stenographic skills and legal training with the academic preparation necessary to obtain certificates in 

the following: Court Reporting, Hearing Reporter, Proofreading, Captioning, Computer Aided Reporting 

Transcription (CART), Medical Transcription, Scoping, Legal Administrative Assistant, Legal 

Transcription, Court Reporting Technology, along with the Court Reporting AS degree and the Law 

Office Administration AS degree in order to provide employment opportunities for all students in these 

and other related fields. The program is committed to supplying the surrounding community with 

licensed court and deposition reporters, entry-level personnel in court services, and law office, agency, 

and court personnel. 

 

Recent Trends in the Department 

 
 

Between Fall 2014 and Fall 2015, the section count in court reporting has increased due to the fact that 

we can offer courses more frequently in order for students to matriculate through the program. Seat 

count and enrollment are also slightly increased since Fall 2014, due to the closure of the Cerritos 

College program last year. We are the only community college offering the court reporting major south 

of Bakersfield, which should continue to enhance our enrollment. Part of the program was moved to the 

SCE side of the college, so some figures may be down as far as fill rate. 

 

The lower success rate in Fall 2015 is due to the continuing effort in our classes to stay abreast of the 

grading standards provided by the Court Reporter’s Board of California. A pass on all academics was 

raised last year to 80 percent or more to align with the state licensing testing program, which requires a 

minimum of 83 to 84 to pass the academic portion. We have revised our standards in that area, which 

may be contributing to the lower success rates in some classes. 

 

The Future of the Department 

The method and practice of instruction does not vary in court reporting, except that we would like to 

offer more online academics and more evening classes in order to fulfill the needs of the community in 

the future. Students have access online to a variety of supplementary practice materials which have 

enhanced their abilities in skill and accuracy on the keyboard. Legal office students rely on the Internet 

for downloading forms and other current legal documents, which has given all programs a more realistic 

viewpoint of the law office community and its functions. 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 38 45 38 30 36 20.0% 6

Enrollment 452 587 396 312 338 8.3% 26

Seat Count 530 515 430 350 391 11.7% 41

Fill Rate 85.3% 114.0% 92.1% 89.1% 86.4% -3.0% -2.7

FTES 31.8 34.9 27.5 22.0 21.9 -0.6% -0.1

FTEF 3.5 3.6 3.2 2.3 2.6 14.3% 0.3

WSCH per FTEF 276.4 289.1 262.0 292.4 254.4 -13.0% -38.0

Success Rate 60.6% 66.0% 52.4% 62.0% 58.6% -5.6% -3.4
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According to the Department of Labor, there is currently a shortage of court reporters nationwide. In two 

years, that shortage is predicted to be severe. Court reporting and its related fields are being used, not 

only in the courtroom, but for captioning and CART services. There is also a shortage of skilled legal 

and office workers. The training supplied in the court reporting program in the legal area guarantees 

immediate placement for students choosing that career path. With the increase in litigation across the 

country, the future looks bright for the field of court reporting.  

 

Technology changes are constant in all fields, including court reporting. However, we cannot predict the 

new changes, except to say that software updates are imminent and ongoing. In terms of student 

demographics, the court reporting/legal program attracts students right out of high school, as well as 

students with advanced degrees. It is a highly skilled area that cannot be homogenized. In terms of 

curriculum, innovations and changes to the curriculum are driven by the requirements of the state Court 

Reporter’s Board and the National Association of Court Reporters. We also work closely with law 

offices and court and agencies to stay abreast of the changing employment market in those fields. 

 

The future needs of the department include the need for another full-time person. As the captioning 

fields and technology fields grow in importance, someone who is skilled in that area would be an asset 

to the program. 

 

Defining Student Success in the Department 

Student success in all machine classes is closely tied to the state licensing and national licensing 

programs. Very few programs require 95 to 98 percent accuracy on the work submitted. This high level 

of accuracy is demanded nationwide to protect the record. A successful student is expected to reach 

these high levels of accuracy in order to progress through the program. 

 

In the academic area, as previously mentioned, we have raised our pass point in most classes to 80 

percent or better in line with the pass point for the state and national licensing programs. These 

requirements are also in place in the legal-oriented classes. 
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Management and Marketing Department  
 

Department Mission 

The mission of the Management/Marketing Department is the same as the college mission—to create a 

learning environment that fosters student success and enables students to achieve their academic and 

career objectives. The Management/Marketing Department offers a broad array of classes, certificates, 

and degrees leading toward technical proficiency and/or transfer. Classes are updated frequently and 

the faculty is student-centered, bringing a wealth of “real world” and academic knowledge into the 

classroom, providing students with the resources and support needed to succeed. 

 

Recent Trends in the Department 

Management 

 
 

Marketing 

 
 

In Fall 2011, the Management/Marketing Department had a combined total of 1,123 students enrolled 

in 27 sections, compared to Fall 2015 in which there was a total of 811 students enrolled in in 27 

sections. Although enrollments in the Management/Marketing Department have been on the decline, 

the department will continue to develop classes and programs to meet students’ needs over the next 

five to ten years, adding both new classes and sections to increase enrollments. The Technology 

Management certificate is an example of the efforts to increase enrollments by the department.  

 

The Future of the Department 

In 2016, Orange County is thriving in the post-recession economy. Labor market data indicated that 

Orange County’s unemployment rate fell to 4.3% as of June 2015, representing a decrease of 2.5 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 17 16 16 18 19 5.6% 1

Enrollment 714 658 645 664 605 -8.9% -59

Seat Count 750 720 635 745 740 -0.7% -5

Fill Rate 95.2% 91.4% 101.6% 89.1% 81.8% -8.3% -7.4

FTES 61.5 53.8 52.2 58.2 54.4 -6.5% -3.8

FTEF 2.9 2.5 2.5 3.1 3.1 0.0% 0.0

WSCH per FTEF 635.7 637.6 617.9 557.4 521.3 -6.5% -36.1

Success Rate 81.9% 80.6% 78.5% 83.8% 79.9% -4.7% -3.9

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 10 10 10 10 8 -20.0% -2

Enrollment 409 341 293 283 206 -27.2% -77

Seat Count 420 410 420 410 340 -17.1% -70

Fill Rate 97.4% 83.2% 69.8% 69.0% 60.6% -12.2% -8.4

FTES 19.2 18.4 16.5 15.3 8.9 -41.8% -6.4

FTEF 1.0 1.0 1.0 1.0 0.6 -38.7% -0.4

WSCH per FTEF 556.2 533.0 478.9 444.6 422.0 -5.1% -22.7

Success Rate 89.2% 88.0% 82.6% 84.3% 85.9% 1.9% 1.6
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percentage points compared to the June 2013 rate and a decrease of 1.2 percentage points compared 

to June 2014. This has had an impact on college enrollments in all areas, including the enrollments in 

the Management/Marketing Department. 

 

Future job growth is dependent on a labor force that can keep pace with developing Management and 

Marketing skills. Orange County had a total of 23,973 self-employed professionals in 2012, a 9% 

increase from the 2007 total. Labor market data projects that that between 2012 and 2022, Loan 

Interviewers will achieve a 45.7% growth and Loan Officers a 42.6% growth. Job openings for General 

and Operations Managers’ positions will total 2,063 and supporting positions, such as Customer 

Service Representatives, First-Line Supervisors of Office and Administrative Support Workers, as well 

as Secretaries and Administrative Assistants will total 6,309. 

  

This growing demand for workers suggests an increase in Management/Marketing classes and 

programs, and local population statistics further support this trend. Demographic trends indicate that 

the number of 15-24 year olds in Orange County will be declining during 2016-2026 by 10.8%, but the 

number of 35-44 year olds will be increasing by 4.2%. This suggests that the growing workforce will 

need developed management and marketing skills to effectively compete and stay competitive in the 

job market.  

 

Defining Student Success in the Department 

A successful student who completes the management field of study will be able to: 

 Understand how organizations operate and what it takes to succeed as a manager, acquiring 

the leadership knowledge and skills to carry out administrative functions in the key areas of 

management, communications, finance, and law. 

 Enhance his/her employment opportunity in the specific area of management. 

 

A successful student who completes the marketing field of study will be able to: 

 Understand the various marketing functions (product development, pricing, promotion, and 

distribution) and how organizations utilize these to produce goods and services that satisfy the 

needs and wants of consumers. 

 Enhance his/her employment opportunity in the specific area of marketing. 
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Career and Technical Education Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The programs within the CTE Division are healthy and include Automotive Technology (AT), Auto 

Collision Repair (ACR), Aviation and Travel Careers (ATC), Air Conditioning and Refrigeration (AC/R), 

Energy and Sustainable Technologies (EST), and Hotel, Restaurant, Culinary Arts (HRC). These 

programs offer AS degrees, certificates, and transfers to four-year institutions. Also within CTE are 

courses in Administration of Justice (AJ), a program proposed for development and which will offer an 

AS-T degree and multiple certificates beginning in 2017. CTE has continued to experience growth in 

the number of sections offered, seats available, and enrollments. A portion of this growth is attributable 

to the campus push for additional FTES in recent years, but the greater impetus has been a recognition 

and shift in the importance of CTE careers on the state’s economy. The CTE disciplines are very 

committed to improving the number of non-traditional students (females typically) entering our 

programs and matriculating into the workforce. We also educate increasingly larger numbers of 

incumbent workers seeking new careers or advancement within their current employment.  

 

In spite of increased demand, large gains in the number of sections, seats available, and FTES are not 

possible because the available classroom and lab space is now scheduled at its capacity. In many 

instances, facilities, equipment, tools, and other technology have failed to keep up with industry 

standards, resulting in students that are less prepared to enter the workforce than they could and 

should be if up-to-date technology was available. Increasing use of hybrid and online delivery will 

provide some scheduling relief, while use of technology in the classrooms and labs will also alleviate 

some of the strain on the CTE facilities.  

 

The most influential internal drivers on program enrollments are space, facility limitations, and faculty 

and classified staffing. Lack of space in the nationally recognized AT/T-TEN program limits its 

tremendous growth potential. Additionally, such limitations as outdated automotive lifts that no longer 

accommodate the chassis of a modern vehicle limit the full use of the facilities we do have. Correction 

of this and the addition of a new building that will house 10-15 additional automotive bays focused on 

electric, hybrid and hydrogen vehicle technologies, a charging/fueling station, classrooms, storage, tool 

and equipment rooms, etc., will be needed to reasonably support the growth potential. AT classes are 

now offered M-Th continuously from 7 a.m. to 10:30 p.m., and on Fridays, without any reduction in 

scheduling during the mid-afternoon hours, as often occurs in other disciplines when students in those 

disciplines show less interest in attending classes during the afternoons. ATC is also locked into limited 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 97 95 96 104 114 9.6% 10

Enrollment 2,349 2,152 2,281 2,277 2,423 6.4% 146

Seat Count 2,270 2,222 2,348 2,468 2,798 13.4% 330

Fill Rate 103.5% 96.8% 97.1% 92.3% 86.6% -6.1% -5.7

FTES 369.6 336.4 364.2 346.1 373.7 8.0% 27.6

FTEF 23.9 22.8 25.5 26.1 30.5 16.9% 4.4

WSCH per FTEF 463.0 442.7 429.1 398.1 367.6 -7.7% -30.5

Success Rate 74.9% 79.4% 81.0% 82.0% 78.2% -4.7% -3.8
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space that doesn’t accommodate the industry trend toward increased and more advanced flight 

simulator training for pilots. This area needs to be expanded to accommodate new technology and FAA 

flight requirements. The highly successful HRC program suffers from the same challenges that all CTE 

programs face. Because the program is technology driven, maintaining facilities and equipment that 

train students in the types of technologies that they will experience when moving to the four-year 

institution and/or when entering the workforce is a major challenge. HRC is also a discipline that 

services a large cohort of incumbent workers and those seeking a new career.  

 

The ACR program has remains fairly constant in its size and scope. While the number of sections could 

increase slightly in the future, they too are limited because of the physical lab (shop) size, number of 

available classrooms, available equipment to support instruction, and faculty appointments. AC/R, as 

well as other CTE disciplines, will benefit from improved technology and facilities that promote fully 

interactive instructional experiences and allow students to “attend” lectures remotely. To accomplish 

this, programs will need the ability to broadcast interactive lectures and create virtual reality training 

scenarios. These are all strategies that will maximize CTE’s ability for growth. EST is a newly created 

program to be offered for the first time this year. Based on public and governmental interest and the 

national movement toward sustainable and efficient energy, this program will train students for careers 

in this emerging, high-demand, high-paid discipline. The efficacy of the EST program will be dependent 

upon the appointment of a full-time instructor, and funding to sustain and support the program. EST 

also needs a dedicated classroom, laboratory and tool room (TE-3, 107 and adjoining rooms). The EST 

program was created as a direct result of the need to address emerging global issues. The curriculum 

will undergo constant updates and changes to meet the newest and most efficient methods of creating 

environmentally friendly and sustainable energy. 

 

CTE programs in general, are expensive and labor intensive, but drive the economy and are in 

significant demand by employers. The CCCCO and NOCCCD budget processes for funding allocations 

that recognize this factor don’t currently exist. This results in CTE programs that are funded at the same 

levels as non-CTE disciplines, and thus typically underfunded as a result. To remain viable and 

effective, all CTE programs require specialized equipment and regular maintenance and repair. As this 

equipment continues to age, and/or additional environmental, legal, health and safety requirements are 

imposed on its use, the need for dedicated funding will increase.  

 

External drivers are the economy, industry and labor market trends, emerging technologies, 

governmental and environmental regulations, accreditations, certifications and the like. Every program 

within the CTE division invests significant time in assessing these changes. Recent statewide interest in 

regional educational pathways has had a major impact on the courses we offer. The availability of 

grants that support and enhance CTE programs provide direction on how the programs are developed, 

revised, and offered. The trend in instruction has been toward more hands-on instruction, flipped 

classrooms, work-based learning, and internship opportunities. Also, students are being required to 

develop their own program portfolios that they will use when applying for positions in industry. In most 

disciplines, students also now complete a capstone class. Industry certifications are becoming 

increasingly important in CTE as a condition of student employment. Accordingly, new and revised 

curriculum will focus on addressing this criterion. The curriculum will also evolve in response to 

emerging technologies and changing instructional delivery methods. The 10-year outlook for CTE is 

very positive, as all programs could grow by at least 25% immediately. As indicated above, growth will 

correspond to resolution of the challenges presented by outdated and limited facilities, replacement of 

obsolete equipment, and addition of modern, emerging and up-to-date technology.  
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Administration of Justice Department 
 

Department Mission 

The Administration of Justice (AJ) Department supports the Cypress College’s mission to promote 

student learning and success by providing educational opportunities in the administration of justice, 

including interdisciplinary career paths in law enforcement, cyber security, emergency management, 

and homeland security. Learning methodologies emphasize theoretical, hands-on, and real-life 

instruction leading to certificates, associate degrees, and transfer to four-year institutions. The program 

is dedicated to enriching society, embracing diversity, addressing global responsibility, and contributing 

to both the economic and social development of the surrounding community. 

 

Recent Trends in the Department 

 
 

Over the years, Cypress College has offered two Administration of Justice (AJ) courses. During past 

budget cuts, the courses, which were not part of a degree program, were not offered. As the economy 

improved, the courses were again offered and enrollment was strong in these higher seat count 

courses. In updating the courses, it was recommended by the Curriculum Committee that Cypress 

move these courses into alignment with the State C-ID program, which has been completed and will go 

into effect in the fall of 2016. By adding two more additional AJ courses, and two other existing courses 

from the Social Sciences Division, Cypress could offer an AS-T in Administration of Justice. A proposal 

to that effect has been submitted to the Curriculum Committee, and, if approved, would go into effect in 

the fall of 2017. 

 

The two existing AJ courses are part of the Homeland Transportation Security Certificate offered by the 

Aviation & Travel Careers (ATC) Department. Based on input from the Spring 2016 Advisory 

Committee, the ATC program will “widen the net” to include closely related educational opportunities in 

drones (UAV/UAS), airport operations, and homeland security that provide stronger employment–

especially for nontraditional and economically disadvantaged students who may not have the skills or 

financial resource.  

 

The Future of the Department 

Unique career opportunities are available for students by creating a full-fledged Administration of 

Justice (AJ) program that “widens the net” by combining existing Cypress courses with law enforcement 

in certificate and degree career paths in the following areas: 

 Drone surveillance in law enforcement and homeland security 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count --- --- --- --- 2 --- ---

Enrollment --- --- --- --- 61 --- ---

Seat Count --- --- --- --- 90 --- ---

Fill Rate --- --- --- --- 67.8% --- ---

FTES --- --- --- --- 6.3 --- ---

FTEF --- --- --- --- 0.4 --- ---

WSCH per FTEF --- --- --- --- 474.1 --- ---

Success Rate --- --- --- --- 79.3% --- ---
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 Cyber security in law enforcement 

 Emergency management and law enforcement 

Also, currently there are no AS-T degrees in the CTE division. Developing the current AJ courses into a 

robust program will provide a productive transfer degree with many emerging career opportunities. 

 

Defining Student Success in the Department 

Successful Administration of Justice students will demonstrate the following skills: 

 Able to pass the competitive employment process 

 Able to pass the rigorous industry related training requirements  

 Able to secure career advancement opportunities through the demonstration of a well-rounded 

education and leadership training. 

 Able to maintain currency by being lifelong learners, researchers, and educators in their field, 

devoted to safe, ethical, legal, technologically advanced, and environmentally responsible law 

enforcement. 
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Air Conditioning and Refrigeration Department 
 

Department Mission 

The Air Conditioning and Refrigeration program supports the Cypress College vision to promote 

student success, and economic and workforce development by providing students with a 

comprehensive program that bridges engineering and technology. Students receive state-of-the-art, 

hands-on training that can lead to a variety of engineering and technology career pathways. 

 

Recent Trends in the Department 

 
 

The number of sections has been increasing over the past five fall terms, however the fill rate has 

declined due to the number of unfilled seats. In terms of success, success rates have fluctuated over 

the years, reaching a high of 79.9% in recent terms, but is at 72.8% in Fall 2015.  

 

The Future of the Department 

As with many CTE programs, hands-on laboratories are an essential and mandatory activity. In fact, 

much more than half of the student contact hours take place in a face-to-face laboratory environment. 

We foresee the greatest pedagogical change taking place in the lecture portion of our program. This is 

the area where technology will really be able to help us provide fully interactive experiences and allow 

students to “attend” the lecture remotely, this will require the ability to broadcast our interactive lecture. 

We will also need to be creating virtual reality training scenarios, this will require virtual reality camera 

arrays, production software and training.  

 

In light of the rapid move of our industry into DC electrical circuits and Digital Control systems, we must 

continue to revise and update our curriculum to meet the ever changing technology improvements. 

Some lab activity can be created in the virtual realm. This allows for non-destructive training and gives 

students the flexibility to complete the lab at a time more convenient for there schedules. 

 

We have identified three unique populations of students. The first population is our traditional day 

student, this student is enrolled in the two-year completion track. The second population is our 

incumbent worker, they typically attend our evening program which is a four year completion track. Our 

last population is a program that we are in the midst of creating. This program would be a ten-month 

completion track, with students attending four days a week, 6 to 8 hours per day. We are also very 

committed and invested in reducing the gender disparity of females in the air conditioning and 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 14 14 15 17 18 5.9% 1

Enrollment 345 336 339 416 350 -15.9% -66

Seat Count 288 290 310 370 395 6.8% 25

Fill Rate 119.8% 115.9% 109.4% 112.4% 88.6% -21.2% -23.8

FTES 48.1 39.2 38.2 39.9 33.7 -15.5% -6.2

FTEF 3.5 3.3 3.6 3.9 4.3 12.3% 0.5

WSCH per FTEF 407.4 360.6 319.1 309.2 232.6 -24.8% -76.6

Success Rate 64.9% 76.2% 79.9% 77.6% 72.8% -6.3% -4.9
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refrigeration industry. Our intention is to increase our female student population to at least 25% in the 

next four years.  

 

We would like to see the current laboratory space reconfigured to allow simultaneous laboratory 

classes to be taught. We would like to partition the current lab into two classroom/laboratories (CLABs). 

The current classrooms (rooms 101 & 102) will also be converted to CLABs. These CLABs will allow 

instructors to embed laboratories into the lecture. Our faculty is fully committed to the flipped classroom 

concept, however, we want to extend the definition to include the combining of online/lecture/laboratory 

into one cohesive curriculum. A key component of this curriculum is the CLABs. A CLAB is made up of 

4 “PODS” with up to 6 students per POD. In its simplest form, it is a classroom with the electrical and 

compressed gas capability. In addition, each POD would be provided with computers and presentation 

hardware (i.e., large screen monitors, etc.) it would need to do research, discovery and hands-on 

validation. 

 

We feel that the division needs to consider a growth position for the Air Conditioning & Refrigeration 

Dept. based on our strong enrollment numbers and the need for our faculty to teach outside of our 

department. Our immediate need is for adjunct faculty support, but this is also a long term solution to 

our ongoing need for instructors. We could use various adjunct positions as incubators to identify, train 

and nurture future instructors.   

 

We plan to expand our current degree and certificate offering to include some exciting new programs. 

First, as an immediate offshoot of the existing HVACR program is a 10 month, concentrated option. 

This program will include all of the content in the traditional 2 year program, only compressed into a 10 

month format. An informal survey of 85 freshman HVACR students at both Cypress and Mt. Sac 

revealed that fully 50% of those surveyed said they would enroll in a 10 month, focused HVACR 

program if it were offered. Based on this information and enrollment statistics from “For-Profit” technical 

schools, we are convinced we could fill a class of students for the 10 month program at both Cypress 

and Mt. Sac. If a 10 month program were instituted, that program would require 2 full time instructors. 

 

The other program we intend to propose is a certificate and degree in Building Automation – Direct 

Digital Controls. Our advisory board as well as our industry partners inform us that Digital Controls are 

an essential component to any HVACR system. This degree will require a full time instructor rather 

quickly. At the very least we will need a number of adjunct instructors to get this program off the 

ground. 

 

We have changed our pedagogy to conform to the facilities. We would love to have the laboratory 

space that would allow us to have permanently positioned trainers (that require exhaust gas piping, for 

example). The Energy and Sustainable Technologies program requires laboratory and classroom 

space as well. Additionally, if we are able to implement a 10 month program, we would need to expand 

the laboratory facilities. The Building Automation degree program will also require a dedicated 

laboratory space. We foresee these additional programs being included as part of our course offering in 

the next two years. 

 

Our industry and our program are at the heart of emerging technological issues facing the world. In light 

of the national focus on energy efficiency and sustainability, we created a new certificate/degree 

program entitled Energy and Sustainable Technologies. In addition, we have incorporated energy 

efficiency strategies, technologies and curriculum throughout our Air Conditioning and Refrigeration 
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program. We created a course in building commissioning, green air conditioning and green 

refrigeration. We have also incorporated content about Leadership in Energy and Environmental 

Design (LEED), California Title 24 energy code and ASHREA energy efficiency standards.    

 

Defining Student Success in the Department 

While we honor all of the students that have earned a certificate and/or degree, we feel that an equally 

fair and consistent measure of student success is employment in the HVACR industry. It is the very 

definition of our mission, train students for productive employment and lifelong learning!  If the training 

students receive from us allows them to become employed, haven’t we succeeded? I would submit that 

we have succeeded, yet the state does not recognize employment (for the purposes of programmatic 

funding) as a success. We also have an additional avenue for certification through our HVAC 

Excellence partnership. The certifications offered through HVAC Excellence are nationally recognized 

and require that our program has met the requirements to be recognized as an HVAC Excellence 

Certified Program. Last year, for instance, our students earned 70 different certificates through HVAC 

Excellence.   

 

In 2014 we created an evening pathway for incumbent workers to complete a certificate or degree in Air 

Conditioning and Refrigeration. This pathway was created to address the continuing education needs of 

those students that departed our program to pursue a career in the HVACR industry before earning a 

degree or certificate. We would consider their employment a success. We intend to market the evening 

pathway to this easily identified audience as well as many other incumbent workers.      
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Automotive Collision Repair Department 
 

Department Mission 

The mission of the Cypress College Automotive Collision Repair (ACR) Department is to provide quality 

educational and occupational experiences in automotive collision repair that will prepare students to be 

successful in their selected field. Many of the courses offered provide technicians who are already 

employed with opportunities to update their skills in this dynamic and demanding industry. 

 

Recent Trends in the Department 

 
 

The five year trend report demonstrates the ACR program has remained fairly constant in its size and 

scope. While the number of sections can increase slightly in the future, they are generally limited to the 

numbers indicated above, because of the physical lab (shop) size, number of available classrooms and 

available equipment to support instruction. Seat counts, fill percentages, FTES and FTEF have also 

remained constant, largely due to the limitation described. Notwithstanding, the program is healthy and 

in the past couple of years has awarded more certificates than at any time in its history. 

 

The Future of the Department 

The ACR department is pedagogically sound, but as advanced classroom audio visual technologies 

continue to be more available and user friendly, the department will employ those tools and 

methodologies. As the automotive industry continues to produce more complex vehicles requiring 

advanced technician education the ACR and ICAR (Inter-industry Conference on Auto Collision Repair) 

will continue to revise course content and scope.  

 

The newest accident avoidance systems including multi camera sensors and eventually autonomous 

vehicles will require students to be technically proficient in all supplemental restraint systems, active 

and passive and onboard computer systems.  

 

While the demographic of our students remain consistent, the ACR has seen an increase in the number 

of nontraditional students i.e. females and students with a four year degree, retraining for better 

employment opportunities. The demand for automotive body and related repairers is high and 

employment is expected to grow in Orange County by over 20.5% by 2022.  

 

The needs of the ACR department will continue to change to stay current with the newest 

manufacturing processes, materials and methodologies. Higher strength steels and the growing use of 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 16 16 16 17 17 0.0% 0

Enrollment 219 213 204 185 198 7.0% 13

Seat Count 212 216 210 234 210 -10.3% -24

Fill Rate 103.3% 98.6% 97.1% 79.1% 94.3% 19.3% 15.2

FTES 50.2 38.7 51.6 44.5 46.9 5.2% 2.3

FTEF 3.5 3.1 3.7 3.7 3.7 0.0% 0.0

WSCH per FTEF 428.4 381.0 421.8 364.4 383.5 5.2% 19.1

Success Rate 76.7% 84.5% 79.5% 76.9% 78.1% 1.5% 1.2
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non-traditional materials, carbon fiber, Magnesium and Aluminum will require tooling and equipment to 

properly train students in the correct repair of these new materials and processes.  

 

The emerging culture among faculty, students and recognition by our industry partners that place 

emphasis on the achievement represented by the certificate award places students in a better position 

to get jobs than those without such an award. Additionally, more women are among those receiving 

awards in ACR due in large part to the state’s emphasis on improving the number of non-traditional 

students and career placements in the automotive industry.  

 

The department’s curriculum has undergone major revisions when the automotive refinishing industry 

switched from solvent borne to water borne refinishing materials. New plastics manufacturing 

techniques and methods of repair have necessitated further revisions to collision curriculum as well.  

 

Defining Student Success in the Department 

A successful student is one who has completed quality educational and occupational experiences in the 

ACR. They have completed certificate coursework, career technical education and are prepared to 

conclude their two year degree or transfer to four year institutions. They are prepared for success in 

their selected field and will have the advantage in the increasing job market over those without any 

training or experience in automotive body repair and refinishing. 
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Automotive Technology Department 
 

Department Mission 

The Automotive Technology Department offers a comprehensive curriculum which prepares students 

for employment and careers in the automotive and transportation industries. Due to the dynamic nature 

of the technologies utilized within the industries, all automotive technology courses must serve to train, 

retrain and update the skills of technicians and employees. 

 

Recent Trends in the Department 

 
 

The Automotive Technology department developed a unique combination of curriculum for students by 

offering 12 unit courses that consist of 9 units lecture and 9 units lab each week. This method offers 

students a full time course load that puts them on campus for each 12 unit course for 18 hours each 

week. These twelve unit blocks are equivalent to 5 sections of a three unit lecture course. This is 

significant when comparing section counts over the past several years. 

 

The drop in student success and enrollments correlates to the difficulties with locating qualified adjunct 

instructional staff that meet the minimum qualifications. The drop in success rate can be directly 

correlated to the unsuccessful acquisition of experienced and qualified adjunct faculty. This situation 

has been resolved in large part to the campus supporting the hiring of a full time automotive faculty 

position. Additionally, since the introduction of prerequisites being added to the 12 unit “core” course we 

have experienced a drop in success rates of these introductory courses; AT 105, Electricity I and AT 

110, Automotive Fundamentals. Again, these classes are necessary in order to feed the 12 unit 

automotive technology core courses in our instructional program.  

 

We have also noticed that as the seat count rises, the success rate has returned to 2012 success rate 

levels. A correlation between an increase in units offered which increased and raised seat count, to the 

available lab space to support these courses has forced instructors to find creative ways to utilize and 

share the limited and available lab space, in many cases leading to less successful outcomes. 

 

The Future of the Department 

There are several factors impacting the future of the department, and they are summarized below.  

 

Pedagogy: Pedagogy has been trending towards an increase in guided practice and a decrease in the 

straight lecture method (less talk and smaller group lab activities). We envision delivering off site 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 16 17 20 20 21 5.0% 1

Enrollment 497 442 514 516 503 -2.5% -13

Seat Count 450 471 502 502 526 4.8% 24

Fill Rate 110.4% 93.8% 102.4% 102.8% 95.6% -7.0% -7.2

FTES 125.0 118.4 128.8 129.3 136.8 5.8% 7.5

FTEF 7.8 7.9 8.9 8.9 10.6 19.1% 1.7

WSCH per FTEF 478.8 448.6 433.5 437.4 388.6 -11.1% -48.7

Success Rate 72.7% 77.9% 82.9% 90.1% 78.1% -13.3% -12.0
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instruction, the development of industry sponsored web based instruction, and an increase in workplace 

internships that require onsite training and supervision. 

Industry: Changes to the industry include more software based repairs outside the traditional repair 

facility, consumer or home based repairs with technicians performing repairs locally, and an increase in 

clean/green vehicle technology. The repair facility will look more like an Apple store than Joe’s garage. 
 

Technology: Technology will impact the future of the department with increases in automation and 

computer controlled operation and integration of all systems, vehicle to vehicle communication, 

autonomous driving, and collision avoidance. Additionally, the diagnostic process will change from 

current methods to more specific and targeted methodologies.  
 

Student Population: There will be an increase in non-traditional populations, and the student population 

will be less reliant on physical strength and more on STEM based knowledge. 
 

Department Needs: In the future, there will be a need for increase in physical space, on-going instructor 

technology professional development, diagnostic equipment will need to adapt or change to keep pace 

with the technologies used in the field, and instructional facility that will support diagnostics, repair, 

refueling and recharging “green” technologies. 
 

Curriculum Changes and Innovation: There will be more courses and certificates involving computer 

and network diagnostic skills will need to be developed, and more certificates will need to be developed 

to include STEM coursework to reflect the necessary information to perform the diagnostic routines 
 

External Factors: Grants will continue to be an important funding source to augment the support at the 

campus level, and industry business partnerships will continue to be necessary to maintain quality 

instruction. Careful and thoughtful planning will be necessary as we approach the scheduled remodel in 

the next 3-5 years. As an example, a facility of sufficient scope and size for relocating (like an 

automotive dealership) will be required during remodel. Solicitation of industry support will be required 

in order to keep pace with the changes in the industry (e.g., donations, material, vehicles) 
 

Curriculum Changes and Emerging Global Issues: There will be an integration of ethics into curriculum 

will become more important to students, as well as new curriculum to support new and emerging green 

technology vehicles. The automotive technology department’s curriculum will continue to evolve to 

reflect the changing technologies in vehicles. 
 

Defining Student Success in the Department 

Students achieving success in automotive technology can be defined in several ways: 

 The ultimate success is the placement of students into jobs directly relating to their instruction 

received from the automotive technology department 

 Completion of certificates within the automotive technology department. These range from 

single semester certificates to two year certificates. Unit values range from 16 to 55 units. 

 Completion of coursework leading to the awarding of an Associate degree in Automotive 

Technology would reflect a successful student 

 Transfer to a four year university leading to a BS would constitute as success 

 Completion of the Toyota T-TEN (business partnership with Toyota Motors Sales, Inc, and their 

dealership network) and placement of students into Toyota dealerships would indicate success 

 Development and delivery of the TESLA prep certificates and the placement of students into 

TESLA dealerships would indicate success 
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Aviation and Travel Careers Department 
 

Department Mission 

The Aviation and Travel Careers (ATC) Department supports the Cypress College mission to enrich 

students’ lives by providing high quality career technical education to students interested in securing 

and advancing careers in the aviation and travel industries. Career pathways include transfer to four-

year institutions, associate degrees, and certificates. The ATC Department is committed to promoting 

student success, embracing diversity, protecting the environment, and contributing to the economic and 

social development of its students.  

 

Recent Trends in the Department 

 
 

In the summer of 2015, the ATC department began offering summer classes, which––when added to 

the fall and spring enrollment––reflects annual enrollment totals that have ranged from 1250-1196 over 

the past five years. Overall enrollment has, therefore, been fairly steady with fluctuations of about 4%. 

Notably, the ATC program also supports the Administration of Justice Program because several AJ 

courses appear on the Homeland Transportation Security Certificate. We began offering AJ courses in 

the fall of 2015, which added 162 enrollments and 17 FTES to the division totals for 2015-16. These 

courses have the highest seat counts in the division with correspondingly higher WSCH rates as well.  

 

The Airline & Travel Careers and Aviation Programs merged in the fall of 2013 at the recommendation 

of the Advisory Committee with the goal of creating more career options for students. Adding the two 

programs together resulted in one large program, which was essentially the same size. The overall fill 

rate has dropped artificially in the past two years with the addition of four cross-listed classes, which 

overstates the available seat count. These cross-listed courses were necessary to address the 

repeatability issues for the flight lab students who need them for high-level skill attainment.  

 

Fuel costs are so low that most of the airlines are currently hiring flight attendants, airline customer 

service agents, and pilots. The Airline Pilots Association predicted a hiring shortage due the retirement 

of so many Vietnam age pilots. Students are being hired with fewer preferred qualifications, creating a 

“jobbing out” challenge. Experts agree, however, that competition for these jobs will remain strong as 

long as the airlines continue to provide free travel to their employees. Candidates with the “preferred 

qualifications” of a college degree should ultimately continue to be more successful.  

 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 32 30 26 30 31 3.3% 1

Enrollment 666 584 640 567 561 -1.1% -6

Seat Count 752 707 741 742 822 10.8% 80

Fill Rate 88.6% 82.6% 86.4% 76.4% 68.2% -10.7% -8.2

FTES 62.8 63.0 65.8 56.5 53.7 -5.0% -2.8

FTEF 4.3 4.2 4.4 4.5 5.1 13.4% 0.6

WSCH per FTEF 436.2 453.0 447.0 377.9 316.7 -16.2% -61.3

Success Rate 70.3% 74.4% 72.6% 73.9% 72.3% -2.2% -1.6



 

56 
 

The Future of the Department 

This year, the ATC Program responded to emerging technology recommendations from the industry 

and Advanced Transportation & Renewable Energy Services (funded under CCC Doing What Matters) 

to participate in unmanned aerial vehicles/systems (drones) by augmenting our pilot training with a new 

career path. The first courses have been added to the fall 2016 and spring 2017 semesters, and a 

proposal for a basic certificate, advanced certificate, and an associate’s degree career path has been 

submitted for a fall 2017 target implementation.  

 

In addition, the ATC Program has proposed three new degrees that will enable CTE students to 

transfer with a 60-unit associate’s degree in CTE related coursework with an area of emphasis in 

aviation, tourism, or homeland security, without having to complete extra units. We have also proposed 

an Administration of Justice AST Degree and two new AJ classes to augment our homeland security 

career path.  

 

Given the growth in aviation and tourism related jobs, employers recruit heavily from our program, 

making recruitment a top priority. In surveying our students, many say they found us through an online 

search, but many more say they had no idea that we existed until someone told them about it. While we 

attend over 30 career events per year, this labor-intensive approach is not enough. Because CTE 

programs compete with proprietary schools, it is essential that we develop a stronger online presence 

with stronger search engine metrics.  

 

As we look to the future, we will continue to develop hands-on simulations, promote high paying career 

opportunities, and engage all students, including non-traditional and economically disadvantaged 

students. But we will also address emerging global issues, including social responsibility, sustainable 

living, green energy, tolerance, changing immigration patterns, and the impact of climate change on the 

aviation and tourism industries. 

 

In summary, our top priority is to increase productivity by maximizing fill rates through a program-

dedicated website with stronger search engine metrics. In addition, the ATC Program has a 39.3% full-

time faculty ratio, which is the lowest in the division, and we have the largest number of enrollments per 

full-time instructor in the division. Given the highly technical nature of our instruction and the higher pay 

potential, the program will need two new instructors to support student success. Eventually, an 

additional full-time faculty could support the new career path in the administration of justice area.  

 

Defining Student Success in the Department 

The Aviation & Travel Careers Program defines success as the ability of students to secure, maintain, 

and advance careers in the competitive aviation and travel industries. Instruction, therefore, 

emphasizes three key areas in helping students learn how to 1) secure employment by being 

competitive in the employment process, 2) be competent on the job by passing the rigorous aviation 

and travel training requirements, and 3) advance their careers by having with a well-rounded education. 

While we work to track students, many of them are hired and initially based out of state, so they are not 

reflected in much of the labor market data. The program would benefit greatly from a better survey-

based, employment tracking system.  
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Energy and Sustainable Technology Department 
 

Department Mission 

The Energy and Sustainable Technology (EST) Department supports the Cypress College vision to 

promote student success, and economic and workforce development by providing students with a 

comprehensive program that bridges engineering and technology. Students receive state-of-the-art, 

hands-on training that can lead to a variety of engineering and technology career pathways. 

 

Recent Trends in the Department 

 
 

This was the first semester of this program so there are no recent trends to discuss.  

 

The Future of the Department 

This newly created program is being offered for the first time this year. Based on public and 

governmental interest in the national movement toward sustainable and efficient energy, this program 

was created to train students for this burgeoning, highly paid career. We feel one of the most important 

items to address for the long term viability of this program is the need for a full time instructor, 

dedicated to instruction in this program.  

 

Part of the challenge with a program based on leading edge technology is maintaining funding to stay 

abreast of this ever changing field. We are very thankful for the recent CTE Enhancement Fund grants 

that allowed us to purchase a number of much needed training items.  

 

Another opportunity we have been presented with is the need for a dedicated classroom, laboratory 

and tool room. We would like to submit that Room 107 (TE- III) and the adjoining rooms be dedicated to 

EST for a classroom/lab, tool room and faculty office. In addition, the fenced paddock area immediately 

behind Room 107 (TE-III, the old welding shop paddock area) could be used as the Solar Center for 

solar related experiments. Further, we could install bore holes for our geothermal classes. The paddock 

area provides a protected, outdoor space (essential for solar) that can be utilized for all of the courses 

in the EST program. 

 

This program is a direct result of our need to address emerging global issues. We envision the 

curriculum will be constantly updating and changing to meet the newest and most efficient methods to 

create energy and the most sustainable ways to use it. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count --- --- --- --- 2 --- ---

Enrollment --- --- --- --- 26 --- ---

Seat Count --- --- --- --- 40 --- ---

Fill Rate --- --- --- --- 65.0% --- ---

FTES --- --- --- --- 2.4 --- ---

FTEF --- --- --- --- 0.7 --- ---

WSCH per FTEF --- --- --- --- 109.7 --- ---

Success Rate --- --- --- --- 73.1% --- ---



 

58 
 

Defining Student Success in the Department 

We do measure success differently than some. While we honor all of the students that have earned a 

certificate and/or degree (there are plenty of stats on that), we feel that an equally fair and consistent 

measure of student success is employment in the Energy and Sustainable Technology industry. It is the 

very definition of our mission, train students for productive employment and lifelong learning!  If the 

training students receive from us allows them to become employed, haven’t we succeeded? I would 

submit that we have succeeded, yet the state does not recognize employment (for the purposes of 

programmatic funding) as a success.  
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Hotel, Restaurant, and Culinary Arts Department  
 

Department Mission 

Cypress College School of Culinary Arts and Hospitality Management enriches students’ lives by 

providing industry-driven curriculum paired with hands-on experience facilitated by passionate and 

experienced faculty leading to a successful transition into the hospitality industry or transfer to a four 

year university.  

 

Recent Trends in the Department 

 
 

Student Success measures in the department remain strong and are trending positively. Section Count 

has increased driven by program demand resulting in a 35% increase in section over the past 5 

academic years from 37 sections to the current 50 (not including the 4 sections offered in summer). 

Enrollment continues strong with a 24% increase in enrolled students from 1204 in 2011-2012 to the 

current enrollment of 1498 in the 2015-2016 academic year. HRC has enjoyed consistently strong 

demand for the past 5 years; Fill Rate over averages over 100%.  

 

FTES is at a record high of 94.1 for fall 2015 demonstrating a 23.8% increase from fall 2014 due in part 

to faculty efficiency with seat count and high student demand. The 2015-2016 academic year 

generated 192.29 FTES as compared with 164.5 FTES in 2011-2012. FTEF stands at 5.8, while WSCH 

per FTEF is strong at 486.6, given the high enrollment and class size efficiency, the CTE area WSCH 

per FTEF is comparable to other high performing areas. 

 

Student Success Rates remain solidly in the high 80th percentile over the past 5 years. We continue to 

explore opportunities to improve success rates particularly when data is disaggregated; Men and 

African American students have lower success than other student cohorts. The above chart does not 

demonstrate our considerable student successes of awarded Associate of Science Degrees, 

Certificates, Transfer and Employment. In the 2015-2016 academic year 46 Associate Degrees and 

115 Certificates were awarded. During 2014-2015 academic year 33 Associate of Science Degrees and 

90 Certificate were awarded. An upward trend of awards has continued for the past 5 years. 

 

Current data shows an 18% Transfer Rate; however, that number appears underreported. Employment 

is strong, the majority of students are working in the industry. However, employment data is not tracked 

reliably, it is our goal to capture these strong student success areas with reliable data. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 19 18 19 20 23 15.0% 3

Enrollment 622 577 584 593 724 22.1% 131

Seat Count 568 538 585 620 715 15.3% 95

Fill Rate 109.5% 107.2% 99.8% 95.6% 101.3% 5.9% 5.6

FTES 83.4 77.2 79.8 76.0 94.1 23.8% 18.1

FTEF 4.7 4.4 4.9 5.2 5.8 11.5% 0.6

WSCH per FTEF 528.6 526.1 491.7 438.4 486.6 11.0% 48.2

Success Rate 86.4% 85.6% 89.9% 87.4% 85.5% -2.1% -1.8
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The Future of the Department  

The HRC Department is envisioned to change in several ways over the next 10 years. With respect to 

pedagogy, increase in hybrid and online classes will provide scheduling flexibility. At this point, due to 

facility impaction, the Anaheim Campus facility does not allow for additional growth in lab based 

classes, a move back to the Cypress Campus is desirable.  

 

The HRC curriculum will continue to be updated regularly based on changes in the industry and 

recommendations from our advisory committee, and to reflect both consumer trends and regulatory 

requirements, for example, sustainability and food waste. Moreover, evolving industry standards will 

drive new curriculum and pathways. For example, the implementation of an Associate of Transfer 

Degree in Nutrition, development of new Culinology (food science) pathway, and development of a 

Culinary Arts Bachelor Degree given necessary facility and resources. 

     

The hospitality and culinary industry is expected to grow faster than other industries and was identified 

as a high growth career field in Orange County. Employment projections for Accommodations and Food 

Service in OC/LA area demonstrate 20.7% projected growth through 2022 (EDD/BLS). Specifically, the 

California Employment Development Department shows Culinary Arts growing at a rate of 13.7% - 

28.8% and Hospitality Management growing at a rate of 1.5% - 11.8% over the next ten years. 

Applicants with a Bachelor’s Degree in Hospitality Management are expected to have the best job 

opportunities.  

 

Also of importance to the future of the department are changes in technology. Technology in the 

hospitality industry is changing exponentially. According to the National Restaurant Association, with 

over 1 million restaurants nationwide, technology is necessary to keep an edge on competition and 

trends. Technology in the classroom and lab will evolve and need continually updating to reflect current 

industry and higher education expectations. 

 

According to the National Center of Educational Statistics, the CTE system plays a critical part in 

providing postsecondary education to students focused on career readiness. Our population will 

continue to grow as education shifts to a more career pathway system focused on workforce 

investment and practical job training.  Due to increased higher educational expectations in the 

hospitality industry, we predict an increase in transfer track students. Changing demographics in feeder 

communities will inform correlated change in program student demographics. New generation student 

learning styles will drive future pedagogical methodologies. 

 

The growing HRC program would benefit from additional classified lab support, dedicated counseling, 

student support services, and faculty and facility resources. The aging Anaheim Campus facility will 

continue to need maintenance and equipment replacement. Green energy will be incorporated as 

facility and equipment decisions are made. Curriculum will be developed and incorporated to reflect 

industry’s focus on emerging global issues. 

 

Grants, such as Perkins, will continue to play an integral role in maintaining relevant and rigorous 

learning facilities along with promoting high school, university and industry partnerships. Relocation to 

Cypress Campus is necessary to implement proposed Culinary Arts Bachelor Degree and full 

Culinology/Food Science curriculum. 
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Defining Student Success in the Department 

A successful Hotel, Restaurant and Culinary Arts student:  

 Learns in an inclusive, supportive, collaborative environment of teaching excellence. 

 Establishes connections with peers and faculty and becomes involved. 

 Is successfully retained in courses and completes with satisfactory grade. 

 Completes rigorous and relevant courses reflective of industry standards. 

 Achieves certificate(s) in timely manner congruent with educational and career goals. 

 Strives for and earns an Associate of Science degree as necessary based on educational and 

career goals. 

 Transfers seamlessly and in a timely manner to a University for continued studies as necessary 

based on career goals. 

 Secures meaningful employment within the hospitality and culinary industry. 

 Promotes within the hospitality industry. 

 Continues lifelong learning. 
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Counseling and Student Development Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

During Fall 2012, the Admissions and Records Department was reassigned to the Counseling and 

Student Development Division due to a reorganization within the Student Services Unit. As a result, the 

positions of Dean of Counseling and Student Development and Dean of Admissions and Records were 

consolidated into one administrative position titled Dean of Counseling, Student Development, and 

Admissions and Records (CSDAR).  

 

The CSDAR Division consists of the following departments: 

 Admissions and Records (A&R) 

 Articulation 

 Assessment Center 

 Career Planning Center/Adult Re-Entry 

 Counseling Center 

 Disability Support Services (DSS) 

 International Student Program (ISP) 

 Outreach - Student Ambassadors/Welcome Center 

 Puente Program 

 Photo ID 

 Student Discipline 

 Student Equity 

 Student Success and Support Program (SSSP) 

 Transfer Center 

 

In addition to the counseling services available through individual appointments or group counseling 

sessions, the CSDAR Division offers counseling classes to students in the areas of personal 

development, career, and transfer. Approximately 45 sections are offered each fall and 30 sections are 

offered each spring, respectively. One recent curricular change was the conversion of COUN 140C 

from 0.5 unit to 1.0 unit, resulting in an increase of contact hours totaling 54. This was in response to 

the need for more instruction time for counseling faculty to cover topics associated with student 

success. For example, more time has been allocated to the development and evaluation of 

comprehensive student educational plans for students in this course.  

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 41 40 46 51 46 -9.8% -5

Enrollment 1,655 1,618 1,606 1,800 1,634 -9.2% -166

Seat Count 1,645 1,616 1,840 2,100 1,930 -8.1% -170

Fill Rate 100.6% 100.1% 87.3% 85.7% 84.7% -1.2% -1.1

FTES 79.5 69.9 74.1 84.7 100.4 18.5% 15.7

FTEF 3.7 1.5 1.8 1.6 2.3 46.9% 0.7

WSCH per FTEF 636.2 1365.9 1248.1 1591.5 1283.2 -19.4% -308.3

Success Rate 78.4% 70.2% 74.5% 74.2% 81.6% 10.0% 7.4
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Additionally, the instructional component and student services departments within CSDAR serve as 

partners with respect to student success. From the initial contact through Outreach, Admissions and 

Records, and Assessment to other CSDAR support services such as Career Planning, Transfer, 

International, DSS, and Counseling, the general mission of these programs is to help students achieve 

their academic goals. Moreover, other programs such as Puente, SSSP, and Student Equity are 

coordinated to address at-risk and disproportionately impacted students at Cypress College. 

 

Note. The Counseling and Student Development plan is included in the Student Services Plans section 

on page 178.  
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Fine Arts Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The Fine Arts Division at Cypress College offers expert instruction and training for the serious art 

student while simultaneously serving students interested in exploring the arts to enhance their artistic 

abilities and enrich their lives as well as gaining general education credits. Composed of seven 

programs including art, dance, journalism, music, photography, theater, and media arts design. Over 

the past few years our multimedia department has evolved into the highly active media arts design 

department with several of the technological courses enhancing the departments of art, music, theatre, 

photography and journalism. We are one of the few colleges offering cross disciplinary programs in the 

visual and performing arts.    

 

We have 15 full-time and 84 adjunct faculty and 9 classified staff for the 2015-16 school year. Full-time 

faculty members teach 55% of the fine arts units. The Fine Arts Division generates 9.8% of the campus 

FTES.  

 

Our beautiful 585-seat theater, 130-seat recital hall and 100-seat studio theater supports our highly 

active and top quality performing arts programs. The division offers three dance concerts, two musicals, 

two plays, two choral concerts and two jazz concerts per year. The music, theater and dance programs 

offer associate degrees, associate degrees for transfer as well as certificates in recording arts and 

management for music and design areas in theater.  

 

Our visual arts program includes traditional courses along with vocational courses in Media Arts Design 

and an Art Gallery that exhibits both professional artists’ and students’ work. The photography program 

includes commercial and fine art photography. It boasts one of the largest and best equipped facilities 

in the state including a photography gallery. We are soon to offer a new journalism program that is web-

centered allowing all students to work in all media at anytime from anywhere.  

 

The Fine Arts Building is scheduled to begin a remodel within the next five to seven years. As the 

division is beginning to grow and evolve with a new Journalism department, the inclusion of 

Commercial Music, and Digital Cinema there is need to address the configuration of rooms in the 

building and several of the spaces need re-carpeting, blinds and painting. The challenge will be to 

house the programs in appropriate spaces since the remodel will not take place for another five to 

seven years. An additional challenge and perhaps even more immediate is the need to keep up with 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 250 233 268 277 270 -2.5% -7

Enrollment 5,444 5,085 5,225 4,763 4,591 -3.6% -172

Seat Count 5,273 5,165 5,611 5,481 5,264 -4.0% -217

Fill Rate 103.2% 98.5% 93.1% 86.9% 87.2% 0.4% 0.3

FTES 593.0 565.9 584.8 551.1 522.8 -5.1% -28.3

FTEF 45.7 45.4 49.4 48.3 47.0 -2.6% -1.3

WSCH per FTEF 389.0 373.6 355.4 342.5 333.7 -2.6% -8.8

Success Rate 73.1% 72.3% 74.3% 75.1% 76.0% 1.2% 0.9
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technological advances. Training faculty, updating equipment and software and keeping current 

equipment in repair is expensive but necessary to keep the programs educationally viable. Much of our 

equipment, particularly in the music and theater departments are very outdated or in need of repair. Our 

third challenge is the need for more full-time faculty in Journalism, Photography, Music, and Theater. 

These programs require extensive out-of-class work by the faculty to prepare for performances and 

exhibits as well as do the necessary recruitment and outreach. We host high school festivals in dance, 

music, and theater which not only serve as recruitment tools but also create visibility and awareness of 

the campus in the larger community. While these are extremely worthwhile events they require an 

extensive time commitment from the faculty and staff. 
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Art Department 
 

Department Mission 

The mission of the Art Department is to furnish all students enrolled in department classes with 

academic and studio experiences of merit, which will provide guidelines for understanding and creating 

art in an environment where the student’s intellect, imagination and originality can flourish. The Cypress 

College Art Department offers a variety of studio, design, and history courses that encourage 

exploration, innovative thinking, and traditional and emerging technological approaches to craft and 

research. Within the context of the department, art making in its broadest sense, is considered a 

process, a way of thinking and communicating, and an agent for change. Concept, critical thinking, 

research, history and theory, collaboration, storytelling, craft, and process are emphasized as core 

elements in all department courses. Students develop foundational analytic and studio skills 

to articulate the interconnection between art and broader culture. To this end, the faculty and staff are 

deeply committed to the success of their students and work to prepare them to be competitive for 

transfer to four-year universities and art and design schools and ultimately, a career in the arts. 

 

Recent Trends in the Department 

 
 

The Art Department has been successful at slowly growing its student base, even with the loss of one 

class. In fact, the enrollment grew 3.2% from Fall 2014 to Fall 2015. There are more students interested 

in taking classes, which generated an increase of 3.9% of FTES from Fall 2014 to Fall 2015. The Art 

Department has also seen an increase in the completion of the Associate Degree for Transfer in Studio 

Art and Associate Degree in Art jump from 13 in 2013-2014 to 15 in 2014-2015. 

 

The Future of the Department 

There are several changes that may impact the Art Department over the next ten years, and they are 

summarized below. 

 

Pedagogy Changes: There will certainly be new ways to deliver information to students, whether it is 

through new innovation in technology or the actual discipline that is being taught. This means 

constantly evolving with the changes that are happening in the art field. This would also effect the 

students transferring and what information they need to learn and understand before moving on. Over 

the last 10 years we have witnessed profound diversification within the traditional discipline of Studio 

Art and Art History. We anticipate further subcategories to be developed. Each of these new unique 

areas will require pedagogical consideration and specialization. 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 55 55 60 77 76 -1.3% -1

Enrollment 1,276 1,235 1,306 1,220 1,259 3.2% 39

Seat Count 1,217 1,187 1,286 1,281 1,294 1.0% 13

Fill Rate 104.8% 104.0% 101.6% 95.2% 97.3% 2.2% 2.1

FTES 184.5 186.3 189.0 179.0 182.9 2.2% 3.9

FTEF 9.8 9.8 10.4 10.4 10.2 -1.1% -0.1

WSCH per FTEF 566.7 572.4 546.8 518.0 535.5 3.4% 17.5

Success Rate 72.5% 75.2% 80.6% 82.0% 82.8% 0.9% 0.8
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Industry Changes: The arts play an important role in many industries of today. There are more 

opportunities for artists than ever before. Whether our students choose to go on to teach, work in 

museums, work as professional artists, animators, game app developers, sculptors, ceramicists, 

students need a strong foundation in studio based practice and critical thought. We also anticipate 

further diversification in traditional areas and as technology develops, we anticipate further areas of 

study can explored and developed to accommodate these emerging needs. 

 

Technology Changes: We have also witnessed profound development with technology in the last 10 

years both as subject within the arts and as an informational and communicational tool. We anticipate 

further radical changes and evolution in process as emerging technology and tools become available. 

 

Student Population Changes: The student population has changed greatly in the last ten years, with 

less of an emphasis on the life-long learner, but a return of students who are seeking new training and 

education. We are also having a large number of veterans that are taking classes and preparing for 

various educational goals, whether it be transferring, degrees or certificates.  

 

Department Needs Changes: The Art Department will have to constantly evolve with the changes that 

will happen in technology, process and various educational goals. Currently, the Art Department is 

trying to acquire a 3-D printer that can be used for design, ceramics and sculpture. The process of art 

making is affected through technology as well, such as how an object is designed. In thinking about our 

educational goals, we have already developed a successful model for the ADT in Studio Art, but there 

is always room for improvement.  

 

Curriculum Changes: Currently, we have a new Contemporary Art and Technology class that recently 

passed through curriculum. Also, we will be developing a few new art history courses that will make us 

more competitive with other local colleges. The Art Department has been working on both a ceramics 

and illustration certificate. 

 

Impact of External Factors: The Art Department is in constant need of upgrades and maintenance of 

existing equipment. From kilns, to power tools, easels stools, tables, lighting and more technology. All 

of this cannot be addressed without the use of grants and onetime funding. Our building is the last on 

the list for upgrades and renovations. Our electrical and power is hopelessly out of date and struggles 

to fit the demands of merging technologies. We cannot, as a department, continue to have a productive 

and flourishing program without continuously working to keep current on all of the above. 

 

Curriculum and Emerging Global Issues: Curriculum in contemporary practices (art and social practice) 

can address these issues both in studio and in more contemporary art history classes. Also, many of 

our studio class projects address the aforementioned issues. We emphasize critical thinking skills with 

many of our studio projects. We have faculty currently in the preliminary stages of developing new 

courses that focus on the intersection of art, design and social activism. Challenging students to 

consider art and design as a social agent for good. Courses would focus on solving real world problems 

in their own right but also draw political attention to socio-economic and political issues that have 

created the conditions. Courses would be evenly divided between aesthetics and activism. We 

anticipate a certificate initially; one that draws courses from Fine Arts, CTE, and the Humanities 

Divisions. There are many 4-year universities and art and design schools with undergraduate degrees 

in this field of study; we are planning a clear articulation to these programs. 
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Defining Student Success in the Department 

Successful students in the Art Department: 

 Have had timely access to the necessary courses for their certificate and degree choices. 

 Are well-rounded by successfully completing a variety of both relevant and foundational studio, 

design, and history courses in proper sequence that encourage exploration, innovative 

thinking, and traditional and emerging technological approaches to craft and research.  

 Have had access to instructors that convey art making in its broadest sense. In other words, 

they are exposed to art as a process, a way of thinking and communicating, and an agent for 

change, with concept, critical thinking, research, history and theory, collaboration, storytelling, 

craft, and process are emphasized as core elements in all department courses. 

 Can demonstrate foundational analytic and studio skills that articulate the interconnection 

between art and broader culture. 

 Are equipped with competitive skills and portfolios for transfer to four-year universities and art 

and design schools. 

 Have successfully completed an Associate Degree for Transfer in either Art History or Studio 

Art, or an Associate Degree in Art. 

 Ultimately, they achieve a career in the arts. 

  



 

69 
 

Dance Department 
 

Department Mission 

The Dance Department has certificates, an AA degree, and transfer educational programs which offer a 

full range of classes in all dance styles including ethnic, dance conditioning, dance performance 

techniques, choreography, dance ethnology and history. Our mission is to recognize, respond, and 

foster the richness of demographic and cultural diversity in our students, staff, and curriculum in a 

student-centered learning environment. The department is committed to student success and the value 

and practical application of technical theater in dance productions, as well as professional advice and 

counseling for transfer, auditions, dance teaching and choreography. 

 

Recent Trends in the Department 

 
 

The table below indicates a slight decrease in every field. The changes are comparable to yet better 

than the overall campus statistics. The overall decrease we have experienced can be explained by 

several factors: 1) the removal of repeatability under Title V regulations which resulted in less students 

enrolled in our sections. More specifically, since students are unable to repeat the classes and dance is 

a skill that requires time and repeatability, students are less prepared for the next level course, 2) the 

better economy has also resulted in students joining the work force, due to job availability, rather than 

going to school, and 3) the department has experienced a long period of time when our recruitment 

tools have been taken away from us (e.g., our Summer Dance Festival, Ensemble, Dance Day, 

outreach, and more). However, we are on a recovery mode where many of these events/programs 

have been recently restored and we are hoping that it will reflect in better recruitment and success. 

 

The Future of the Department 

The next ten years, we are hoping to remain as a program that prides itself on embracing diversity in 

curriculum, student body and faculty. We will continue in our success in closing the achievement gap 

even more until there isn’t one anymore. As a program that has been a pioneer in inclusivity, diversity, 

awareness and social responsibility, we have to continue adding diverse classes and keep building a 

diverse body of faculty to reflect the beautiful multitude of cultural representations that we have. Adding 

more diverse classes will help us in keeping up with the constantly changing industry, an industry which 

will be diverse and keen on embracing all styles of dance and dancers and techniques with the 

commercial aspect forever present due to the Hollywood industry culture that we live in.  

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 36 25 34 35 34 -2.9% -1

Enrollment 776 645 682 603 547 -9.3% -56

Seat Count 725 626 748 745 682 -8.5% -63

Fill Rate 107.0% 103.0% 91.2% 80.9% 80.2% -0.9% -0.7

FTES 80.3 58.9 76.8 76.0 64.0 -15.7% -12.0

FTEF 5.7 3.3 6.5 6.5 6.3 -2.8% -0.2

WSCH per FTEF 425.1 540.7 356.3 350.3 303.8 -13.3% -46.5

Success Rate 82.9% 85.0% 77.6% 79.4% 75.1% -5.4% -4.3
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Dance technology, dance science and dance therapy are the future. Technology is a permanent 

presence in the arts. We are seeing inclusion of technology in dance works, yet dance is a performance 

art, the art is in the dancer and therefore technology will be an addition, an extra factor. Technology and 

dance have always worked together (light, sound, sets). We have to include dance technology in our 

curriculum and recruit faculty who are capable in teaching the dance technology courses. 

Dance therapy and dance science are also expanding fields. We hope to write courses that reflect 

these fields and reach out to other departments on campus that have courses in these fields. 

 

Collaboration between other art forms or disciplines is the now and the future. We have been building 

bridges with many departments and encouraging our students to experience outside the box art 

collaboration. 

 

Also we have to be aware of the socio-economic challenges that our students have and continue in 

providing a safe environment that is conducive to success by using different pedagogical 

methodologies which accommodate every style of learning. 

 

Hopefully, we will get the funds and the support to achieve our goals and vision. Our classes not being 

repeatable has been a major hindrance to our students’ education and growth. We are looking forward 

to the reinstatement of repeatability so we can keep the quality of our program to better serve our 

students. The funds needed are for faculty recruitment, new class sections, outreach staff and 

marketing staff, funds for hosting events on and off campus and funds for participating in more off 

campus events that other schools attend. We also need funds to reach out in community activities.  

 

Defining Student Success in the Department 

Student success is measured on an individual basis in our department. Dance is a technical discipline, 

where each individual has specific strengths and weaknesses and learning styles. Dance is also a 

global discipline, meaning through the movement a student can learn focus, discipline, persistence, 

goal orientation, adaptation, special awareness, collaboration, non-verbal communication and 

confidence. Each student has a capacity and time requirement to achieve these complicated skills. 

Dance is also a connection to history, diversity, ethnography, social views and practices as well as 

science of the body. The measurement of success in understanding some or all of these aspects of 

dance is also on an individual basis. We constantly keep encouraging our student to focus on their 

individual strengths, to gear them towards completing their degrees, transferring and working in the 

industry. 
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Media Arts Design Department 
 

Department Mission  

1. Students are well rounded because they are offered the variety of necessary courses to successfully 
complete relevant/foundational studio, design, and history courses that encourage exploration, 
innovative thinking, and traditional approaches to craft and research, while these courses are 
constantly revised and expanded to accommodate the emerging technological changes. 
  
2. Students have had access to instructors that convey art making in its broadest sense, as a process, 
a way of thinking and communicating, and an agent for change, with concept, critical thinking, research, 
history and theory, collaboration, storytelling, craft, practical application and process are emphasized as 
core elements in all department courses. 
  
3. Students can demonstrate foundational analytic and studio skills that articulate the interconnection 
between art and broader culture and are equipped with competitive skills and portfolios for transfer to 
four-year universities, art and design schools or employment and ultimately achieve a sustained career 
in the arts and applied arts. 
 

Recent Trends in the Department 

 
 

There has been a decline enrollments, due in part to the improving economy as well as fewer sections 

offered, however fill rates remain around 80% in the more recent fall terms. Additionally, success rates 

have fluctuated slightly, but are at nearly the highest over the past five fall semesters at 69.4% in Fall 

2015. 

 

The Future of the Department 

Over the last 10 years we have witnessed profound growth and diversification within the traditional 

discipline of Media Arts Design. The Department of Labor statistics now report that almost all MAD-

related entry-level occupations require a BA degree. Most US universities have developed MAD 

terminal degrees – MA, MFA, and PHD. We anticipate further specializations and subcategories to be 

developed. Each of these new unique areas will require pedagogical consideration and specialization. 

Industry evolves much faster than educational institutions and so the MAD Department must stay 

current with industry changes to prepare students for changes in technology in the workplace. In order 

to stay ahead of the technological curve the MAD Department will need to forge relationships and 

partnerships with Media Arts industries to better serve our students. Internships with companies 

focused on Media Arts will become a more important aspect for the department to address going 

forward. Connecting the theory, aesthetics and real-world application of Media Arts Design skills will be 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 30 32 31 27 28 3.7% 1

Enrollment 420 416 371 330 327 -0.9% -3

Seat Count 433 450 474 415 406 -2.2% -9

Fill Rate 97.0% 92.4% 78.3% 79.5% 80.5% 1.3% 1.0

FTES 30.3 32.0 28.6 25.2 25.4 0.7% 0.2

FTEF 5.0 5.5 6.0 5.0 5.0 0.0% 0.0

WSCH per FTEF 182.1 174.2 142.1 151.3 152.4 0.7% 1.1

Success Rate 62.1% 69.5% 60.9% 62.0% 69.4% 11.9% 7.4
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more important than ever. 

 

We need to anticipate further rapid diversification in traditional MAD areas. As market based technology 

develops and new media delivery systems are created, we anticipate the need for further areas of study 

that can be explored and developed to accommodate the creation of media forms for these emerging 

fields. The media of video, audio, animation, interactive, virtual reality, digital publishing, physical 

products and streaming media are all elements of Media Arts Design industry products and 

communication elements found in commercial and non-commercial art. The integration of these 

disparate forms of media is ongoing and will continue to forge a convergence of all media, as we know 

it. 

 

We have witnessed profound development with technology in the last 10 years both as subject within 

the arts and as an information/creation/communication/organizational tool(s). We also anticipate further 

profound changes/evolution in process/production as emerging technology and tools become available. 

Technology tends to follow two trends, evolution is exponentially faster, and goes from out-of-reach-

expensive to accessible. It is important that we maintain a strong critical and conceptual focus on 

foundational concepts that are more pedagogically immutable. 

 

Student population tends to follow the job market. We are currently in a period of high employment. 

When the economy shifts downward we tend to see enrollment increase with both traditional college-

aged students and working adults seeking to further their educational goals while under or unemployed. 

 

The need for education in this field will continue to grow and courses and certificates will need to be 

developed to address the needs of students and the industries that will employ them. The department 

will need to add course sections to accommodate the growth and scope of the field as it evolves. The 

department will need to hire more full-time faculty to support the department’s programs and the 

student needs. Media Arts Design courses involve the use of a great number hardware and software 

tools. The current square footage available in the Fine Arts building is not sufficient to support the 

department. The MAD Department needs additional square footage and a dedicated sound stage to be 

effective. 

 

MAD faculty will be exploring issue-based pedagogy moving forward as we observe our world 

becoming wrought with issues. Our students are innovative and empathetic, by nature and typically, 

respond positively to this line of thinking. The MAD Department seeks to challenge students to consider 

art and design as a social agent for good. In the future The MAD Department will develop courses 

focused on solving real world problems in their own right but also draw world events that have created 

the conditions. The initial effort may be a certificate that draws courses from Fine Arts, CTE, and the 

Humanities Divisions. There are many 4-year universities and art and design schools with 

undergraduate degrees in this field of study, so a clear articulation is needed to coordinate these 

programs. 

 

Grants have made much of the development, growth and success of the MAD Department possible. 

While we have increased course and certificate offerings and enjoyed successful transfer rates, we 

have also found a greater need for facilities, which are not currently being met. The college needs to be 

aware and supportive to the MAD Department’s needs with regard to classroom, and studio space 

required for the success of our programs. Our field of study has seen rapid growth and expansion over 

the last several years, unfortunately, too fast in some cases to institutionally address the nuances. We 
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need to be in constant collegial communication/collaboration with all of our partners in the Fine Arts 

Division to make the best judgments. 

 

The MAD Department is always looking forward and anticipating the needs of students, industry and 

society. Social responsibility, sustainable living, green energy, tolerance, changing immigration patterns 

and climate change are all topics of interest to faculty and students. MAD faculty and students currently 

address these issues in their classroom discussions and class projects. While much of the MAD 

curriculum is focused on critical thinking, skill building and aesthetics in order to solve design problems, 

the topics of these projects often include social issues relevant to the local population and present time. 

Curriculum is regularly evaluated and revised to meet the changing world.  

 

Defining Student Success in the Department 

A successful student in the MAD Department: 

 Has had timely access to the necessary courses available for their degree choice. 

 Is well-rounded by successfully completing a variety of relevant/foundational studio, design, and 

history courses that encourage exploration, innovative thinking, and traditional and emerging 

technological approaches to craft and research.  

 Has had access to instructors that convey art making in its broadest sense, as a process, a way 

of thinking and communicating, and an agent for change, with concept, critical thinking, 

research, history and theory, collaboration, storytelling, craft, and process are emphasized as 

core elements in all department courses. 

 Can demonstrate foundational analytic and studio skills that articulate the interconnection 

between art and broader culture. 

 Is equipped with competitive skills and portfolios for transfer to four-year universities and art and 

design schools or employment. 

 Ultimately, they achieve a sustained career in the arts. 
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Music Department 
 

Department Mission 

The Cypress College Music Department’s mission is to provide our students with an inspiring and 

effective education that leads to the completion of transfer degrees, associate degrees and vocational 

certificates. Our goal is to produce performers, composers, educators and technicians who are skilled 

in their craft and are able to meet the technological demands of the music industry.  

  

Recent Trends in the Department. 

 
 

Summary of Recent Trends in the Department 
The Music Department has experienced a downward trend in Enrollment, Seat Count, Fill Rate, FTES, 

and WSCH per FTEF from Fall 2011 to Fall 2015. FTEF showed a small increase with the hire of 2 full-

time faculty members in Fall 2015.  

 

The downward trend in Enrollment, Seat Count, Fill Rate, FTES and WSCH per FTEF can be explained 

by the loss of full-time faculty members from Fall 2011 (5 full-time faculty) to Spring 2015 (1 full-time 

faculty). By Fall 2015 the majority of the classes in the Music Department were being taught by adjunct 

professors, our vocational certificates had lost integrity because our technology was outdated, and our 

ensembles didn’t have enough students to fill seats or attract promising instrumentalists and vocalists 

from local high schools. The music department lacked a unified vision and the full-time faculty needed 

to implement such a vision.       

 

The Future of the Department 

The music department has hired 3 full-time faculty members, who are working together to create a new 

vision of the Cypress College Music Department. We are committed to the idea that the success of our 

program is directly linked to creating new degrees that align with current industry practices and 

CSU/UC articulation, maintaining current technology in all classrooms, creating effective online content, 

and the collaboration of our students and faculty members.  

 

New Degrees/Certificates: The Music Department currently offers an Associate in Arts Degree Music, 

an Associate in Arts in Music for Transfer Degree (AA-T), a Commercial Music Management Certificate, 

and a Recording Arts Certificate. We will create an Associate in Arts Degree in Commercial Music. This 

degree will have several options for concentration including Professional Instrumentalist, Professional 

Vocalist, Recording Engineer, and Composer/Arranger. This degree may be terminal or used to transfer 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 66 65 72 63 63 0.0% 0

Enrollment 1,642 1,513 1,593 1,446 1,434 -0.8% -12

Seat Count 1,625 1,601 1,725 1,719 1,683 -2.1% -36

Fill Rate 101.0% 94.5% 92.3% 84.1% 85.2% 1.3% 1.1

FTES 150.5 144.5 148.5 139.9 137.2 -1.9% -2.6

FTEF 9.5 10.4 10.3 10.4 10.6 1.4% 0.1

WSCH per FTEF 474.4 416.5 431.7 402.8 389.9 -3.2% -12.9

Success Rate 73.8% 71.1% 76.0% 72.1% 75.9% 5.3% 3.8
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to a 4-year institution that offers a Bachelor’s Degree in Commercial Music. Existing courses will be 

revised and new courses will be created in order to strengthen articulation and reflect current industry 

practices. In addition to creating new degrees, the Music Department will seek to collaborate with the 

Media and Design department in order to prepare students for a career in sound design/composition for 

apps and video games.  

 

Maintaining Current Technology: The Music Department will maintain current technology in all of its 

classrooms and its library. This includes software, hardware, computers and other technologies that are 

used to train our students. It is our goal that every student who earns a degree or certificate in music 

from Cypress College will have technological skills that accompany their discipline. We will redesign the 

music library to include student workstations. We will invest in online resources including tutorials, 

training programs, and interviews with leading professionals in the music industry.  

 

Creating Effective Online Content: The Music Department will create effective online content in multiple 

ways. We will create clear, effective online courses that can lead to the completion of online certificates 

and degrees. We will create online student resources that can be accessed on computers and mobile 

devices. We will create an online resource where Cypress music students showcase their portfolios, 

including recordings of school ensemble performances and class projects. 

 

Collaboration: We will encourage collaboration within our department. Students will be given the 

opportunity to work on collaborative projects will other students. These projects will create portfolio 

content for the students and the department. In addition, they will strengthen the feeling of community 

within the department and encourage networking between students. 

  

Defining Student Success in the Department 

Student success in the Music Department will be defined in several ways. For the student who wants to 

take a few classes in music and jump right into a career, success will be measured by the completion of 

a professional certificate and a strong portfolio upon his/her completion. For the student seeking a 

terminal degree, success will be measured by the completion of an Associate’s Degree and a strong 

portfolio upon his/her completion. For students seeking a transfer degree, success will be measure by 

the completion of an Associate’s Degree for Transfer and a strong portfolio that includes materials that 

will gain them entrance to the music department of the school to which they are transferring.     
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Photography Department 
 

Department Mission 

The Photography Department offers a curriculum that prepares students for employment in the 

expanding and ever changing photographic profession. In addition to teaching job skills, the program 

develops the creative and critical thinking potential of the students. The program also offers those 

already employed in the photographic profession opportunities to update and upgrade both technical 

and esthetic skills. These courses guide students toward transfer to four-year institutions, associate 

degrees, vocational training, and certificate coursework, as well as basic skills and opportunities for 

lifelong learning.  

 

Recent Trends in the Department 

 
 

The data trends in the table above indicate increased student success from Fall 2013 to Fall 2014. This 

increase is likely due to the implementation of Math Skill Directed Learning Activities (DLAs) which are 

required in many of the Photo 101 classes. The success of DLAs are supported by research conducted 

by the Institutional Research and Planning Office.  

 

Data also indicates that the overall seat count has steadily increased from Fall 2011 to Fall of 2014, 

with the exception of a drop in Fall 2015 which can be attributed to the loss of two section offerings 

which were cut due to reasons other than low enrollment demand. We are remedying this issue by 

offering these highly specialized classes in a newly structured sequence, which should create greater 

awareness and higher enrollment.  

 

Additionally, fill rate has slightly declined over the years, due to a healthier economy. Having said that, 

we anticipate higher fill rates in the future due to the implementation of our scheduling flow chart model, 

which informs students of upcoming classes, helping them to plan out their schedules for completion of 

courses and certificates more effectively.  

 

Furthermore, to accommodate new certificate and course offerings in our schedule, we have been 

approved to offer additional courses in our sequence. Two additional advanced courses will be offered 

each spring and one additional Photo 101 course will be offered in both fall and spring. This model of 

increased offerings should continue as we demonstrate success in class fill rates. 

 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 19 19 20 20 18 -10.0% -2

Enrollment 490 472 461 434 379 -12.7% -55

Seat Count 473 470 500 500 450 -10.0% -50

Fill Rate 103.6% 100.4% 92.2% 86.8% 84.2% -3.0% -2.6

FTES 32.4 32.9 31.9 30.0 25.7 -14.3% -4.3

FTEF 6.2 6.3 6.6 6.6 5.9 -9.4% -0.6

WSCH per FTEF 155.9 157.0 145.7 137.1 129.7 -5.4% -7.4

Success Rate 56.9% 48.1% 56.3% 67.6% 58.2% -13.9% -9.4
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The Future of the Department 

As we look ahead towards the next 10 years, we believe the methods and practice of teaching in our 

department will evolve as the onset of new technology continually changes. With the incorporation of 

Aerial Photography via the use of UAV/Drones, we already see our perspective changing. Our goal is to 

prepare our students to meet the demands of the many exciting opportunities in this industry such as 

Aerial Real Estate imagery, Search and Rescue, Agricultural Mapping, Documentary Filming and so 

forth. Furthermore, as Visual Reality technology takes hold, we anticipate that students will be given 

new opportunities to explore our medium via devices such as Virtual Reality goggles.  

 

In terms of enrollment, we anticipate growth related to the exciting ventures that lie ahead, yet are 

cautious about this thinking, as we note the statistics telling us that high school graduates are expected 

to decrease roughly 10% over the next 8 to 10 years. Besides the enrollment challenge we continually 

face the need for funding to keep up with the changing technology. The Perkins Grant has been 

instrumental in this. While funding needs are met in terms of equipment, we desperately need help in 

terms of funding additional personnel, both on the faculty side, where we have been understaffed since 

our last full time instructor passed away 7 years ago, and on the classified side, where we have a 

difficult time meeting student needs in the lab. 

 

Finally, concerns exist over the integration of our department and the rest of the Fine Arts division in 

regard to our upcoming planned move to be in one building together. Proper critical planning and 

recognition of our specialized needs such as darkrooms, studios and computer labs, will have to take 

place in order to make this move a successful one. Prior space planning layouts have given cause for 

concern as to the effectiveness of this move, considering the limited space we have to work with. 

Perhaps a move into a larger building such as the old SEM building could prove effective in dealing with 

this concern. 

 

Defining Student Success in the Department 

We have two types of students in our department. The first type of student is one who takes our Photo 

101 courses to satisfy a general education art requirement. This student is successful when they 

achieve a passing grade of C or better. The second type of student is one who is either considering or 

planning to make photography a career choice or a significant part of whatever career path they may 

choose. The successful student has come away with critical thinking skills as well as in-depth 

knowledge of both technical and creative applications of the medium, which prepares them to be 

successfully employed in the photographic industry. In addition, coursework guides students to transfer 

to a 4 year university, associate degree or certificate completions, as well as basic skills and 

opportunities for lifelong learning.  
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Theater Arts Department 
 

Department Mission 

The Theater Arts Department responds to and fosters the demographic and cultural diversity of our 

students with our curriculum and our performance and production program. We promote student 

success by providing innovative, flexible, challenging courses, training in new theater technologies and 

with programs of study which meet our students’ goals: two recently revised Associate in Arts Degrees 

in Theater Arts for Performance and Production, an Associate in Arts in Theater for Transfer degree 

and three certificates in production and design. We will be offering for next academic year a new CTE 

certificate in Acting and Film/Video Production Certificate and an academic certificate in Musical 

Theater Performance. 

 

Recent Trends in the Department 

 
  

There are multiple factors effecting and resulting in the lower enrollments that we share with programs 

campus-wide. Data available from the Cypress College Institutional Effectiveness Report 2014-2015 

supports this: Students with lower socioeconomic status (as defined by being recipients of financial aid) 

have generally had lower districtwide course completion rates in transfer courses than other students. 

Many of our students receive financial aid and financial aid recipients’ completion rates for our campus 

have been decreasing since Fall 2013. The data related to demographics of our incoming students to 

our college indicates increasing numbers of students whose parents have had only attained a high 

school degree or no high school degree.  

 

However, our success rates for the theater department courses scores 77.7% within the top three top 

divisions for college-wide success rates. We also rank as the second highest discipline in degrees 

earned for the Fine Arts division. We are the second highest discipline in our division for certificates 

earned. There is room for improvement and with the addition of two new certificates we expect growth 

in certificates earned for the future. The recent return of a fine arts counselor with an office next to our 

division office will assist in our efforts to provide transfer and certificate completion counseling for our 

students.  

 

The Future of the Department 

We are now serving a gifted but uniquely diverse and, in many cases, a socio-economically challenged 

demographic of students in our program. Data available from the Cypress College Institutional 

Effectiveness Report 2014-2015 indicates that we have had on our campus our second highest 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 35 28 42 46 48 4.3% 2

Enrollment 695 660 687 626 572 -8.6% -54

Seat Count 645 681 726 675 665 -1.5% -10

Fill Rate 107.8% 96.9% 94.6% 92.7% 86.0% -7.3% -6.7

FTES 101.2 96.9 97.7 90.7 80.0 -11.8% -10.7

FTEF 8.5 9.2 8.6 8.4 8.3 -1.2% -0.1

WSCH per FTEF 355.1 316.1 340.2 323.4 288.7 -10.7% -34.7

Success Rate 79.5% 77.9% 76.2% 79.3% 77.7% -2.1% -1.7
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enrollment in Fall 2015. We have moved to a campus wide increase of Hispanic students of 47.8%. 

Distance education courses have had consistently lower districtwide course completion rates than on 

campus courses among transfer courses. Females have consistently shown higher completion rates for 

transfer level courses but there is an overall downward trend overall is in student completion rates. The 

proportion of ethnic minorities at Cypress College continues to be higher that the population of our 

service area. The proportion of first generation students to attend college remains around 45% and 

these students need additional support. However 50.9 % of our students self-reported that their goal 

was to complete an associate degree and then transfer to university.  

 

We plan to increase our support of theater students in their goals for transfer and the revisions we are 

making to our Associate in Arts Degree and continued promotion of our Associate in Arts Transfer 

degree should see growth in program completion rates.  

 

We also expect to see continued growth in certificate completion rates with addition of two, new 

certificates in Theater bringing the total up to five certificates. This an area for growth for the theater 

department and although employment in professional theater in Los Angeles remains limited the 

employment in the Los Angeles and Orange region for creative industry jobs account for 5% (726,300) 

of California’s wage and salary employment (Otis Art Institute Creative Economy Report, 2013)  

 

The changing demographics reflected in our students is reflected in our audiences and our selection of 

shows for our seasons reflect the need to consider the selection of plays and musicals that not only 

embrace the classics, and established theater literature but also include more contemporary work that 

illuminate the diverse world that our students and their families currently live within. Our opening day 

presentation from the last academic year from Steve Hanamura regarding Inclusiveness and Diversity 

at Cypress College referenced the Harvard Educational Review: “The most effective urban educators, 

in every discipline at every grade level, connect the academic rigor of content areas with their students’ 

lives (Duncan-Andrade, 2007)” (Harvard Educational Review Volume 79, Number 2 Summer 2009, 

ISSN 0017-8055 Copyright). Our new, two leveled classes that support our new play festival will help 

introduce our students to contemporary theater literature that reflects the gender, ethnic and racial 

diversity of our students. We will continue to be challenged to maintain our literacy as theater educators 

and include selections that reflect the growing diversity of contemporary American theater literature in 

addition to the traditional plays that we assign in our courses. Our hiring of adjunct faculty and 

replacement of full-time faculty for the future should hopefully evidence continued growth in the 

diversity of hires to better reflect the diversity of the student population and community we serve.  

 

We continue to be challenged in providing the advancing technology required to sustain the relevancy 

of our certificates and degrees so that are students can effectively transfer and/or move from certificate 

completion to meet the needs of employers in the creative industry jobs in California. These costs 

continue to rise as we compete with other disciplines across campus for categorical funds. Our new 

certificate in Acting and Film/Video Production Certificate will provide an additional funding stream that 

we can apply to support our equipment needs for a Media Studio. We hope the campus will support the 

renovation of our current media studio to meet the needs of the theater, music and media arts design 

disciplines within the Fine Arts Division. 

 

We finally need to support our theater season and corresponding performance and production 

curriculum with an essential upgrade of box office software and with an additional hire to support our 
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box office’s ticket sales and revenue. We and the entire Fine Arts Division continue to require a 

marketing and audience development hire. 

 

Defining Student Success in the Department 

Given a performance or production setting, a successful Theater Arts student will: 

 Demonstrate their knowledge and comprehension of major theater practices and standards.  

 Use theatrical techniques to communicate to an audience. 

 Be able to analyze, evaluate, and create production and performance elements.   

 Demonstrate their knowledge and ability to appreciate theater as an art form and their ability to 

collaborate with other theater practitioners as self-defining artists.   

 

 

  



 

81 
 

Health Science Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The Health Science Division is characterized by programs with high student success rates, significantly 

exceeding Cypress College averages, and graduates successful in getting jobs in their fields of study. 

Graduates of all programs are sought as employees and are recognized for their ability to rapidly 

integrate into the practice setting. Each of the eight Health Science Division’s major health programs is 

accredited and each leads to certification and/or licensure.   

 

Admission to Health Science Division programs continues to be competitive. For example, in 2014-15 

there were 52 applicants for 24 spaces in Dental Assisting, 789 applicants for 100 spaces in Nursing, 

142 for 35 in Radiologic Technology and 83 for 20 spaces in Ultrasound. 

 

The Division’s faculty demonstrates commitment to excellence and quality, with the vast majority of full 

time faculty members holding masters degrees, many holding doctoral degrees, and all holding 

professional credentials in their specialty areas of instruction. The Health Science Division is known for 

academic excellence and has gained recognition for consistently high student pass rates and 

outstanding student scores on state and national licensing and credentialing examinations. These 

accomplishments are attributed to the competency and hard work of our students, the support services 

provided to our students, the quality of our faculty members and the willingness of our faculty and staff 

to devote the effort needed to help our students succeed.  

 

A recent noteworthy accomplishment in the Division was approval to participate in the California 

Bachelor’s Degree Pilot Program: our Mortuary Science program will be offering a baccalaureate 

degree in Funeral Service beginning fall, 2017 and bringing 20 additional students to the Division each 

semester. 

 

Challenges facing the Division include the following:  

 Increases in enrollment are difficult because the cost of education per FTES is much higher for 

health science students. Due to a relatively low student-teacher ratio (for example 6:1 or 10:1 in 

some cases) mandated by accrediting bodies, the cost for each student exceeds the funding 

reimbursed by the state and, consequently, the cost has to be offset by course offerings campus 

wide where the cost per students is less than state funding.  Furthermore, quality clinical sites 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 120 113 113 117 117 0.0% 0

Enrollment 2,866 2,614 2,639 2,679 2,665 -0.5% -14

Seat Count 2,804 2,770 2,804 2,963 2,953 -0.3% -10

Fill Rate 102.2% 94.4% 94.1% 90.4% 90.2% -0.2% -0.2

FTES 474.4 420.7 411.6 442.8 442.2 -0.1% -0.6

FTEF 47.5 46.3 47.0 47.6 52.6 10.7% 5.1

WSCH per FTEF 299.9 272.6 262.9 279.4 252.0 -9.8% -27.3

Success Rate 83.7% 86.0% 86.5% 86.8% 84.5% -2.7% -2.3
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for training (Hospitals and approved clinical placements) are already impacted in our 

community, further restricting opportunities for expansion); 

 The Division is providing educational programs in a building that is about 50 years old and in 

need of renovation. Space for larger size classes and laboratories are needed, including space 

for a renovated/expanded skills lab and a computer classroom.    

 Health Science programs rely heavily on equipment that is current and consistent with that 

found in clinical practice. Up-to-date technology (e.g.  Digital X-rays, 3-D imaging, patient 

simulation equipment) is also required.  In addition, the cost for educational supplies has 

increased and is expected to continue to do so. Adequate funding for such is a necessity for 

high quality educational programs.   

 The need for qualified and competent faculty members intensifies as existing faculty members 

retire. It is challenging to recruit qualified faculty due to a disparity between salaries in the 

practice setting and those provided to faculty members 
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Dental Assisting Department 
 

Department Mission 

The mission of the Dental Assisting Department is to provide students with the academic knowledge 

and clinical skills necessary to become successful Dental Assistants, qualifying them for both the 

National Certification Exam and the California State Registered Dental Assistant Exam, and preparing 

graduates for employment as dental assistants, supporting the economic needs of the surrounding 

community as an active part of the dental team. 

 

Recent Trends in the Department 

 
 

Trends from Fall 2011 through Fall 2015 have demonstrated high class success rates of 84.1% to 

99.3%. In the past several years fill rate and enrollment have been high. The program has consistently 

reached full capacity each year.  

 

The Future of the Department 

The Dental Assisting envisions a verity of changes over the next 10 year these changes include array 

of teaching strategies to keep current with industrial trends in technological advancements. Technology 

is continually advancing in the dental professions. For example: Digital X-rays, 3D imaging, microscopic 

examination, infection control system design in technology, dental chairs and units, voice activated 

charting, computer aided design and milling of prosthetics (crowns, veneers, and bridges, etc.). 

Students will be required to be more knowledgeable in current technology prior to graduating from the 

program.  

 

To accomplish these changes and to keep current, funding is required to expand the dental educational 

facilities that were built in 1960s, the program has out grown the facilities and the building was not 

designed to accommodate the technology and equipment to function optimally. This new equipment 

and technologies provide ergonomics, infection control and safety. The infrastructure of the facilities 

needs to be updated and changed to meet the new demands of the technologies required to be a 

modern, effective program.  

 

The department’s curriculum changes to address emerging issues. New technology helps create a 

green energy environment with changes in the use of chemicals, or the elimination of them altogether 

such as through the use of digital radiographs. Digital x-rays eliminate the use altogether, and disposal 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 13 12 12 12 12 0.0% 0

Enrollment 201 151 144 134 149 11.2% 15

Seat Count 180 144 144 150 144 -4.0% -6

Fill Rate 111.7% 104.9% 100.0% 89.3% 103.5% 15.8% 14.1

FTES 27.1 19.5 19.0 18.5 21.4 16.0% 3.0

FTEF 2.3 2.1 2.1 2.1 2.5 18.6% 0.4

WSCH per FTEF 359.3 277.1 269.5 261.6 255.9 -2.2% -5.7

Success Rate 93.1% 84.1% 89.6% 99.3% 88.7% -10.7% -10.6
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of caustic chemicals that have a negative effect on the environment. The curriculum is expected to 

change in response to new technologies.  

 

The student population is expected to change in the next 10 years. The program is working toward 

closing the gender gap between males and females student ratios, by cultivating professional 

relationships with prospective male student who may be considering entree into the program through 

active participation and discovery with technology.  

 

It is expected that degrees and certificates titles would not change, however course curriculum would 

change to meet new regulatory standards, accreditation standards and new technologies to support 

student success.  

 

Defining Student Success in the Department 

A successful student is a student who a) meets all educational requirements of the program at a level of 

75% for theory (didactic) and 80% for clinical skills in the first semester and 85% the second semester; 

and b) demonstrates soft skills like professionalism, responsibility, integrity, empathy, ethics, critical 

thinking and reasoning skills for patient care. 

 

Even though not all students take the licensure exam (as they can work in the field as a non-licensed 

employee) there is an expectation that all students will take the National and State licensure upon 

graduating and work in the profession. Ultimately a successful student is an employable graduate who 

is working as a dental assisting professional and continues life-long learning. 
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Dental Hygiene Department 
 

Department Mission 

The mission of the Dental Hygiene Department is to provide the student with the educational 

opportunity to attain the knowledge, skills and values necessary to qualify for licensure as a Registered 

Dental Hygienist, and a professional member of the allied health team. The mission statement of 

Cypress College supports the concept of student success and the economic development of the 

surrounding community. Vocational programs are specifically noted as part of a student centered 

learning environment. The Dental Hygiene Program enhances the economic development of the 

community by providing well trained health care professionals who are incorporated into the 

community. 

 

Recent Trends in the Department 

 
 

The Dental Hygiene Department has experienced modest increases and decreases in enrollment, seat 

count, fill rate, FTES, FTEF, WSCH, and success rate. Enrollment increase is due to a higher than 

average number of third semester acceptance of dental hygiene students. Seat count number 

decreased due to a tabulation of including seat count from the summer session in the tabulation. The 

seat count for fall and spring has been 200. The FTES and WSCH have increased due to new CODA 

(accrediting body) regulations regarding required hours for learning local anesthesia in both lecture and 

laboratory. The success rate may have decreased due to a lower GPA of students accepted into the 

program. In the 2014-2015 academic years the candidates accepted for the program have included 

alternates and even candidates below the recommended GPA in order to fill the 20 accepted seat 

count. The trend for student success has decreased from 2011 to 2015, and the department has 

identified strategies to improve the success of the dental hygiene students and to increase student 

success in the future.  

 

The Future of the Department 

The Dental Hygiene Program is in the process of technology change to increase student learning 

outcomes and success over the next 10 years. The program has improved the gap of technology in the 

program to meet the dental industry demand. The dental clinic has installed 20 new dental chairs, all 

with new ergonomic stools, Dentrix software (electronic heath records), Dexis digital radiograph 

imagery, and All-in-One touch screen computers. A new sterilization processing center is scheduled for 

installation of summer 2016, to give students the most current equipment experience possible. The new 

equipment and technology are expected to attract more non-traditional students to the program. The 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 14 14 14 14 14 0.0% 0

Enrollment 178 170 187 174 190 9.2% 16

Seat Count 200 200 220 220 200 -9.1% -20

Fill Rate 89.0% 85.0% 85.0% 79.1% 95.0% 20.1% 15.9

FTES 33.1 24.6 31.6 29.3 34.6 18.2% 5.3

FTEF 6.2 6.2 6.2 6.2 6.6 5.4% 0.3

WSCH per FTEF 158.8 117.9 151.5 140.5 157.6 12.2% 17.1

Success Rate 92.3% 93.5% 85.0% 86.2% 78.6% -8.8% -7.6
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new equipment and technology should increase the completion of these non-traditional students by 

reducing the paper stress load requirement of the students. The HIT program will also collaborate in 

utilizing the new dental clinic technology. A large portion of the dental equipment and software 

purchased was funded from a CTE Grant. Equipment was also funded by Cypress College One-Time 

funding and the Innovative Strategic Fund.  

 

The new innovation of technology, equipment, and software will change the dental hygiene education 

pedagogy. Education traditionally has emphasized conveying a lot of information and facts, and has not 

modeled the learning process and the new innovation of technology will incorporate hands on learning 

experience and learning processes.  

 

In January of 2018, the Registered Dental Hygiene licensure will include the placement of interim 

therapeutic restorations (ITR). The curriculum will need to change to meet the California Legislative 

Assembly Bill (AB 1174) set by Dental Hygiene Committee of California (DHCC). The department 

curriculum in Dental Materials will increase WSCH in both lecture and laboratory to meet the student 

required hours to obtain licensure. To implement this requirement, the dental hygiene faculty must 

become licensed prior to teaching the students. This will require the faculty members to be trained for 

30 hours and place 10 ITR clinically on patients. The trend of the dental hygienist is to bring dental care 

to the underserved children and the placement of ITR is the future of Telehealth dentistry.  

 

Two dental hygiene programs in California will participate in the California Bachelor’s Degree Pilot 

Program: offering a baccalaureate degree program in Dental Hygiene beginning fall, 2017. This will 

open the future possibility for Cypress College Dental Hygiene Program to participate in the California 

Bachelor’s Degree Pilot Program. 

 

Defining Student Success in the Department 

Successful student success in the Dental Hygiene Program includes student skills attained, knowledge 

gained, and attitude and values possessed. To be successful, the student will attain proficiency skills in 

dental hygiene process of care, medical emergency management, comprehensive clinical care in the 

dental hygiene treatment of advanced periodontal cases, provide pain/anxiety management in the 

practice of clinical dental hygiene, apply theory of clinical care, and practice of dental hygiene.  

 

The student will also gain knowledge in understanding the necessity of supportive dental hygiene care 

such as; locally applied antimicrobial, application of desensitizing agents, nutritional counseling, caries 

and other oral health prevention modalities appropriate for dental hygiene care, management and 

providing of dental hygiene care for advanced periodontal cases, medically compromised patients, and 

special needs patients with factors contributing to their dental health status, and the management and 

practice concerns of dental hygiene clinical care for patients in a community care setting with emphasis 

on treatment management and dental teamwork. 

 

Furthermore, the student will learn attitude and value to appreciate the importance of dental teamwork 

in providing the patient comprehensive dental care with all patient care providers, such as physician, 

general dentist, and dental specialist. They will understand how to analyze experiences in clinical 

settings and effectively incorporate productive, innovative, and effective procedures/techniques and 

therapies into their personal clinical practice of dental hygiene, the value of self-evaluation, interaction 

with peers, and with faculty members for continued learning, and comprehend the individual needs for 

each case and each specific patient in the providing of dental hygiene care. 
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Diagnostic Medical Sonography Department 
 

Department Mission 

The Cypress College Diagnostic Medical Sonography program provides a high quality education to 

prepare a diverse population of students with entry levels skills needed to become competent and 

confident sonographers. 

 

Recent Trends in the Department 

 
 

The section count, enrollment, seat count, fill rate, FTES, FTEF, and WSCH per FTEF have been 

consistent from Fall 2013 to Fall 2015. The program is well established and no changes are expected in 

the next few years. The success rate is high due to the quality of the students selected (high GPAs), 

instructors, early recognition of problems, mentoring, and individual attention provided to student in the 

classroom and labs.  

 

The Future of the Department 

Within the next ten years it is expected that one adjunct instructor and one program director will retire. 

The immediate issue is the adjunct instructor retiring, as it is difficult to find quality instructors in this 

field. The material is difficult and much effort is required to help the students learn the material and 

scanning skills. There currently is one adjunct faculty member who can pick up the teaching load but it 

is uncertain how long even this instructor will stay with us. The program director will probably retire at 

the end of 10 years and again, it is difficult to find replacements. The other concern is the need to 

replace not only the program director position, but also the program director for the radiology 

department as the one person directs both programs. 

 

Scanning equipment for the labs is always a concern. There was a large donation of equipment in 

2013. In the next 10 years this equipment will be outdated and new equipment will be needed. While 

3D technology is available for imaging, none of the affiliated hospitals use it. Within the next 10 years 

this may change and the equipment purchased may need to have this technology. Instruction in 3D 

scanning would also be needed.  

 

There is a need for the DMS program to expand to include vascular scanning. While there is instruction 

on Doppler techniques and vascular imaging, the students are not performing vascular imaging in the 

course of training at the hospital. The DMS program is accredited for general sonography, abdomen 

and OB/GYN imaging. To include vascular scanning would require an extension of 6 months to the 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 2 2 5 5 5 0.0% 0

Enrollment 36 34 92 92 93 1.1% 1

Seat Count 40 50 110 110 110 0.0% 0

Fill Rate 90.0% 68.0% 83.6% 83.6% 84.5% 1.1% 0.9

FTES 21.0 20.3 14.7 14.7 15.0 1.7% 0.3

FTEF 0.7 0.7 1.3 1.3 1.3 0.0% 0.0

WSCH per FTEF 860.5 830.4 328.7 329.0 334.7 1.7% 5.7

Success Rate 97.2% 97.1% 94.6% 98.9% 100.0% 1.1% 1.1
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program length and clinical training sites willing to participate. Currently, the clinical affiliates are unable 

to accommodate this training. 

 

Due to the nature of some of the exams the students perform at the clinical site (breast, endovaginal, 

and scrotal), phantoms are needed for the student to practice with before scanning a real patient. 

These phantoms are expensive and the department will rely heavily on one time funding requests to 

purchase them. 

 

Defining Student Success in the Department 

A successful student is one who completes the sonography program, is satisfied with their education, 

passes all three ARDMS exams, is employed within 12 months, and meets their employer’s 

expectations. 

 

The DMS program is accredited by the Commission on Accreditation of Allied Health Education 

Programs. Therefore, the program is required to yearly assess student success in different areas. 

These areas and results include:  

 

Class of 2015 

 Completion rates  85% (17/20 students completed the program) 

 Employment rates    100% of the students who graduated found jobs within 6 months 

 ARDMS pass rates   100% of the students passed all three tests 

 Employer satisfaction   100% excellent-good 

 Graduate satisfaction    92% excellent-good 

 

These results have been consistent with previous years and are expected to remain high. 
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Health Information Technology Department 
 

Department Mission 

Health information management education is responsible for preparing confident, innovative, and 

contributing professionals who can identify and use a variety of information resources and technologies 

to accomplish the objectives of diverse health care delivery environments. It provides students with the 

knowledge and skills necessary to become self-directed learners who possess not only critical thinking 

skills but also cultural competence and communication and interpersonal skills. It attempts to instill 

abilities and systems thinking necessary for adapting careers within a changing healthcare 

environment. As practitioners, graduates serve society and the profession through collaborative 

practice, innovative teaching, and the generation and application of health information management. 

 

Recent Trends in the Department 

 
 

The overall enrollment and class fil rates have declined as the economy has changed. We had 

significant enrollment in class during 2011-2013 as many of our students were transitioning from other 

careers. Some students have left the program because they received offers of full-time employment. 

Over the past two years the number of full-time and adjunct faculty has gone from seven to three. It has 

been difficult to attract full-time faculty because of the discrepancy in salary between private industry 

and education. Therefore, there is more work placed on the three remaining faculty to help with 

outreach and mentoring, along with teaching, meetings and other required duties on campus. This has 

impacted the program’s ability to recruit, mentor and retain students in the HIT program. 

 

Other schools have been offering more online courses rather than hybrid or face-to-face classes which 

creates more competition in the local area. We have not had instructional design capabilities to improve 

our online delivery of classes. Additionally, over the past five years, we have discontinued the Medical 

Staff Certificate, Quality Management Certificate and the Medical Record Clerical Certificate because of 

the number of students who were only interested in the certificates instead of the full program. For the 

students to obtain the depth of education and become employable, it was important to focus faculty 

efforts on the full program. 

 

The Future of the Department 

The industry will focus on more technology and therefore, we must improve our technology in the 

classroom to assist students. Our past focus has been on the paper record and understanding the 

logistics with managing a paper record. However, since the implementation of Health Information 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 13 13 13 13 12 -7.7% -1

Enrollment 416 385 329 249 222 -10.8% -27

Seat Count 375 395 375 330 295 -10.6% -35

Fill Rate 110.9% 97.5% 87.7% 75.5% 75.3% -0.3% -0.2

FTES 52.3 35.6 40.1 29.4 26.0 -11.6% -3.4

FTEF 3.0 3.0 3.2 3.0 2.8 -8.9% -0.3

WSCH per FTEF 520.6 354.5 379.7 290.6 281.9 -3.0% -8.7

Success Rate 79.4% 81.1% 76.9% 75.9% 77.5% 2.1% 1.6
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Portability and Affordability Act (HIPAA), the HIPAA Security Rule with subsequent changes, the 

Affordable Care Act, and other federal legislation, the emphasis has been on managing the electronic 

record. Technicians with expertise in data collection, coding and analysis will be required in various 

healthcare settings. Also worth noting is that the Bureau of Labor Statistics has indicated that Medical 

Records and Health Information Technicians for 2014 to 2024 will have an increase in projected 

employment at approximately 15%. Therefore, there will be an increased demand for these positions. 

 

Although our students have had access to technology for coding, they do not have full access to an 

electronic record to study and explore. Our students must be better prepared to become more 

marketable upon the completion of the program. The HIT program will work with the Dental Hygiene 

Department to implement their electronic dental clinic record. The HIT program has also requested 

grant funding to implement an electronic health record along with other software programs that students 

will need to learn for the future. 

 

Since we are preparing students for jobs of the future, we must provide them with skills to improve 

problem-solving, critical thinking and communication. Many of the jobs in health information such as 

privacy officers or clinical data improvement specialists did not exist 10-15 years ago. Our students 

must be able to adjust and continue to learn. 

 

Historically, jobs were available in hospitals and acute facilities, but the entry level supervisory jobs are 

not there. The students must look at other places, such as insurance companies, medical device 

companies, software vendors, government agencies, etc., for new opportunities. 

 

More effort on marketing the program would be helpful to assist faculty would increase the exposure of 

the program. Collaboration between faculty and other college resources is needed to improve the 

visibility of the program. I would advocate for other opportunities to market the program to Orange and 

Los Angeles County Hospitals, other healthcare agencies and large physician offices to recruit 

students, or using technology. 

 

Providing some additional coaching sessions students such as interviewing, resume workshops and 

business etiquette are being planned to assist students with job seeking preparation. This would be 

helpful for student retention and future employability. 

 

Defining Student Success in the Department 

Student success can be defined in numerous ways including program completion which includes 

students’ skills, knowledge gained and a greater understanding of advocacy for the patient. Ethical 

considerations due to the types of information handled must be strongly integrated into the curriculum. 

Students must obtain full knowledge of the required competencies of Information Governance, Access, 

Disclosure, Archival, Privacy and Security; Informatics, Data Analytics and Data Use; Revenue 

Management, Legal Compliance; and Leadership. Based on their knowledge, the student should 

successfully complete of the Registered Health Information Technician exam. 

 

Success is also defined as the student being gainfully employed in the field within one year after 

graduation. An annual survey is conducted to determine student and employer satisfaction of the 

student preparation. This information is used to address any gaps in the program for the students or the 

future employability of our students. 
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Mortuary Science Department 
 

Department Mission 

The Mortuary Science Department has as its central aim recognition of the importance of funeral 

service education personnel as 1) members of a human service profession, 2) members of the 

community in which they serve, 3) participants in the relationship between bereaved families and those 

engaged in the funeral service profession, 4) professionals knowledgeable of and compliant with 

federal, state, and local regulatory guidelines, as well as 5) professionals sensitive to the responsibility 

for public health, safety and welfare in caring for human remains. 

 

Recent Trends in the Department 

 
 

There are a number of reasons for the decline in section counts over the past 5 years. They include the 

retirement of a longtime full-time faculty member, declining enrollment in second and third semester 

courses by continuing students electing to enroll less than full-time, and the rescheduling of some full-

semester courses into the summer session as a result of lack of faculty availability. When considering 

the levels of enrollment, the decline from 504 to 283 appears substantial but the increase in success 

rate from 78.6% to 90.5% more than offsets the decline, as significantly greater numbers of students 

are succeeding in the courses. The changes in enrollment are the result of a host of factors, not the 

least of which is the change in Program prerequisites that now require college-level math and Human 

Anatomy with a lab. Both of these are directly related to the success rates, as students enter the 

program more prepared for the rigors of the curriculum content. Unfortunately, these classes, so-called 

“gateway courses” are limited at Cypress College and our potential students are finding it very difficult 

to enroll in the needed prerequisite courses. In summation, the additional prerequisites have limited the 

number of students eligible to enroll in the Mortuary Science Program, but those who are admitted find 

greater success because of their level of preparation. It would be beneficial for additional course 

sections to be made available in these classes in order to serve the student population interested in 

applying to the Mortuary Science Program.  

 

In fall 2011, as in previous semesters, the Mortuary Science Program accepted more students into first 

semester courses and over-enrolled the cohort in anticipation of attrition and lower class counts in 

subsequent semesters. This practice subsided in 2012 when data indicated that the level of attrition 

continued, and despite the faculty’s best efforts to increase the number of students entering the 

program, the number of successful completions diminished. In conclusion, there was a higher attrition 

rate when we increased the number of first semester students. To increase success the Program 

faculty stopped over-enrolling. One further factor to explain the excessive enrollments in 2011 was the 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 21 19 18 20 19 -5.0% -1

Enrollment 504 363 296 319 283 -11.3% -36

Seat Count 510 495 366 417 417 0.0% 0

Fill Rate 98.8% 73.3% 80.9% 76.5% 67.9% -11.3% -8.6

FTES 57.5 44.2 38.5 41.3 36.2 -12.3% -5.1

FTEF 4.4 4.3 3.8 4.1 4.0 -3.6% -0.1

WSCH per FTEF 396.6 309.5 305.1 299.7 272.8 -9.0% -26.8

Success Rate 78.6% 87.6% 91.6% 85.6% 90.5% 5.8% 4.9
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anticipated change to the program prerequisites. Understanding that the application criteria was going 

to require additional courses beginning in fall 2012, more students were enrolled in 2011 to not only 

account for attrition, but also allow those who could not meet the enhanced prerequisites to be able to 

begin the program before the new math and anatomy requirements were in place. 

 

At the same time as the first semester cohort was returned to its standard 30-student class size, the 

economic conditions for most Californians improved which provided an additional incentive for students 

to obtain employment rather than enroll in classes, further exacerbating decreased fill rates. Finally, 

there have been necessary scheduling changes within the program to accommodate the phased in 

retirement of a full-time faculty member and lack of available adjunct qualified to teach. In addition, 

without being able to replace the full-time position, some courses were moved into the summer session 

which also explains the decrease in number of sections. 

 

Implementing a re-application process for first semester students who are no longer part of their original 

cohort, has reduced the number of students retaking courses, which in and of itself leads to success. 

The re-application process requires self-reflection and a plan for improvement be completed by the 

student in consultation with a Health Science Counselor. The specialized advisement and consultation 

available through our Health Science Counseling Office has proven invaluable for our students and 

should continue to expand as more students seek admission to our programs. In addition, the use of a 

point system in evaluating applicants has created an increase in the success of accepted students 

(those gaining entry have accumulated more points by having their graduation requirements and 

general education courses completed) but subsequently lowered the overall number of accepted 

students. 

 

The Future of the Department 

The Mortuary Science Program has embarked on creating a complete pathway from non-credit to 

credit-based instruction within the North Orange County Community College District, as well as from 

certificate to degree completion, including the baccalaureate degree. With these pedagogical changes, 

especially considering the upper division courses that will need to be offered in as flexible a format as 

possible, requiring part of term scheduling, online, hybrid, and alternative formats for offerings, it is 

anticipated that additional faculty and staff will need to be added to support instruction. Specifically, the 

creation of a dedicated Administrative Assistant I position for Mortuary Science as well as additional 

full-time faculty meeting the minimum qualifications to teach all courses, both upper and lower division, 

within the program. Currently, the Mortuary Science offices are closed for access of students most 

days, and the available clerical support is sporadic. One of the most formidable challenges will be the 

inclusion of an off-site clinical experience for students as required to comply with funeral directing 

practicum accreditation components being implemented by the American Board of Funeral Service 

Education.  

 

Considering that the Program relies exclusively on one source for human remains for use in instruction, 

if the availability of remains for the program were to be discontinued or otherwise placed in jeopardy, 

there would be a need to either create a willed body program on campus, become a licensed funeral 

establishment (as was the case with our predecessor, the California College of Mortuary Science) or 

solicit local funeral homes for clinical sites. This is in addition to the funeral homes that would be 

needed for meeting funeral directing practicum requirements. Finally, the upper division Cemetery and 

Crematory Operations class, as well as the Trends and Options course, will require the students to 

obtain crematory operator training and participate in offsite cemetery practical observations. If the 
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proposed cremation chamber is not included in the new Science, Engineering, and Mathematics 

Building funded in the Measure J Bond projects, additional offsite locations will have to be located 

based on the need to train students in the use of a crematory and cemetery operations. 

 

The Trends and Options course, along with the Cemetery and Crematory Operations class are required 

to address the increase in cremation options provided by funeral homes to our client families. This 

industry change necessitates our students receiving crematory operator training and instruction in 

alternative disposition/burial options, along with cremation arranger training through ICCFA, an 

international association of funeral service practitioners. Furthermore, the increase in home burial and 

home death care businesses will necessitate providing additional community based seminars on 

practical implications of family-based disposition. One additional trend, pet memorialization, will require 

that students receive training on animal disposition and preparation. The operation of an on campus 

SEM Cremation Chamber will allow students to receive training in these areas. 

 

Considering that technology is evolving rapidly, especially instructional technology, it is anticipated that 

our courses will use computer-based broadcast methods to share classroom lectures to remote sites 

via a live feed for students to attend class at a distance. This technology is not currently available in our 

instructional areas and will need to be included, along with modern computer applications in funeral 

service. The technology implications for restoration lab assignments, embalming lab application, and 

merchandising lab options will also need to be considered. The acquisition of a 3D printer for restoring 

facial features, additional computers for the applications course, computer stations for completing case 

reports in lab (similar to the Orange County Coroner’s autopsy suite setup), and the adoption of “green” 

fluids for student instruction, will all require a significant investment in upgrading the current facilities 

and equipment to remain relevant and contemporary with industry expectations. The acquisition of 

SynDaver, an anatomical model for teaching anatomy and pathology, would greatly enhance student 

conceptualizations of the course content, but would also require additional space allocation for storage. 

In addition, the Restorative Art lab lighting for color theory application needs to be updated. A chapel 

lighting system would be preferable to what is currently available. Finally, there needs to be updated 

lighting and ventilation in the preparation room.  

 

As the baccalaureate degree pilot program launches, the student population in the Mortuary Science 

Program will change, as applicants become older and more experienced in contemporary funeral 

practices. It is anticipated that many baccalaureate degree students will hold a bachelor degree from 

another university and judge the quality of instruction at Cypress College by its modern equipment and 

relevancy to industry practices. At the same time, more out of state and international students will seek 

out the baccalaureate degree in Mortuary Science and the ability to receive training in the latest 

technology and innovations in funeral service practice will be necessary to remain competitive. 

 

In addition to curricular changes, industry innovations, and advancing technology, the phase-in 

retirement of a full-time faculty member beginning fall 2016, will require a replacement faculty member 

to supplement the necessary faculty and staff needed to support the baccalaureate degree pilot 

program. The proficiency in funeral directing will require additional faculty for clinical site visits and 

placements of students. There is a very real possibility that the Mortuary Science Department will need 

a funeral establishment of its own for student training within the next decade as the cost of remodeling 

existing facilities become prohibitive. A freestanding chapel on campus with a place to practice 

committal services (graveside disposition) would be needed for the Ceremonies and Customs class if 

additional faculty are not obtained to make clinical placements of students and site visits. Finally, 
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support staff, counseling faculty, and classified laboratory positions, all of which are vital to the success 

of applicants and students enrolled in the program, are understaffed currently and will become even 

more so as the program expands to include the baccalaureate degree where additional positions will be 

needed.  

 

The most significant curricular change will be the adoption of the baccalaureate degree pilot program 

that requires upper division courses in Mortuary Science and general education disciplines. Additional 

classes that include Green Burial Council certification for students as well as celebrant training, and in-

house crematory operator training are all vital components to the upper division offerings. Articulations 

with Concordia University and local California State Universities to provide students with graduate 

school opportunities after completing the bachelor degree, may require concurrent use agreements for 

facilities to enable students to pursue graduate level coursework. These agreements would be most 

beneficial to establishing a pipeline of trained practitioners capable of serving as faculty in the ASMS 

and BSFS programs. With the School of Continuing Education Funeral Service Assistant program 

inception, that provides an additional pathway for the ASMS, joint use facilities are needed to allow 

SCE students access to the equipment and instructional materials they will encounter in the degree 

program as well as in industry when they are employed. 

 

Both the Perkins fund and the Hilgenfeld Family Grant have provided invaluable resources to the 

program for decades. Should either of these funding sources subside, there will be significant fiscal 

implications for the program. This would impact student scholarships, faculty development, department 

budget for supplies and equipment, and annual curriculum updates. Reduced Perkins funding for 

mentoring/tutoring/success coaches would detrimentally impact the success for all students, but most 

significantly in first semester classes, in particular. Acquainting students to professional associations 

will require allocations for student memberships and supporting their involvement in professional 

activities, both of which are central to the mission of the department. Additionally, the inclusion of the 

cremation chamber as part of the new SEM building proposed in the Measure J campaign will allow 

students to receive training in crematory operations and prepare for certification and licensure. 

 

All of the anticipated changes and innovations mentioned above clearly show that the Mortuary Science 

Program is predicated on remaining relevant and current in the industry. Providing Green Burial Council 

certification for students and introducing alkaline hydrolysis to the community are two ways that 

ecologically friendly alternatives are offered to client families. Providing more hybrid and online course 

offerings and active participation in the Open Educational Resource initiative to develop free and online 

course materials for students will further reduce our carbon footprint.  

 

The most significant impact to our environment will be through the lab renovation to create storage and 

ventilation for formaldehyde fluid and other preparation room chemicals that is needed to comply with 

fire marshal and OSHA regulations. For students with height impairments and disabilities, a preparation 

station designed to accommodate the height and mobility needs of students, would be essential in a 

state of the art restorative art and embalming lab that would feature a design similar to that used by 

local personal care centers. As more families opt out of embalming, a fourth station configured for ritual 

bathing and washing of unembalmed remains would be included. Furthermore, dedicated classroom 

space for Mortuary Science and additional arrangement conference rooms will complete the 

instructional experience for students. 
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Defining Student Success in the Department 

The successful Mortuary Science student graduates from Cypress College with an Associate of 

Science Degree in two years after being accepted into the program. This student progressed through 

the three-semester cohorts with a successful course completion at 75% or above (using the elevated 

grading scale for the program). This graduate is a licensed funeral director before completing the 

remaining third semester classes and has received his or her certification as a crematory operator. As a 

Mortuary Science student, he or she is well prepared for employment and state and national board 

exams and excels in all. This student is highly ethical and has not been convicted and never 

incarcerated for criminal acts or omissions. This student is a competent embalmer (and can 

demonstrate competency/skill in all aspects of preparation for disposition of human remains) and a 

valued member of his or her professional associations. He or she demonstrates leadership skills, and 

has the drive and passion to serve others in their greatest hour of need. Within his or her plan for life 

after graduation, he or she pursues additional coursework and contemplates the baccalaureate 

completion program within his or her short and long range goals. Above all else, the successful 

Mortuary Science student is a valuable and productive member of our community serving all faiths in 

their death care needs. 
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Nursing Department 
 

Department Mission 

The Registered Nursing Program provides student centered education designed to prepare graduates 

to practice as registered nurses and provides a foundation for lifelong learning. Cypress College 

registered nurse graduates provide safe, quality, patient centered care.  

 

Recent Trends in the Department 

 
 

Nursing is an impacted program with a long waiting list. Our number of course sections remained stable 

over the last five years. Our fill rates are over 100% with a success rate which is above the institutional 

average.  

 

We had a noticeable increase in FTEF with a decrease in WSCH per FTEF in Fall 2015. The student-

to-teacher ratio did not change, but in Fall 2015 we changed to 1:1 pay for clinical instruction for the full 

time faculty. The clinical teacher-to-student ratios are 1:10 and the classroom ratios are 1:40. In the fall 

of 2015 there were 60 students in the third semester courses which requires pay for a section and one 

half in the classroom. The extra clinical groups of 1:10 were supported for by grant funds. 

 

The Future of the Department 

The health care industry is changing daily and will likely be in flux for the next decade. From US Bureau 

of Labor Statistics and Orange County Business Council predictions, health care jobs will be part of the 

growing economy for the next decade. Many positions nurses will be hired for do not yet exist. 

Hospitals will have to change the way they do business to survive. Small community hospitals will have 

to develop a niche or become part of larger health systems. Nursing schools will need to branch into 

the community in new ways to keep up with health care changes. Nurses will go where the patients are. 

 

Since nurses represent the majority of health care employees, nurses will be found in new settings as 

the landscape of health care changes. The majority population of patients will be over 65 years of age. 

New ways of providing and extending medical care to aging people with chronic diseases and issues 

related to maintaining independence will be the center of future health care delivery and planning. We 

will have to be better prepared to meet the health care needs of people with multiple cultures, religions, 

and languages in community settings.  

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 19 19 19 19 19 0.0% 0

Enrollment 568 585 576 575 612 6.4% 37

Seat Count 506 510 560 560 560 0.0% 0

Fill Rate 112.3% 114.7% 102.9% 102.7% 109.3% 6.4% 6.6

FTES 110.2 114.6 113.9 116.4 120.8 3.8% 4.4

FTEF 16.2 15.8 16.3 15.6 20.5 32.0% 5.0

WSCH per FTEF 204.7 218.0 210.0 224.4 176.5 -21.4% -48.0

Success Rate 89.6% 92.6% 89.4% 94.3% 93.8% -0.5% -0.5
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The BSN at community colleges needs to be part of our future plan. The need for competent nurses will 

remain strong over the next decade. Hopefully the state and our local communities will support this 

educational choice for students. Hospitals will decrease the number of students allowed in a clinical 

group. Currently we have 10 students per clinical group, but the future trend is for 8 students per clinical 

instructor. If we maintain the same clinical affiliations we have now and the same number of nursing 

faculty, our number of admissions would have to decrease. Today for example 40 students are divided 

into four clinical groups, but with a change in number of students, the 40 students would have to 

become five clinical groups.  

 

Nursing curriculum will have to change in ways we cannot predict, because change is the new normal 

for health care. Curriculum changes constantly now and that will continue into the future. We will need 

to be ready to change and grow with health care services. Nursing will need new technology to teach 

nursing care skills. We will become even more dependent upon simulation to make sure students can 

experience acute care scenarios in a safe and realistic environment. Simulation will require specialized 

faculty with technological skills in addition to acute patient care skills and experience to guide students. 

Textbooks are already available online and with virtual experiences and examples. This trend will 

continue in ways we cannot imagine. Nursing students will come with different skills sets in the future. 

Nurses with disabilities will be welcomed to the profession as diversity increases. The need for highly 

educated and tech-savvy nurses will increase as the world becomes an increasingly complex place to 

learn and live life.  

 

According to the American Nurses Association four trends will impact American nurses: 

 Nursing shortages will be the challenge and opportunity for newly graduated nurses. Massive 

retirements (50% of the nurses working today are over 50 years old) in the current work force 

and new developing roles will keep the job market robust and volatile for a decade or more. 

 Job opportunities will move outside the hospitals to meet growing needs. Nurses will need 

preparation for new roles. 

 Technology will play an even larger role in health care. New tools will require that we keep up as 

new technologies are introduced. Data will drive health care decisions in ways we do not even 

know about. 

 Nurses will need to know how to collaborate with other health care providers and develop 

understanding of how the roles support each other. The way hospitals get paid is changing 

drastically. Nurses will need to be ready to have a bigger role in how care is provided and 

evaluated.  

 

Defining Student Success in the Department 

Student success for the Nursing Department is demonstrated by a student who successfully completes 

the Registered Nurse licensure requirements, graduates from Cypress College with an Associate of 

Science Degree in Nursing, and passes the NCLEX-RN licensing exam on the first attempt.  

 

The nurse who has R.N. after his/her name will practice safe and ethical nursing in our community with 

a plan for achieving the next nursing degree understanding that nurses must participate fully in life-long 

learning.  
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Psychiatric Technology Department 
 

Department Mission 

The Psychiatric Technician Program prepares a beginning level practitioner to have the knowledge, 

skills and attitude necessary to safely function in a variety of health care settings including serving 

persons diagnosed with developmental disabilities and mental disorders. 
 

Recent Trends in the Department 

 
 

The fill rate and enrollment decreased because the program reduced in class size from 30 to 24 

students per semester. This reduction was in response to accommodate to budget cuts. The economic 

situation is more prosperous now and the program faculty is taking measures to return to a 30 student 

cohort per semester. During the time of decrease in class size, faculty’s commitment to students has 

allowed the success rate to continue to be very high.  
 

The Future of the Department 

Several changes will impact the department over the next ten years, and they are summarized below.  
 

Changes in Pedagogy: Theoretical practice must continue to be classroom-directed due to the 

breakthroughs in science and the genome, requiring lectures to be continuously updated and providing 

students with best practices based on latest scientific theory. Our licensing board will not accept online 

courses for core courses. Partnerships with regional consortia will grow in order to meet community 

needs, and relationships will be built with local jails and prisons to address mental health service needs. 

The department will also work in concert with our veterans’ center and within our community of 

veterans to provide outreach and job coaching for veterans wanting to enter the field. Clinical 

relationships within the community must be forged with the understanding that the college will be 

providing the workforce for the clinical sites and community. The relationship between the college 

clinical team and the nursing directors/site administrators must be open to sharing information on what 

each party needs to succeed. Much more participation and feedback will be needed from prospective 

employers. Additionally, “meta-majors” will need to be identified to make it simple for students to 

understand how to get from point A to B on their career paths, but allowing them the ability to make 

choice within the meta-major to identify their career goal, and consistency between teaching 

assignments, clinical relationships and “best fit” within the classes taught will need to follow best 

practice guidelines and sound pedagogy.  
 

Changes in Industry: Pathways will be identified from middle school to high school allowing access to 

first choice of classes for those interested in the field. We also expect that more veterans will enter the 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 6 6 6 6 6 0.0% 0

Enrollment 137 124 120 102 102 0.0% 0

Seat Count 144 145 144 146 147 0.7% 1

Fill Rate 95.1% 85.5% 83.3% 69.9% 69.4% -0.7% -0.5

FTES 59.4 53.6 52.0 42.2 43.0 1.9% 0.8

FTEF 7.3 7.3 7.2 7.2 6.8 -5.3% -0.4

WSCH per FTEF 242.8 221.2 216.7 175.9 189.3 7.6% 13.3

Success Rate 88.3% 96.0% 96.0% 87.4% 94.1% 7.7% 6.7
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field, and that relationships will grow with the jails and prisons to serve the needs of the mentally, 

intellectually and development disabled. Ultimately, a pathway into the CSUs will be formed.  
 

Changes in Technology: Documentation will be primarily done through computer system and there will 

be a need to know how to use medical computer based software, and as a result, students must learn 

different and newer medications. More Decanoate preparations will be needed, requiring knowledge of 

meds, injections and patient compliance. Last, fewer individuals will be in the public mental health 

system and more in the private setting, requiring relationship-building, obtaining more clinical sites, and 

less 1-1 teacher clinical care.  
 

Student Population: The student population will contain more veterans and students coming in through 

the meta-majors and high school graduates. This will provide a mix of younger individuals with older 

more experienced individuals, allowing a rich environment of elders mentoring the younger.  
 

Curriculum Changes and Innovation: The program will grow to take in 30 students per semester, and 

the clinical hours will be separated from the lecture/theory hours to identify assignments/number of 

hours worked correctly and to allow open entry for students returning or coming from different schools. 

Work is needed with the BVNPT Licensing Board to: a) allow credit for medic training acquired while in 

the service; b) allow credit for psych training acquired while in the service; and c) obtain credit for work 

experience through proficiency exams. Additionally, some lectures could be done online to better serve 

students and to reduce class room needs, and we may create a pathway at SCE to offer certificates for 

TSI or MAB (to police officers, community, etc.)  
 

Department Needs: Given that over half the faculty members will be retiring in the next ten year, this 

will require the identification, education, mentoring and training of the next group of faculty members. 

Additionally, the CTE department, especially the Health Science Division, would benefit from having a 

grant manager specifically for all of the grants available for Health Science. Grants are currently 

managed in another area, however the unique, specific requirements of each HS department must be 

known and accommodated by any grant used, and staff must be aware of grant requirements and 

make sure we are doing what needs to be done to meet the grant requirements, avoiding any liability 

for failure to do so.  
 

Also, comprehensive HIPPA compliant data-base of all private health information is required to be 

maintained for entry into clinical sites must be created and maintained to prevent duplication of effort. 

This data-base will not only have confidential health data, but will track the students through the 

program to employment and beyond, creating a data base that will provide statistical tracking on 

student success and career paths.  
 

We also need more classrooms the first 3 weeks of class, and the classrooms need to be soundproof, 

and recommend that Disability Support Services (DSS) should open at 7:00 A.M. to provide services for 

students in our program who receive services in a distraction free environment and/or allowing more 

time for them to complete the exam.    
 

Defining Student Success in the Department 

The Psychiatric Technician Program’s student success is defined as providing students with the 

knowledge required for them to be successful in passing the Board of Vocational Nursing and 

Psychiatric Technicians licensure exam, and the skill set needed to safely practice as an entry level 

practitioner in the psychiatric technology field.  
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Radiologic Technology Department 
 

Department Mission 

The Cypress College Department of Radiologic Technology provides a high quality education to 

prepare a diverse population of students with entry levels skills needed to become competent and 

confident radiographers.  

 

Recent Trends in the Department 

 
 

The section count, enrollment, FTES, FTEF, and WSCH per FTEF have been consistent from Fall 2014 

to Fall 2015. There was a significant change in seat count from Fall 2013 to Fall 2015. This was due to 

sections being re-established and added after previous reductions. No new courses (vs. sections) were 

added. The fill rate indicates a decrease yet the rate is almost consistently around 100%. The success 

rate indicates a decrease overall in 2015. This would not be the success rate of the students in the 

radiology program but students in all radiology courses including the prerequisite courses. Due to the 

competitiveness of being accepted to the program, students tend to withdraw when their course grades 

are lower than an A. 

 

The program itself is well established and no changes are expected in the next few years. The success 

rate is high due to the quality of the students selected (high GPAs), instructors, early recognition of 

problems, mentoring, and individual attention provided to student in the classroom and labs.  

 

The Future of the Department 

Within the next ten years it is expected that the Clinical Coordinator and one Program Director will 

retire, and each of these positions would need to be re-filled. The Clinical Coordinator is required to 

have a Bachelor’s degree and the Program Director will be required to have a Master’s degree. It will 

be challenging to find qualified applicants who will accept a decrease in pay from what they receive 

working in industry. 

 

Additionally, all affiliated hospitals have digital x-ray equipment, and currently the program equipment is 

not considered direct digital like the hospitals. As a result, it is expected that our two radiology labs will 

need to be updated to meet the standards of the industry. One lab is extremely old and needs to be 

replaced immediately, whereas the other lab is fairly new (2007), but will probably need to be replaced 

within the next ten years. One-time funding requests have historically financed the radiology equipment 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 19 15 13 15 15 0.0% 0

Enrollment 343 336 355 460 444 -3.5% -16

Seat Count 335 351 295 405 445 9.9% 40

Fill Rate 102.4% 95.7% 120.3% 113.6% 99.8% -12.2% -13.8

FTES 74.1 71.8 53.6 99.7 95.8 -3.9% -3.9

FTEF 4.5 4.4 4.1 4.7 4.8 1.8% 0.1

WSCH per FTEF 499.8 491.6 391.1 635.5 600.1 -5.6% -35.4

Success Rate 86.3% 91.7% 92.4% 87.4% 77.9% -10.8% -9.5
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(e.g., x-ray tube, table, control panel) needed for the program, however this equipment is very 

expensive (around $300,000) so funding will need to continue to ensure an excellent program.  

 

The future of the department will also see a shift towards paperless files. The Diagnostic Medical 

Sonography (DMS) program has already switched to computerized documents and it is expected the 

Radiologic Technology program will follow within the next several years.  

 

While no efforts have been made to expand the program further at this time, in the future, perhaps a 

Computerized Tomography and/or a Magnetic Resonance program could be established. Additionally, 

we do not have distance education courses for most of the prerequisite courses or program courses. 

This also might be considered in the future.  

 

The next Joint Review Committee on Education in Radiology Technology (JRCERT) accreditation site 

visit is scheduled for 2020. The department will have to prepare for the self-study and site visit, which 

will involve more time and effort from the faculty. There are expenses for this re-accreditation process 

so funding will need to be made available.  

 

Furthermore, the darkroom should be removed and the area made into a small computer lab within the 

next ten years. The students would then be able to view and manipulate images taken from the digital 

x-ray machine.  

 

Defining Student Success in the Department 

A successful student is one who completes the radiology program, is satisfied with their education, 

passes the ARRT exam, is employed within 12 months, and meets their employer’s expectations. 

 

The RADT program is accredited by the Joint Review Committee on Education in Radiology 

Technology (JRCERT). Therefore, the program is required to yearly assess student success in different 

areas. These areas and results include:     

 

Completion rates  94% (34/36 students completed the program) Class of 2015 

Employment rates    84% employed within 12 months, Class of 2014 

ARRT pass rates   91% of the students passed on first attempt, Class of 2015 

 

Employer satisfaction   94%, Class of 2014 (assessed one year after graduation) 

Graduate satisfaction   100%, Class of 2014 (assessed one year after graduation) 

 

These results have been consistent with previous years and are expected to remain high and reflect 

student success in the department. There are also program goals that are established and have to be 

assessed on a yearly basis. 
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Language Arts Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

Enrollments: Overall, enrollment in the Language Arts Division went from a low of 13,304 in the 2011-

12 academic year to a high of 15,350 in the 2014-15 academic year, a difference of 2,046 seats. 

Summer enrollment increased from a low of 638 in 2011 to a high of 1257 in Summer 2015, an 

increase of 619 seats. Of the five departments, English and Communication Studies contributed most 

to the increase; English/Reading and ESL had slight decreases; and Foreign Language had a more 

significant decrease. 

 

A number of factors influence enrollment, both overall and in particular subject areas: economic upturns 

and downturns, housing costs, four year university costs, course offerings at neighboring institutions, 

student demographics, and the ability to staff classes, to name a few. Other factors in the future will be 

how Common Assessment and Multiple Measures will impact the enrollment in developmental and 

transfer level English courses, as well as our incipient Summer Boost Program. 

 

Curriculum: I applaud departments’ efforts to broaden the scope and increase the number of course 

offerings, giving students more options in pursuing interests or attaining ADTs. The challenge is figuring 

out where to offer these courses, as classroom space is now almost fully maximized Monday through 

Thursday. Students’ need to meet General Education requirements should still be our first priority. In 

the near future, the only way to expand is by offering more hybrid classes: meeting at the same time, 

two classes could be offered twice per week as opposed to only one in a traditional format. Three 

computerized classrooms that now can be only utilized by English/Reading classes could 

accommodate others if furniture with retractable screens could be obtained. 

 

Dialogs should occur with faculty from our feeder high schools. As the Common Core is becoming more 

firmly established, we should learn more about the new skill sets of incoming students. 

 

Resources for Instructional Support: The build-out of the Learning Resource Center may provide 

students with more opportunities take advantage of tutoring and the resources offered by the English 

Success Center, as well as give instructors more options for computerized instruction. Making chrome 

books available in classrooms would also enhance instruction in English and other courses. 

  

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 251 245 267 275 307 11.6% 32

Enrollment 6,877 6,552 7,008 7,259 7,929 9.2% 670

Seat Count 6,677 6,289 7,027 7,277 8,121 11.6% 844

Fill Rate 103.0% 104.2% 99.7% 99.8% 97.6% -2.1% -2.1

FTES 855.9 823.4 891.8 928.7 1002.5 8.0% 73.9

FTEF 60.8 61.0 69.6 72.3 78.2 8.2% 5.9

WSCH per FTEF 422.1 405.2 384.2 385.4 384.7 -0.2% -0.7

Success Rate 77.1% 77.1% 74.1% 74.0% 72.3% -2.3% -1.7
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Communication Studies Department 
 

Department Mission 

The Communication Studies Department provides students with courses and programs designed to 

promote the communicating skills that are necessary in the academic, professional, and personal 

contexts. It offers the fundamental courses for vocational, certificate, and associate degree 

requirements, as well as those required at baccalaureate levels. 

 

Recent Trends in the Department 

 
 

The Communication Studies Department has experienced growth over the last five years. Given the 

drastic cuts to programming following the economic crisis of 2008 we are encouraged by the ability to 

increase our course offerings based on the improving financial climate. We anticipate continued growth 

as we attempt to accommodate the significant unmet demand for our primary course COMM 100. In 

addition, our Associate in Arts in Communication Studies for Transfer Degree (AA-T) continues to grow 

quickly. Since its inception in 2012 the number of degrees awarded has more than doubled. Given the 

growth and popularity of Communication Studies programs nationwide we believe that an increase in 

Communication Studies majors will continue. The anticipated growth in both of these areas will 

necessitate an increase in course offerings beyond COMM 100 as well as additional full-time faculty. 

 

The Communication Department success rates continue to be ahead of both Division and College 

averages. The fluctuations in success rates that parallel those of the Division and College and can be 

attributed to a variety of factors including increased enrollment, ability of students enrolled, and 

individual instructor differences. The Communication Department will continue to monitor success rates 

and make changes accordingly. 

 

The Future of the Department 

The Communication Studies Department envisions the need to anticipate growth and change in the 

three following areas over the next 10 years: curriculum, faculty, and the economy.  

 

With regard to curriculum, since the creation of the AA-T in Communication Studies in 2012, the growth 

of the major has been consistent and dramatic. We anticipate that this trend will continue over the next 

ten years and the Department will need to make changes to the Curriculum in several ways. 

Specifically, we will need to increase current course offerings. The growth of the Communication 

Studies major will necessitate increasing the number of sections offered. As we have recovered from 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 35 36 43 44 55 25.0% 11

Enrollment 970 954 1,121 1,192 1,498 25.7% 306

Seat Count 905 893 1,082 1,147 1,444 25.9% 297

Fill Rate 107.2% 106.8% 103.6% 103.9% 103.7% -0.2% -0.2

FTES 98.4 94.9 112.9 120.0 151.3 26.1% 31.3

FTEF 6.6 6.6 7.8 8.4 10.6 26.2% 2.2

WSCH per FTEF 447.2 431.3 434.3 428.5 428.1 -0.1% -0.4

Success Rate 79.4% 79.9% 76.4% 78.5% 73.2% -6.8% -5.3
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the budget cuts resulting from the economic crisis of 2008 we have focused our efforts on increasing 

the number of sections of COMM 100 to attempt to fulfill the very high unmet demand for this GE 

course. As we move forward, in order to meet the needs of our majors, we anticipate that we will need 

to offer additional sections of the other courses required for the major (COMM 105, 120, 124, 135, 

138/238) as those unmet demand numbers begin to increase.  

 

Additionally, we will need to expand course offerings. When the AA-T was first created, the department 

offerings beyond COMM 100 were somewhat limited, partially due to the decrease in full-time faculty 

members. At the time, given the restrictive nature of our course offerings, the department felt that it was 

best to allow several out of department courses to fulfill the major requirements. Since that time the 

department has been able to hire an additional full-time faculty member. That, coupled with the 

improving budget has allowed the department to refocus our efforts on meeting the needs of our 

majors. Our first step will be to develop new curriculum to add to our electives so that our majors are 

able to complete more units in their chosen field of study. In addition to offering elective courses that 

already exist at other community colleges we also foresee the need to create new curriculum that 

addresses the impact emerging technological trends have on human communication and relationships. 

Then, we anticipate the need to revise the current AA-T in Communication Studies to reflect these 

additions and remove the out of major courses from the major.  

 

With regard to faculty, the department also sees necessary changes for our faculty as we move into the 

next years. Specifically, as the Communication Studies major grows, so will the need for additional full-

time faculty members. Along with filling the vacancies left by future retirements, the department also 

anticipates that we will need to increase the number of full-time faculty by one or two more members to 

meet the needs of the students. 

 

Furthermore, there will be a need for faculty training and development. Students have dramatically 

increased access to technology and rely on various forms of technology for their day to day interactions 

as well as consumption of messages. In order to keep up with these technological advances, our 

instructors will need additional training and development in these fields. In addition, educational tools 

continue to evolve and instructors will need training to learn how to utilize these new tools.  

 

With regard to the economy, given rapidly rising educational costs, coupled with the increasing 

numbers of lower income students, the department foresees the need to continue to manage textbook 

costs. 

 

Defining Student Success in the Department 

The Communication Studies Department defines student success as successfully completing the 

course requirements as outlined in the instructor’s syllabus. 
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English Department 
 

Department Mission 

The English Department is dedicated to providing innovative, flexible, and challenging courses of high 

academic standards that meet students’ needs for transfer, vocation, and personal development. 

English Department courses teach reading, writing, and critical thinking skills through composition, 

literature, film, humanities, and creative writing. The Department’s educational program recognizes and 

fosters inclusion and cultural diversity in its curriculum and its programs. The Department seeks to 

develop students’ knowledge, self-awareness, and communication skills. The Department is committed 

to creating an environment in which faculty and students are invested in lifelong learning.  

 

Recent Trends in the Department 

 

The English Department is the largest department within the Language Arts Division. The enrollment 

trends tend to mimic the enrollment of the entire institution. Unmet demand for core English classes 

continues to be among the highest campus-wide. Overall enrollment since Fall 2011 has increased by 

10.3 percent. With the implementation of Multiple Measures and the Common Assessment, demand for 

English 100 will increase even further.  

The Future of the Department 

Overall, the English Department expects continued growth in the coming years. The Department will 

offer more developmental and advance-level courses and increase offerings in online, hybrid, and web-

enhanced courses if student demand for such courses continues. The department will continue to build 

its A.C.C.E.S.S. Program (Achieving Cypress College Educational Student Success), institute a 

creative writing certificate program, and expand our breadth of course offerings in literature. We will 

also work to create classrooms with greater computer access to technology, create a new tutoring 

model embedded within the Department, and implement accelerated classes. The faculty would like to 

connect with the feeder high schools and create a coordinated outreach program. 

During the next ten years, the Department will expand our offerings for our English AA-T with the 

development of courses focused on technical writing, genre film, the graphic novel, and social media. 

The Department will also explore the creation of courses within our discipline focused on peace studies 

and global citizenship. Of concern is the continued need to advocate for pedagogical oversight of the 

department's online, hybrid, and accelerated program. The English Department has a deep 

commitment to increasing student success through pathway options and expanded access. These 

specific goals reflect the English Department’s commitment to providing innovative options for students 
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and obtaining curriculum committee approval of a selected accelerated English course.  

The English Department has sought to comply with the 2006-2016 EMP “College-wide Initiatives” 

calling for “data cleanup that must begin in order to get a clear picture of the departments within each 

division.” The department will continue to advocate for data reporting accuracy to effectively capture the 

English discipline curriculum. 

The Department is proud of its online, hybrid, and web enhanced classes and expects to increase 

these offerings over the next ten years. Technology updates are needed in the classrooms and to the 

online delivery system. The Department will continue to protect the integrity of its online curriculum in 

order to maintain high academic standards. We will explore the possibility of embedded tutors, 

graduate assistant tutors, mandatory tutoring, a student tutoring program, and involvement in the 

Writing Center. 

Future changes that will affect the Department are the rapid changes in technology, which will drive 

changes in education. Lack of computer labs and advances in technology will impact the ability of the 

Department to meet growing needs for higher education and necessary job training skills. There will 

also be an increase in students with special needs. We anticipate the need for training in order to 

develop appropriate skills for ensuring an inclusive and responsive learning environment. The 

Department would like to use classrooms across campus to meet increasing needs. In particular, the 

Department would like to utilize the unused space in the Complex Building. The Department will also 

explore expanding offerings on Fridays and continued expansion of online offerings. 

The English Department 2006 IQA stated a goal of hiring four full-time faculty in order to replace lost 

positions and see minimal growth; one faculty was hired in 2007, and one was hired in 2015 to achieve 

16 full-time faculty. We are now losing a full-time faculty member to retirement, and we have hired three 

more faculty to bring us to our 2002 number of 18 full-time Department members. This number is 

exceedingly low given the amount of growth in the campus student population and the exponential 

demand for required English composition and critical thinking courses. 

Defining Student Success in the Department 

Dr. Martin Luther King, Jr. stated, "The function of education is to teach one to think intensively and to 

think critically. Intelligence plus character—that is the goal of a true education."  

Our English Department faculty have devoted their lives to supporting and advancing students’ abilities 

to read, write, and think both analytically and creatively. Student success can be defined in terms of 

grades, persistence, and data percentages; however, true success in our classrooms is achieved when 

students are empowered to ask questions and face the complexities of life through thoughtful analysis. 

The community college is a foundation of our society, and successful students in our Department not 

only grow in their skills of reading, writing, and researching, they also learn to observe the world more 

closely and formulate as many questions as they can. We believe that success is achieved when our 

students broaden their scope of human connection, further their ability to empathize, and see their own 

importance in our shared human existence.  
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English/Reading Department 
 

Department Mission 

The mission of the English/Reading Department is to increase student success in the areas of 

academic reading and composition, critical thinking, and study skills through innovative and challenging 

pedagogy. A cornerstone of our instruction is the integration of reading and writing. Throughout the 

learning process, we are committed to empowering our developmental and transfer-level students with 

self-discipline and independence. 

 

Recent Trends in the Department 

 
 

Enrollment has remained high in our department. This is due to the number of underprepared students 

who attend our institution. Although the success rates of the department decreased in Fall 2014 and 

Fall 2015, they remain high. The department believes this success is due to the integration of reading 

and writing skills, a statistically proven, high impact practice, which the department has implemented at 

Cypress for 45 years. In addition to being pedagogically sound, developmental English sequences that 

integrate reading and writing instruction reduce the units required to reach transfer-level English 

courses and are by their very nature accelerated, providing a distinct advantage for students.  

 

The Future of the Department 

The English/Reading Department will be addressing a variety of areas for curriculum development in 

the coming years. Acceleration is a growing trend in community college developmental reading and 

writing sequences, and the department will continue to explore this trend in collaboration with the 

English Department. The development of English 94, designed to be taught by faculty from both 

departments, represents initial efforts. As front runners in the move toward integration of reading and 

composition, the department will continue to explore new models of pedagogy with the goal of 

accelerating students through the developmental ENGL sequence shared with the English Department. 

In addition, research is needed to understand how we can support a move toward contextualized 

learning in the CTE (Career Technical Education), STEAM (Science, Technology, Engineering, Arts, 

and Math), and Health Science programs, among others on our campus. We will continue to explore 

and offer alternate methods of delivery, looking to increase accessibility while maintaining the integrity 

of the program. 

 

There are several factors that may shift enrollment within our courses. These include the introduction of 

a statewide common assessment tool and the implementation of Multiple Measures for student 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 39 36 36 38 37 -2.6% -1

Enrollment 1,093 1,000 1,019 1,038 1,041 0.3% 3

Seat Count 1,007 917 938 988 963 -2.5% -25

Fill Rate 108.5% 109.1% 108.6% 105.1% 108.1% 2.9% 3.0

FTES 137.4 127.3 130.6 134.8 130.8 -3.0% -4.0

FTEF 9.9 8.9 9.2 9.7 9.4 -3.4% -0.3

WSCH per FTEF 415.0 427.6 425.9 415.4 417.3 0.5% 2.0

Success Rate 79.2% 80.2% 80.0% 75.9% 74.6% -1.8% -1.4
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placement. Because this shift may result in students’ need for academic support in other disciplines, the 

department also plans to collaborate with faculty in areas such as career technical education, teacher 

preparation, and learning communities to develop courses to meet the needs of students in other 

programs. Department critical thinking and study skills courses continue to support students in 

programs related to health care, which has an anticipated 28 percent growth in employment over the 

next six years. 

 

With state recognition of the significant shortage of teachers, Teacher Preparation Pipeline Grant 

funding is likely to increase, providing a unique opportunity for English/Reading faculty, all of whom 

hold advanced degrees in education, to address the challenge. The department plans to explore 

possibilities for new curriculum and programs to best prepare future teachers, particularly since labor 

market statistics suggest that there will be over 23,000 job openings for elementary and secondary 

school teachers in L.A. and Orange Counties between now and 2022. 

 

The department is integrally involved in and will continue to support and help to expand the efforts of 

the English Success Center, which was created by English, English/Reading, and ESL faculty to serve 

students within the entire English Program. We anticipate addressing the needs of even more students 

with the expansion of the ESC through Measure M funding. This expansion will allow us to collaborate 

with other departments in the development of DLAs and workshops to address reading and 

composition skills in their disciplines. 

 

According to the 2013, 2014, and 2015 CCCCO Scorecard, Cypress College developmental sequence 

ranked in the top 5 of 112 community colleges in the area designated “remedial,” which refers to the 

percentage students who started below transfer level in English and went on to complete college-level 

English. Due to a technical reporting issue related to TOP codes, English 57 and English 58 are not 

included in the Scorecard results. However, approximately fifty percent of students who enroll in 

English 60, which is one level below transfer English at Cypress and taught by the English Department, 

first complete either English 58 or English 57, which is taught by the English/Reading Department. So, 

although our courses are not included in the 2016 Scorecard results, our students’ success is 

substantially included. This technical reporting issue has been resolved, and we look forward to 2017 

Scorecard to see accurate reporting of our sequence. 

 

Defining Student Success in the Department 

Success for our students involves the students meeting their individual goals, whether they entail 

transfer, degree or certificate completion, skill development, and/or life-long, independent learning. No 

matter what the goal is, we want all of our students to develop their competencies in academic reading, 

composition, and critical thinking.  
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English as a Second Language Department 
 

Department Mission 

To realize the educational philosophy of Cypress College, the mission of the ESL Department is the 

following: to provide high quality education for non-native speakers by improving their English language 

skills, enabling them to transfer to four-year institutions, receive associate degrees, vocational training, 

or certificate coursework, and gain opportunities for lifelong learning; to assist students in integrating 

into community affairs and relate on a personal, social, and/or cultural basis; to recognize the rich, 

cultural heritage of our diverse population and the manner in which students adapt and contribute to 

mainstream American culture. 
 

Recent Trends in the Department 

 
 

The English as a Second Language (ESL) Department serves the many non-native English speakers 

from the large adult immigrant population in Orange County. It also serves the College’s significant F-1 

Visa international student population in compliance with federal regulations. The Cypress College ESL 

Department offers the level of intensely academic courses which prepares non-native English speakers 

for success in their credit college courses across the campus by offering a sequence of credit academic 

ESL courses, beginning at the linguistic intermediate level and moving to native-speaker competency in 

an academic/professional context. These courses are not vocational or developmental; rather, they are 

advanced foreign language competency for both immigrant and international students with academic 

and professional goals. 
 

The Cypress College academic credit ESL program consists of seventeen academic skills courses, 

both integrated core courses and single-skill electives. Five of the seven core courses, ESL 182 

through ESL 186, are degree-applicable with either CSU or UC/CSU transferability. These integrated, 

multi-skill courses constitute an inherently accelerated pathway to Freshman Composition, unlike other 

traditional ESL sequences which still separate reading, writing, and grammar skills. The academically 

rigorous and academically-oriented nature of the core courses prepares students for native-speaker 

Freshman Composition (ENGL 100), certificate programs, transfer to four year universities, professional 

development, and lifelong learning goals. 
 

Trends in the program include consistent overall enrollment, fill rates of 90 to 97%, growing 

International Student enrollment, and high success and retention rates. International students, who pay 

non-resident tuition, now make up between 25-30% of the Cypress College ESL student enrollment.  

These students are enrolled in the college on average from two-and-a-half to three years before they 

complete associate degrees and/or transfer to UCs and CSUs and commonly take four semesters of 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 26 26 26 25 26 4.0% 1

Enrollment 612 547 577 577 577 0.0% 0

Seat Count 645 605 620 595 620 4.2% 25

Fill Rate 94.9% 90.4% 93.1% 97.0% 93.1% -4.0% -3.9

FTES 80.9 76.4 75.1 76.1 76.7 0.9% 0.7

FTEF 7.9 7.8 8.2 8.1 8.1 -0.8% -0.1

WSCH per FTEF 308.7 293.0 274.5 281.0 285.8 1.7% 4.8

Success Rate 80.0% 80.4% 81.0% 80.3% 76.5% -4.7% -3.8
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ESL core classes as well as ESL electives in preparation for ENGL 100. They are required by Federal 

law to enroll in a minimum of twelve units per semester in a credit program. In addition, enrollment 

trends in the three highest levels of ESL 184, ESL 185, and ESL 186 at both Cypress College and 

Fullerton College indicate that Cypress College enrolls a significantly higher number of students at the 

advanced ESL 184, ESL 185 and ESL 186 levels. Between Fall 2012 and Spring 2016, in ESL 185 and 

ESL 186, Cypress College enrolled 1,808 students to Fullerton’s 1,260.  
 

Another trend is the Cypress College ESL program’s superior ability to successfully transition students 

from ESL into and through Freshman Composition (English 100) per the CCCCO Student Success 

Scorecard. Both the 2014 and 2016 Scorecards reflect that the Cypress College ESL Department has 

been second in the state out of 113 community colleges for the ESL momentum point. Moreover, the 5-

year trend data indicate that Cypress College ESL Department has always been in the top 7 colleges. 
 

In recent semesters, there have been anywhere from one-half to one full section of students per level 

on wait lists for ESL 185 and ESL 186 particularly. Most recently, in Spring 2016, there was more than 

one full section of students on wait lists for ESL 185 who could not get a class. In response, the ESL 

Department will pursue additional sections of these advanced levels to meet student demand to 

complete the academic ESL sequence. The data in the above Recent Trends chart does not reflect this 

demand at the advanced ESL level at Cypress College. 
 

Some factors contributing to the successful trends that are reflected in the above chart include high 

levels of collaboration and faculty development and solid outreach to the campus community. In 

addition, the ESL faculty work closely with SSSP, Assessment, and the English/Reading Department to 

ensure that students are in the best classes for their needs. All adjunct professors are intensely 

mentored by full-time faculty. Each spring semester, the ESL Department hosts a very successful 

Potluck and Awards Ceremony during which the annual ESL Scholarship recipient is honored as well 

as those students who have successfully completed four levels within the program. All of these 

activities serve to increase student retention and persistence. 
 

The drop in overall success rate noted in Fall 2015 reflects the first semester after the retirement loss of 

a critical, twenty-five year tenured faculty member who taught multiple advanced levels. The ensuing 

instability at the advanced level illustrates the ongoing, vital need to maintain and increase experienced 

full-time faculty in order to maintain high levels of student success. 
 

The Future of the Department 

There are always changes. The pedagogy of academic credit ESL requires an awareness of adult 

foreign language learning and also aspects of a student’s first language which may impact control of 

English. Changing immigrant and international student profiles always require the ESL faculty to be 

professionally versed in what those students’ language and educational needs may be. To meet that 

need, the Cypress College ESL Department hired two additional tenure-track professors for Fall 2016, 

both of whom demonstrate state-of-the-art pedagogy and use of technology in second language 

acquisition. While the skills taught in academic ESL may not shift significantly, the method of instruction 

must always meet current student need. 
 

The Department as a whole is vigorously pursuing how best to integrate technology into language 

instruction and learning, especially given the increasing technological literacy of incoming students. The 

Department foresees an increase in the need for and use of technological platforms which would 

enable better interfacing with students. The faculty also anticipate increased use of online grammar and 
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writing sites to improve more individualized instruction. Such tools would also allow professors to be 

much more interactive with each student and more precise with feedback to that student. 
 

As the state of California continually refines the community college system, including how to equitably 

integrate non-native speakers of English, the Cypress College academic credit ESL faculty anticipate a 

growing awareness throughout the state that academic credit ESL constitutes advanced foreign 

language. This will solidify the distinction between credit and non-credit ESL, which in turn will enable 

credit ESL programs to move forward in meeting the needs of those ESL students seeking advanced 

academic and professional goals. To that end, the Cypress College academic credit ESL faculty will 

remain invested in this process through such committees as Student Equity, Academic Senate, Basic 

Skills Initiative, Multiple Measures, and Common Assessment, together with collaboration with SSSP, 

Assessment, and initiatives creating pathways between high schools, non-credit adult education, and 

the college. 
 

A final future goal is to pursue a state-approved certificate which would recognize a non-native 

student’s academic English proficiency.  
 

Defining Student Success in the Department 

The Cypress College academic credit ESL Program and faculty remain preeminent in the state and a 

leader in academically rigorous credit ESL. The Department serves ongoing critical needs and will 

maintain a strong, positive presence within the College instructional paradigm providing ethnic and 

linguistic minority students with the language skills necessary for success in college-level courses 

across the curriculum, professional development, or lifelong learning. 
 

The quality and effectiveness of the Cypress academic credit ESL Program has been most notably 

evaluated through the 2013, 2014, 2015, and 2016 Scorecards. The Scorecard takes students new to a 

sequential program in a given year and tracks them over the next six years to see their success moving 

through the program. The CCCCO Scorecard demonstrates that the Cypress College academic credit 

ESL program annually ranks in the top seven among the 113 California community colleges for 

successful transition from ESL into and through Freshman Composition, with a ranking of 2nd out of 

113 colleges twice. In 2016, for example, the Cypress College ESL Scorecard showed student success 

was at 63.2%, while the state ESL average was only 28.6%. In addition, in both 2013 and 2014 the 

Cypress College academic ESL program was first among the CCCCO-designated Peer Group 4 in 

successfully preparing students from ESL courses into and through ENGL 100. 
 

Not every student within the Cypress College academic credit ESL program has degree or transfer 

goals. Many are working on vocational certificates; others are seeking to improve their level of English 

competency for career advancement. Some are lifelong learners wanting to reach a higher level of 

English than non-credit courses allow. For all of these students, success is measured by the degree to 

which they are able to reach their personal goals equipped with rigorous advanced English 

competency. 
 

Based on the ESL Department’s success rates averaging 80%, which exceeds both the Division and 

the College rates, the program is meeting student needs at an above-average level. We anticipate 

continuing to do so. 
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Foreign Language Department 
 

Department Mission 

The mission of the Foreign Language Department is to provide all students the opportunity to learn a 

new language and heritage speakers of Spanish to deepen their skills. The Foreign Language 

Department develops the skills of speaking, listening, reading, writing, and cultural awareness so that 

students will attain the knowledge and ability necessary to function effectively in today’s multilingual 

and multicultural society. 

 

Recent Trends in the Department 

 
 

The retirements of our full-time instructors who taught Chinese and Portuguese courses impacted 

enrollment; the latter program had to be eliminated due to lack of qualified instructors. Expansion of 

other courses has been limited by available classroom space, especially given the prioritization of 

English courses needed for students to advance academically. There has also been a decline in 

demand for second year Spanish classes. 

 

The Future of the Department 

Changes over the next 10 years will depend upon staffing. Generally, the department will likely continue 

to develop within the following areas:  

 

Pedagogy: Continued and increased adherence to the standard communicative approach. This is a 

factor in the hiring and evaluating of faculty. 

 

Technology: Publishers’ push for online instruction has resulted in greater expenses for students: one 

result is the inability of students to retain materials after the semester license ends. Increasing use of 

mobile technology, desktop software, and online services in Foreign Language instruction also 

necessitates an investment in hardware for faculty, as well as funds for continuing training in 

technology through conference attendance and technology course work. 

 

Distance Education: Increased use of web enhanced materials due to more open access to course 

management software. While the department is philosophically against offering fully online 101 

courses, hybrid courses have been offered in the past. More online and hybrid course offerings are 

possible only if language oriented training is offered to full time and adjunct faculty that target language 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 35 31 32 29 31 6.9% 2

Enrollment 1,033 918 893 844 833 -1.3% -11

Seat Count 1,063 925 955 890 965 8.4% 75

Fill Rate 97.2% 99.2% 93.5% 94.8% 86.3% -9.0% -8.5

FTES 166.6 149.6 145.4 137.7 136.9 -0.6% -0.8

FTEF 9.4 8.7 9.0 8.4 9.1 8.7% 0.7

WSCH per FTEF 531.7 517.7 486.4 491.8 449.7 -8.6% -42.1

Success Rate 75.2% 71.7% 67.3% 67.5% 69.7% 3.3% 2.3
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course communication challenges. Distance Education expansion is also dependent upon the comfort 

level of the department coordinator to evaluate such offerings. 

 

Curriculum: More effort is needed to advertise individual courses as well as the new Spanish transfer 

major. Expansion of Spanish heritage speaker courses is also needed to accommodate a growing 

population. 

 

External Factors: Finding qualified instructors to teach “less mainstream” languages such as 

Portuguese has negatively impacted course offerings. Limited college resources in the hiring of new 

full-time foreign language faculty have probably adversely affected growth, especially in the French 

program. 

 

Conference Support: A dedicated Staff Development Administrative Assistant is necessary to help 

instructors with conference funding procedures and reimbursement. Currently, reimbursement takes 

months longer because of lack of staffing.  

 

Defining Student Success in the Department 

Student success in a language class is defined by the ability to communicate in the target language at a 

level appropriate to the course. Our success guidelines follow the most recent proficiency guidelines as 

defined by the American Council on the Teaching of Foreign Languages (ACTFL). Courses at the 101 

and 102 levels fall under the novice and intermediate guidelines, courses at the 103 and 104 levels 

under the intermediate and advanced guidelines, while the Spanish for Spanish Speakers courses can 

range from Intermediate to Superior.  

 

Sample ACTF speaking proficiencies can be found in the ACTFL 2012 Proficiency Guidelines provided 

by the American Council on the Teaching of Foreign Languages: 

http://www.actfl.org/sites/default/files/pdfs/public/ACTFLProficiencyGuidelines2012_FINAL.pdf 

 

  



 

114 
 

Library and Learning Resource Center Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The Library and Learning Resource Center (L/LRC) Division at Cypress College consists of two 

academic departments: the Library, and the Learning Resource Center. Major changes for both 

departments are expected in the next 10 years, including dynamic student demographics, steady 

growth of instructional programs, continued growth of technological developments, and an increasing 

need for full time staff, facilities, and equipment. Both departments are consistently strong academic 

departments, demonstrating innovate services and programs, adapting to best practices that best serve 

students and aim to reduce the achievement gap through instruction and the use of technology. As the 

campus continues to seek growth numbers in its instructional programs the Library and LRC will 

continue to support the continuous learning outcome assessment needs, and developing instructional 

intervention strategies for the retention of underprepared and at-risk students as well as strategies for 

enhancing student learning at all levels, within the basic skills, degree-applicable and transfer 

curriculum. With a focus on distance education, professional development, STEM initiatives, and 

workforce development programs, both the Library and the Learning Resource Center have a great role 

to play in the college’s goals and objectives in the coming years. 

 

The L/LRC’s strength lies in its people as both departments are staffed by highly skilled, dedicated, and 

professional faculty and staff. The two departments are known for their strong service orientation and 

their commitment to improving student success through a variety of programs and services. The library 

faculty are committed to innovative teaching and learning, and they will continue to be campus leaders 

in transforming the user experience with continually improved tools for instruction, access, research, 

collaboration, creation, and communication. The Library’s accomplishments since the previous 

Education Master Plan include growing the instruction program over ten-fold in the past decade, 

implementation of access and authentication software which reduces the number of authorizations and 

passwords users need to remember to gain secure remote access to the Web-based, licensed content 

provided through the library; and the implementation of web-based user support software allowing 

users to communicate with librarians through text messages, chat, and email. With the hiring of 

additional librarians occurring during the spring of 2016, the focus will be on the implementation of a 

library mobile app that offers library collections and keeps students engaged with library services in a 

seamless mobile experience app, increased use of the library webpage, and outreach to campus 

departments and targeted student groups. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 1 2 2 2 1 -50.0% -1

Enrollment 31 60 50 35 21 -40.0% -14

Seat Count 35 60 60 60 30 -50.0% -30

Fill Rate 88.6% 100.0% 83.3% 58.3% 70.0% 20.0% 11.7

FTES 1.1 2.0 1.6 1.1 0.6 -41.7% -0.5

FTEF 0.1 0.1 0.1 0.1 0.1 -50.0% -0.1

WSCH per FTEF 542.3 500.3 415.9 279.9 326.5 16.7% 46.6

Success Rate 83.9% 66.7% 66.0% 79.4% 66.7% -16.0% -12.7
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Within the LRC there has been tremendous growth of programs and services as a response to demand 

from campus academic departments and students. The last five years saw the successful 

implementation of a Title V grant establishing two academic support centers within the LRC; the Math 

Learning Center, and the English Success Center. In each of these centers there is academic support 

offered in the form of tutoring, but they focus the services on supplemental learning opportunities 

offered in the form of faculty lead workshops and Directed Learning Activities (DLAs). These have 

improved the success rates of students at Cypress up to 20% in some cases. The LRC will continue to 

look to innovate approaches to facilitate students’ academic success. The focus for the next five years 

will be reaching students at the point of need. Technology and online alternatives will be sought that 

facilitate students’ ability to access the help and service they want at the location and time that works 

best for them. For example the MLC and the Math Department faculty are working to develop 

completely online versions of DLAs (eDLAs). 

 

The Supplemental Instruction (SI) and one-on-one tutorial programs have floundered in the past years, 

as the focus has been on the MLC and the ESC. With the position establishment and hiring of a full 

time coordinator there will be a renewed focus, coordination and expansion of these program in the 

next five to ten years. Traditionally SI has focused on classes within the SEM division where students 

struggled with the higher level concepts. Due to the increasing number of basic skills students, for the 

future SI will expand its efforts to reach some of the Basic Skills courses in order to address the 

achievement gap and increase course and program completion. 

 

Overall the primary focus for the next five years will be the expansion of the L/LRC facility as provided 

through the Measure J funds. The current proposal is to expand the facility by about 10,000 square 

feet. The expansion will focus on the LRC with the allocation of additional student study areas, possible 

new classrooms, and additional technology areas. With this expansion additional network stability 

should be addressed and fulfilled. There is a high demand for access to computers, wireless 

networking and stability of the network.  

 

In conclusion, data suggest that the L/LRC has been an extraordinary contributor to student success at 

Cypress College. Increasing demands for services have been met by our professional, dedicated 

faculty and staff, but to maintain our superior level of service in the face of ever-increasing needs, we 

continue to request sustainable funding and support in the form of facilities, human, fiscal, and 

technological resources. 
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Library Department 
 

Department Mission 

The mission of the Cypress College Library is to provide library users with high-quality experience-

based learning in developing information-seeking abilities appropriate for individual levels of 

scholarship, and to accommodate research needs at Cypress College, in preparation for transfer to 

four-year universities and the job market. Library faculty teach foundational and transformative 

concepts in information literacy, and the library provides materials, facilities, and resources which 

encourage innovation and experiential learning, using whenever possible, new technologies which 

provide access to information beyond the physical boundaries of the library building. 

 

Recent Trends in the Department 

 
 

The Library offers one course (Library 100) which has been offered each semester since 2011 as one 

section online (30 students) and one section in person (30 students). There was a period before 2011 

when additional sections of the class were offered, but the extra load could not be sustained with only 

one instruction librarian; however, the library offered an online section for the first time during the 2015 

summer session.  

 

The online section usually fills and has no problems with enrollment, but the in-person section 

consistently has trouble reaching target numbers and is often cancelled. The SLOs for Library 100 

show learning above expected rates, and students who take the class recognize its value, but the 

course is not linked to a degree or program and students do not enroll because they tend to see it as 

extra, unnecessary units. This enrollment trend can easily be reversed by linking Library 100 with other 

research-based courses—as was done pre-2011—but this requires hiring more full-time instruction 

librarians to carry out the extensive coordination with classroom instructors, and it calls for institutional 

policies to help ensure that resources are allocated toward embedding information literacy into the core 

curriculum. 

 

More importantly, however, while the “Five Year Comparison Data” table above is suited for some 

departments, it does not represent the range of instruction in which librarians engage. The table below 

does a better job of providing context for some of these instructional activities. 

 

 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 1 2 2 2 1 -50.0% -1

Enrollment 31 60 50 35 21 -40.0% -14

Seat Count 35 60 60 60 30 -50.0% -30

Fill Rate 88.6% 100.0% 83.3% 58.3% 70.0% 20.0% 11.7

FTES 1.1 2.0 1.6 1.1 0.6 -41.7% -0.5

FTEF 0.1 0.1 0.1 0.1 0.1 -50.0% -0.1

WSCH per FTEF 542.3 500.3 415.9 279.9 326.5 16.7% 46.6

Success Rate 83.9% 66.7% 66.0% 79.4% 66.7% -16.0% -12.7



 

117 
 

 

Trend Data for the Cypress College Library 

 2010-11 2011-12 2012-13 2013-14 2014-15 
% Change 
from Prior 

Year 

# Change 
from Prior 

Year 

Research Workshops 
(Class Count) 

102 99 63 121 156 28.92 35 

Research Workshops 
(Student Count) 

3,052 2,844 1,763 3,282 4,220 28.58 938 

Research Workshops 
(Hour Count) 

119.50 112.00 73.00 141.50 176.00 24.38 34.50 

Library Database 
Usage for Academic 
Purposes 

964,956 1,038,798 1,544,262 1,806,026 2,044,804 13.22 238,778 

 

As can be gleaned from the table above, the demand for library instruction is ever-increasing. The 

success rate for these instructional activities is apparent through multiple manifestations:  

 SLOs for research workshops, which show learning at above expected rates.  

 Anecdotal evidence from students and classroom instructors (this assessment can be made 

formal by IR tracking student success in completion of corresponding classes). 

 Striking increase in usage of the library’s academic databases, attributed directly to the library’s 

instruction program. 

 

The Future of the Department 

Increased demands for institutional accountability, shifting student demographics, an unstable 

economy, rapidly evolving workforce needs, and advances in technology have converged to challenge 

higher education. As higher education changes, so does the academic library. Recent trends, including 

developments such as associate degrees for transfer and the beginnings of a community college 

baccalaureate degree effort, interdisciplinary and collaborative work across fields, and future trends 

with greater reliance on “big data” and the expression of new forms of knowledge through technology 

and multimedia, all place academic libraries and librarians square in the center of the activity. As such, 

Cypress College Library envisions great departmental changes over the next 10 years, including: 

 

 Increasing demand for instruction: Demand for formal and informal course work in this field will rise, 

and additional full-time instruction librarians must be hired to address this demand. The library’s 

instruction program has been cultivated to grow over ten-fold in the past decade, from 14 research 

workshops in 2006-2007 to 156 in 2014-2015. There is strong evidence that this type of instruction 

is highly sought out, and every classroom instructor with whom librarians have partnered for 

instruction has asked for more of the same. Growth at this rate, however, is difficult to maintain 

without sustained funding and sustained support from the campus and district.  

 

 Increasing demand for technology infrastructure and expertise: Just as changing student 

demographics and workforce needs have greatly influenced what we teach, new technologies have 

added to the possibilities of how we can teach. Cypress College Library is committed to innovative 

teaching, and librarians will continue to be campus leaders in transforming the user experience with 

improved communication and tools for instruction, access, research, and collaboration. 

 

 Increasing demand for space/facilities/equipment: While students are to a greater extent bringing 

their own electronic devices to campus, the still believe that the institution should provide much of 
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what they need to succeed. This includes a robust WI-FI network, fixed computers and printers, 

laptops, access to online and off-line learning resources, and an environment (both physical and 

virtual) where students can work individually and collaboratively. As the library’s 2012 Student 

Support Services Quality Review Report (SSSQRR) revealed, “although survey respondents 

indicated improved satisfaction with student computer stations, weekday open hours, and the 

availability of textbooks as compared to the last review cycle, these areas continue to elicit relatively 

lower rates of satisfaction than all the other service areas in the library,” and “these services 

continue to be of most concern to our users and could have contributed to the loss of 4.1 

percentage points in the measure of overall quality of service.”  The 2016 SSSQRR is currently in 

progress, but the needs in this area still remain and require further campus investment. 

 

Defining Student Success in the Department 

From the library’s perspective, a successful student is a confident student. Cypress College librarians 

direct their activities (and constantly redirect them as student populations, technology, curriculum, 

pedagogy, and industry change) focusing on empowering students to have the confidence to be 

successful in their academic life and beyond, enriching the students’ lives and the society in which they 

live. 

 

Instruction provided by librarians builds students’ confidence with classwork and the research process, 

leading to better grades and contributing to retention and persistence. Furthermore, collaborative 

instructional activities and services between instruction librarians and other campus units (e.g., the 

English department, tutoring services, and the English Success Center) promote student learning and 

success. Instructional sessions with participating classes based on an iterative model, linking Library 

100 classes with select classes and/or learning communities, and working with tutors to ensure 

effective research instruction are all concrete examples of implemented programs at the library with this 

objective in mind, and radical collaboration which encompasses involvement in every aspect of 

classroom instruction for classes like English 100 (College Writing) has proven to be a great success. 

Models and aspirations such as these, however, demand more full-time librarians specializing in 

instruction—a need that will hopefully be addressed by the campus and district. 

 

The library’s role in student success, however, goes beyond its instructional program. The library’s 

space, both physical and virtual, cultivates social and academic engagement among students, and 

librarians endeavor to create a safe environment where students may go to find answers regardless of 

whether or not their questions are related to doing research. The nearly 10,000 questions annually 

answered by Cypress College librarians provide valuable insight into the student experience at Cypress 

College, and students’ non-research-related questions inform the library’s development of programs 

and services designed to help students adjust to college life and, ultimately, succeed. Concrete 

examples of such programs include a laptop initiative providing students with laptops for checkout, and 

ongoing plans to create a maker-space where students can gather to create, invent, and learn. 
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Physical Education Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The Cypress College Physical Education division is among the most diverse academic units in serving 

the widest student possible demographics.  All ethnicities, career/transfer/personal enrichment goals, 

both genders, and the most divergent demographics in relation to age are represented in virtually every 

course offered in each of the primary academic terms.  Including the origins of what may evolve into a 

comprehensive Adapted PE program to serve those with physical disabilities, Physical Education is the 

gateway to the rest of the College for students of all stripes, and benefit each student demographic 

reported by the Institutional Research Office.    

 

Physical Education and Athletics must also consider learning objectives that are among the most 

difficult to quantify at the College – students enrolled in PE courses may be limited by previous 

experience and physical abilities – and instruction, assessment and grading must consider not only 

achievement but effort, work ethic, and potential physical limitations as well.   

 

The Departments must also conform to the guidelines of entities beyond institutional control (the 

Americans with Disabilities Act, the governing bodies for intercollegiate athletics, and the Federal Office 

of Civil Rights for Title IX considerations, among others) and must operate at extremely sophisticated 

levels in order to provide appropriate service to all students that enroll in these courses.  

 

There is also difficulty in quantifying why enrollment has declined. At times, the division has been 

forced to sacrifice comprehensiveness and excellence in order to operate within the confines of a 

substandard level of support in terms of budget, facilities, and staffing for classified and full-time faculty 

positions. Since 2013-14, the department has hired four new full-time faculty (2 replacements from 

retirements) and replaced the Sports Information/Marketing representative. Additionally, many 

expensive and long-term facilities issues have been addressed and the division is pleased to report that 

budgetary support has improved immensely in the last three years. However, facilities, in terms of 

maintenance and operations of the existing assets, still lag far behind those of neighboring institutions 

bordering our service area that create a benchmark for the division. Our Tennis Center, Pool, Locker 

Rooms, Gym Bleachers, Gym Scoreboards, Baseball Field and Softball Field are in need of significant 

renovations, repairs or updating with current technologies and standards. In 2016, the Fitness Lab was 

modernized and the Soccer Field was laser-leveled and completely repaired and renovated. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 81 65 66 70 70 0.0% 0

Enrollment 4,637 3,866 3,186 2,573 2,307 -10.3% -266

Seat Count 4,633 4,230 4,387 3,563 3,504 -1.7% -59

Fill Rate 100.1% 91.4% 72.6% 72.2% 65.8% -8.8% -6.4

FTES 366.1 293.0 270.8 232.2 216.5 -6.7% -15.7

FTEF 18.0 16.9 17.4 17.9 17.8 -0.7% -0.1

WSCH per FTEF 610.0 519.6 468.1 389.8 365.9 -6.1% -23.9

Success Rate 72.9% 68.6% 67.3% 71.4% 73.2% 2.6% 1.8
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This business side of the educational process has occasionally compromised the program’s attempts to 

excel.  Given these constraints, in the last five years the Department has promoted the growth of the 

AA-T in Kinesiology, and the revision of a substantial portion of our curriculum for implementation in fall 

2018.  Opportunities to advance an AS-T in Public Health is possible in the future as the College has 

entered into an MOU with California State University, Fullerton in support of their Allied Health 

Academy. 

 

With the continued economic support of the College, and promises of additional facilities support from 

the Executive Administration at Cypress College and the District through Measure J, the division has 

set our sights on a name change to the Kinesiology and Athletics Division effective fall 2017 to reflect 

the opportunities for managed growth with greater efficiencies and comprehensive levels of support for 

students through appropriate facilities and a properly allocated and managed budget for our division 

and programs. It is through the analysis provided here in conjunction with the Strategic Planning 

Process, Program Review and Accreditation, that our division will continue demonstrate their value to 

the College in several areas: academia, student life, and links to our community, all while operating 

within the purview of the college’s business model.  The dedication of an accomplished faculty and 

eager and capable students along with the ability of our division to achieve excellence pedagogically 

and as a member of our campus community remains equal to the prudent and measured support of the 

College and its investment of personnel, facilities, budget and advocacy for these programs. 
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Physical Education Department 
 

Department Mission 

The Department of Kinesiology and Athletics is focused on the development of a whole person by 

enhancing one’s physical, intellectual, and mental well-being. In order to meet each students’ lifelong 

interests, abilities and goals, we offer comprehensive and inclusive curriculum and are dedicated to 

delivering high quality education and vocational career preparation in a positive environment. 

 

Recent Trends in the Department 

 
 

Enrollment has declined recently as a result of changes in repeatability under Title 5 of the California 

Education code for Physical Education courses as well as a general weakening of demand and lower 

overall enrollments within the Cypress College service area. At Cypress College, PE enrollment 

declined 17.56% during the period of fall 2009-2013. However the number of sections declined during 

that same period from 108 to 66. The Physical Education division cut sections in response to the 

budget crisis during the period reflected above. At times, increases in student enrollments were 

observed in particular courses. Changes in state mandates concerning repeatability of PE courses and 

limits on countable related athletics activities has recently caused a decline in enrollment.  

 

The demand for AA-T Kinesiology courses is growing strong. The number of degrees more than 

doubled from 2012-13. We will be further identifying pathways and assessment tools to determine how 

to encourage students to apply for their completed degrees and certificates. Our short-term certificates 

will be reviewed since trends in fitness and wellness, strength conditioning, sport medicine, recreation, 

and health are growing strong in our regional area. The low number of awards may reflect the need to 

revisit this aspect of our curriculum and the demand and opportunities for employment in these areas. 

We are not at a competitive disadvantage. As of 2015-16, the Cypress College Physical Education 

curriculum was antiquated and not reflective of the transfer and career realities in the job market (i.e. 

"Aerobics Instructor" doesn't really exist today, the career is "Fitness Specialist" with very specific 

training and certifications required). The division elected to change our division name to "Kinesiology" 

effective fall 2017 and we are in the process of launching significant changes to our curriculum 

including a prefix change effective fall 2017. 

 

Internally, there are several factors that will drive our enrollment trends:  

1. Hire new faculty whose expertise background will complement and aid to expand the curriculum 

offerings toward current trends and transfer programs/career pathways in Kinesiology.  

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 81 65 66 70 70 0.0% 0

Enrollment 4,637 3,866 3,186 2,573 2,307 -10.3% -266

Seat Count 4,633 4,230 4,387 3,563 3,504 -1.7% -59

Fill Rate 100.1% 91.4% 72.6% 72.2% 65.8% -8.8% -6.4

FTES 366.1 293.0 270.8 232.2 216.5 -6.7% -15.7

FTEF 18.0 16.9 17.4 17.9 17.8 -0.7% -0.1

WSCH per FTEF 610.0 519.6 468.1 389.8 365.9 -6.1% -23.9

Success Rate 72.9% 68.6% 67.3% 71.4% 73.2% 2.6% 1.8
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2. Renovate our athletic/kinesiology-related facilities to assist faculty in effective teaching of 

science-based Kinesiology curricula and evolving discipline methods in lecture and activity 

courses.  

3. Increase CRPA funding to support Athletics to resolve ongoing structural deficits and possibly 

expanding opportunity for participation along the way.  

4. Increase visibility of the Kinesiology Club and promote instructor-student interaction to guide 

majors and develop work/intern experiences.  

5. Develop a Student-athlete academic center to enhance academic success of our students.  

6. Create exercise/performance-testing facility to prepare our students for careers and foundation 

courses in Kinesiology.  

7. Develop articulation agreements with local universities within the Kinesiology and Public Health 

framework.  

8. Develop collaborations with fitness, strength and conditioning, and recreation industry for 

occupational training and internship opportunities. 

9. Develop an AS-T in Public Health. 

 

The Future of the Department 

The need to evaluate, improve and reimagine our athletic fields will be a high priority for the division. 

Measure J provides some direction for the use of funding to enhance our pool and athletics fields. 

However, the campus should establish baseline equipment and maintenance standards for the Fitness 

Lab, First Aid curriculum, and classrooms where activity courses are taught to ensure a safe and 

appropriate teaching and learning environment. Maintaining and modifying appropriate facilities to 

serve the diverse and unique learning needs of the Kinesiology and Athletics division is essential to the 

recruitment of student-athletes and fostering interest in our instructional programs. 

 

The demand for online and community-based learning will continue to grow. Community-based learning 

requires time to build relationships and trust of community members and organizations, equipment and 

resources to match private sector. Our department could provide fitness testing for the community while 

our students gain hands-on experience. Our equipment and facilities need to match industry standards 

and the expectations that our transfer institutions expect for Kinesiology majors. Students in our 

vocational programs will benefit from internships and hands-on practice to be competitive in the market. 

 

The implementation and use of technology as a teaching tool in the Kinesiology discipline will become 

central over the next 10 years. The department will need to acquire and maintain current devices and 

equipment for group and classroom learning. Also all of our classrooms/facilities should be smart 

classrooms and include dry erase paint and effective Wi-Fi. Athletic Teams need to stay current with 

film editing software and online teaching tools to prepare athletes for the next level. 

 

If the popularity of Kinesiology and number of degrees awarded continues to grow, the department may 

consider adding another full-time teaching (non-coaching) faculty member, particularly in the area of 

strength and conditioning. In future full-time hiring opportunities in our discipline, considering 

candidates who have expertise in the areas of newly revised and proposed curriculum, including 

certifications and degrees would be essential for directing these critical areas and 

program development.  

 

The establishment of a Student Athlete Success Center would help the Athletics department focus 

efforts on increasing academic success and mitigating the disproportionate impact of the achievement 
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gap on student-athletes of color. Services to be offering in a Student Athlete Success Center include 

supervised study hall, academic counseling, guidance and tutoring in core basic skills areas. 

  

In addition to the curriculum that is currently proposed including a new Associate of Science degree in 

Public Health and revised/new certificates, the division proposes the addition of a community health 

worker certificate in collaboration with other departments, martial arts certificate also a yoga certificate 

(students complete our coursework and are also certified by Yoga Alliance).  

 

Over the next 10 years, as the United States continues to spend billions of dollars on problems related 

to obesity, research suggests that a renaissance will bring back the importance of health and exercise 

movement in our youth—explosively calling for more jobs available in the Kinesiology and Physical 

Education disciplines will occur. Healthy People 2020 (healthypeople.gov) advise physical activity for all 

or most days of the week and structural environments to provide opportunities for physical activity to 

take place. In addition to our course offerings, it is recommended that Cypress College create a 

structural environment for the local community where our constituents can engage in physical activity 

by utilizing our facilities and activities such as sand volleyball courts, outdoor basketball courts, open 

swim hour in the campus pool, open workout in Fitness Lab, and open gym time in gym 1 for a nominal 

fee. The concept of community physical activity and engagement could also be a potential revenue 

source to support our facilities and Athletic programs. 

 

Defining Student Success in the Department 

A successful student in Kinesiology, Physical Education, Public Health and Athletics is someone who is 

motivated and passionate to positively influence well-being and health of others and is professionally 

dedicated to promoting positive health-related behaviors at large. Our students will use knowledge 

gained here at Cypress to encourage and teach others about adopting healthy lifestyles and behaviors. 

They will be able to reach his/her goals whether academic or vocational and have access and 

awareness of how to utilize resources to reach these goals in a timely manner. Upon completion of 

coursework, student has gained and re-enforced life-long skills and knowledge that lead to acquisition 

of employment, earning degree or certificate, or transfer to 4-year institution. Additionally, student has 

cultivated appreciation for life-long learning and cultural competence. A successful student-athlete is 

one who competed in quality environments with quality coaching and mentorship and resources and 

motivation to navigate the challenges of his/her academic goals, athletic goals and transfer goals 

 

For our Kinesiology majors, a successful student will possess Experiential Knowledge of Kinesiology, 

Theoretical Knowledge of Kinesiology, and Professional Practice Knowledge of Kinesiology. The 

Society of Health and Physical Educators (“SHAPE”) Standards match what we would want our 

successful students to possess: 

Standard 1: The physically literate individual demonstrates competency in a variety of motor skill 

and movement patterns. 

Standard 2: The physically literate individual applies knowledge of concepts, principles, strategies 

and tactics related to movement and performance. 

Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve and 

maintain a health-enhancing level of physical activity and fitness. 

Standard 4: The physically literate individual exhibits responsible personal and social behavior that 

respects self and others. 

Standard 5: The physically literate individual recognizes the value of physical activity for health, 

enjoyment, self-expression and/or social interaction. 
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Science, Engineering, and Mathematics Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

The SEM Division has experienced strong growth of 2% to 3% per year for the past decade constrained 

only by economic downturn, classroom availability, and laboratory space. During this time, course 

demand has far exceeded our ability to offer an appropriate number of sections. While fill rates are still 

over 100% overall, demand has softened to the point where growth is no longer possible in areas such 

as Math, Geology, Astronomy, and Majors Biology. Physics, Chemistry, non-Majors Biology, and 

Biology for Health Science are still impacted. However, growth is constrained due to a lack of laboratory 

space. There is potential for growth in Engineering and related courses with a new full time faculty to 

promote and develop this program. Increased access to classrooms during peak hours could allow for 

growth in the Mathematics department.  

 

Success rates across the SEM division are consistently between 60% and 64%. These rates improved 

markedly between 2007 and 2010, reaching a peak in 2011 and gradually declining since then. The 

high plateau between 2011 and 2013 correlates to all-time highs in the success rates in Biology and 

Mathematics. Division faculty continue to make conscious efforts to modify their instructional 

approaches to try to improve student success. Overall, the Mathematics department has improved 

course based success rates by 10% since the middle of the last decade. Due to the large numbers of 

students enrolled in Math classes, this improvement positively impacts over 400 students per semester.  

 

Instructional pedagogy continues to be a major driving force for classroom innovation. The availability 

of smart classroom technology has allowed the transition from lectures structured around whiteboard 

presentations, slides, and overhead projection to the use of PowerPoint presentations augmented with 

guided lecture notes and supplemental online materials. Many instructors have made the transition to 

online and hybrid instruction to the benefit of our students. Online homework provides students with 

immediate feedback on their assignments. This feedback is much more helpful than homework graded 

for completion. However, instructors at the Basic Skills level must be careful to ensure that their 

students are not overwhelmed or frustrated by their online experience. A number of SEM faculty have 

taken the extra step from using publisher based online content to creating their own instructional 

videos. Although this task is incredible labor intensive, the effort should help create the important 

connection between students and instructor that is often missing in online courses. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 240 229 246 272 284 4.4% 12

Enrollment 8,210 7,951 8,298 8,928 9,340 4.6% 412

Seat Count 7,454 7,141 7,744 8,650 9,037 4.5% 387

Fill Rate 110.1% 111.3% 107.2% 103.2% 103.4% 0.1% 0.1

FTES 1219.6 1226.5 1318.0 1403.1 1468.3 4.6% 65.2

FTEF 71.3 70.3 75.9 83.6 88.3 5.6% 4.7

WSCH per FTEF 513.1 523.8 520.8 503.4 498.9 -0.9% -4.4

Success Rate 64.4% 63.3% 63.8% 60.4% 61.0% 0.9% 0.6
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The SEM division faces short term infrastructure challenges. The SEM building is outdated and 

undersized. SEM courses are being taught all over campus, creating a logistical problem for students 

and instructors. Also, the traditional approach to building the class schedule has been to allow outside 

divisions access to classrooms only after scheduling within the division has been completed. The SEM 

coordinators and office manager have been required to build their schedules around the gaps in the 

jigsaw puzzle left behind by other areas. Building a schedule in this manner is highly inefficient, as 

classes are offered based on what rooms are available instead of what will most benefit our students.  

 

Existing classroom within the building are inefficiently sized for our existing classes, with some rooms 

having too many student stations and others having too few. Smart room technology purchased with 

funds from the 2009-2010 STEM Grant has become increasingly outdated, slow, and no longer 

supports the current instructional software and hardware within the division. The laboratory facilities 

within the division are too small, too few in number, and gradually falling apart. The also do not need 

current standard for safety and student access. Their current layout does not support group work and 

collaborative activities. These major inadequacies will eventually be addressed by the completion of a 

new SEM building adjacent to the existing one. Proper design relying on the expertise of our 

instructional faculty and prudent planning for expected growth is essential for the future of instruction 

within the division.  

 

The SEM division faces two primary resource challenges. With funds available from the 2009-2010 

STEM Grant, we were able to purchase major equipment to support our laboratory programs along with 

this equipment, we purchased service contracts to support their maintenance. These existing service 

contracts are expiring, and the equipment is reaching the age where it need more extensive and more 

frequent servicing. These maintenance costs cannot be supported within our existing supply budgets. 

Our second challenge is that supply budgets no longer cover the routine expenses of running our 

programs. Routinely, supply items are included on One Time Funding requests, because they exceed 

the existing budget allocations. The Chemistry and Biology supply budgets have not increased since 

2005, and the budget for Physical Science is actually $2000 less than it was in 1992. Unless the 

college reallocates resources so that supply budgets reflect the yearly operational costs of our 

laboratory programs, the SEM division is likely to run out of money to offer course in our lab program 

during the next economic downturn. 
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Biology Department 
 

Department Mission 

The Biology Department provides a rigorous, basic life science curriculum that is designed to enrich our 

students’ lives, prepare our students for transfer and success in upper division course work, and 

prepare students for various professional and vocational programs. 

 

Recent Trends in the Department 

 
 

The Biology Department has experienced growth in recent years largely due to expanded course 

offerings in BIOL 101 and BIOL 231. BIOL 101 is one of three classes (along with ANTH 101 and BIOL 

122) that non-majors take to meet the transfer requirement for life science with a laboratory component. 

Demand for this course has created a bottleneck for students attempting to transfer. In the past five 

years, we have increased the number of sections offered from 11 to 16, yet there are still over 100 

students per semester waitlisted for this course. Unfortunately, we are reaching our laboratory capacity 

and will not be able to meet student demand until completion of the new SEM building.  

 

BIOL 231 also meets transfer requirements for life science. However, demand for this course is fueled 

by students attempting to meet prerequisites for the Health Science programs and from returning 

students attempting to enter professional schools. In the past five years, we have increased the number 

of sections offered from 12 to 16. Again, laboratory space prevents us from further expansion despite 

having over 200 students on wait lists each semester. 

 

Demand for majors courses (BIOL 174 and BIOL 175) has decreased to the point where, although we 

are at capacity, we are not severely impacted. Similarly, our other Health Science prerequisite classes 

have experienced diminishing demand, although demand still exceeds capacity for BIOL 210 and BIOL 

241. 

 

Success rates in biology courses are heavily influenced by factors outside the control of the classroom 

instructor. In classes that are prerequisite for Health Science programs, many students who are 

passing will drop the class and accept a W for their class grade. These students believe (correctly in 

some cases) that a grade of B or C will greatly diminish their chance of acceptance into a Health 

Science program. These students may be better off dropping the course and trying for an A in future 

semesters.  

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 58 57 60 61 64 4.9% 3

Enrollment 1,776 1,772 1,773 1,839 1,855 0.9% 16

Seat Count 1,640 1,650 1,678 1,763 1,815 2.9% 52

Fill Rate 108.3% 107.4% 105.7% 104.3% 102.2% -2.0% -2.1

FTES 325.9 306.9 339.1 351.5 346.6 -1.4% -5.0

FTEF 16.9 16.9 17.6 17.9 18.8 5.3% 0.9

WSCH per FTEF 578.0 545.9 577.5 590.2 552.5 -6.4% -37.7

Success Rate 68.2% 64.1% 65.5% 64.3% 61.5% -4.3% -2.8
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Still, there are some relevant success trends worth considering when data is analyzed on a course by 

course basis. In BIOL 101, student success reached a high water mark in 2011 and has been 

decreasing by about 3% per year. In BIOL 231, student success remained steady at around 60% for 

several semesters before declining to 50% since Spring 2015. Conversely, BIOL 220 success rates 

improved markedly two years ago, coinciding with the implementation of an Anatomy prerequisite. 

Courses for biology majors have success rates that are consistently between 68% and 90%, although 

these success rates have declined over the last year. Because BIOL 101 and BIOL 231 represent such 

a large proportion of the sections offered, trends in these two courses affect the overall success rate. 

The Biology Department is aware of these trends and has engaged in extensive conversations to 

determine how to best serve our students. 

 

The Future of the Department 

Biology is one of the most dynamic fields in all of the sciences. As new discoveries are made in the 

areas of molecular biology and genetics and as the field of biology merges with other disciplines, such 

as physics, geology, astronomy, climate science and others, it is expected that these developments on 

the research front will guide the direction of classroom instruction. We are already addressing these 

developments in our classes aimed at both majors and non-majors. Changes in agricultural practices 

have opened classroom debates on the role of GMOs in our society, while planetary changes pose an 

ongoing impact on human life and natural ecosystems. Helping train an educated populace to 

understand these issues and engage in current policy discussions surrounding them is a critical role for 

biological educators.  

 

To enhance our instructional pedagogy, the Biology Department has been implementing student-

centered learning approaches and developing online/hybrid and web-enhanced teaching formats. Many 

instructors have incorporated problem-based learning activities into our course structure and have 

pursued research-based, data-focused active learning approaches to improve student understanding.  

Such curricular and pedagogical changes will be easier to incorporate into our curriculum once the new 

SEM building is completed.  

 

Recently, the Biology Department has submitted a new AS Transfer Degree in Biology through the 

curriculum committee. This degree is intended to increase the efficiency of the transfer process to the 

CSU system. The degree will become active in the Fall 2017 semester. This degree is not intended as 

a terminal certificate and currently we do not offer any such certificates. We have also explored the 

possibility of creating a certificate program that will enhance employment opportunities for biology 

students. Biotechnology is one of the fastest growing fields in the life sciences and a fertile field for 

such a certificate program. Currently we do not teach these techniques in classes outside of our majors 

biology courses. A thorough needs assessment is required before moving forward with such a 

certificate. 

 

The construction of a new SEM building will greatly shape the future direction of the Biology 

Department. Designing flexible classrooms to support modern instruction as well as traditional 

instructional approaches when appropriate is essential. The new building will address modern health 

and safety requirements and provide infrastructure support for modern information technology as well 

as addressing more routine concerns such as balanced, efficient exhaust systems, safety stations, and 

suitable maintenance option consistent with lifetime cost considerations. Also, our Measure J Bond 

project must include a dedicated STEM study center on campus where students can checkout models 

and other manipulatives, have access to tutors and SI leaders and connect with instructors during their 
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office hours. Establishing such a center will dramatically impact how our science classes are taught and 

will foster greater student success. 

 

Defining Student Success in the Department 

Student success in the Biology Department is defined as successful course completion accompanied 

by academic understanding and practical knowledge that prepares a student to be successful when 

they transfer to a four-year university or gain entrance to an allied health science program. 

Success also means that our students will be able to use and apply biology concepts in a way that 

allows them to be responsible citizens both locally and globally. 

 

  



 

129 
 

Chemistry Department 
 

Department Mission 

The Department of Chemistry is committed to (1) promoting academic excellence and active student 

learning by providing high quality instruction in chemical theory and practice for students with various 

needs and backgrounds, (2) fostering an open learning environment for students’ intellectual growth 

through the discovery and development of new scientific knowledge, and (3) serving the college, 

professional and local communities through education and dissemination of the cultural and educational 

values of chemistry. 

 

Recent Trends in the Department 

 
 

The Chemistry Department has experienced tremendous growth, especially in our Preparation for 

General Chemistry (CHEM 107) and General Chemistry (CHEM 111A) courses. The increased course 

offerings have been in response to the staggering number of waitlisted students for these classes. 

Despite the additional sections, we experience well over 100 students on the waitlist for CHEM 107 

each term. The department success rate has remained consistent and higher than the division average 

during this expansion, indicating that instructional quality has been retained.  

 

The huge increase in number of sections has become a challenge for schedule development. Not only 

are the two dedicated chemistry classrooms booked from 8 A.M. to 10 P.M Monday through Thursday, 

but we must borrow classrooms in other buildings to meet this demand. Because the lab schedule must 

coordinate with the lecture schedule and the lecture schedule is contingent upon finding rooms to offer 

classes, lab room utilization has been less than optimal. Our Laboratory Technicians found it necessary 

to adjust their work plan around this schedule as well.  

 

The Future of the Department 

Classroom pedagogy has evolved along with access to instructional technology. A key feature of the 

modern classroom is its potential to engage students in a manner that fits their communication style. 

Our instructors recognized the importance of leveraging students’ electronic devices so that their use 

contributes to (as opposed to distracting from) the learning process. The ability to receive timely 

feedback from the students regarding their understanding of classroom material allows an instructor to 

adapt her lesson to meet the needs of individual students. Unfortunately, our existing smart classrooms 

are becoming increasingly antiquated to the point that they no longer communicate effectively with 

smartphones apps and new generation iClickers.  

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 20 20 23 27 30 11.1% 3

Enrollment 530 547 618 679 749 10.3% 70

Seat Count 510 510 585 651 725 11.4% 74

Fill Rate 103.9% 107.3% 105.6% 104.3% 103.3% -0.9% -1.0

FTES 141.1 150.8 170.3 175.4 194.7 11.0% 19.3

FTEF 10.0 10.0 11.5 11.8 13.0 10.5% 1.2

WSCH per FTEF 424.7 452.3 444.4 446.5 448.7 0.5% 2.1

Success Rate 74.1% 77.0% 75.8% 73.5% 75.3% 2.4% 1.7
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Textbook publishers are constantly improving the quality of support material available to assist students 

outside of class. Instructors are also developing course content available on demand to reinforce critical 

concepts. Therefore, the expectation is that students will need to complete at least part of their course 

work online to fully master course learning objectives. Consequently, the department envisions an 

expansion of hybrid course offerings. The availability of the hybrid courses will also address the needs 

of students whose schedules do not permit them to take advantage of existing campus resources. 

Hybrid and online classes may also assist with the scheduling challenges discussed previously. 

 

As the UC and CSU systems become increasingly impacted we expect that more students will enroll in 

community college immediately after graduating from high school. We also anticipate that an increasing 

number of older students will return to college to develop much needed technical skills either to 

advance in their existing career or prior to a planned career change. As part of our goal to increase our 

students’ ability to transfer to their university of choice, we have developed an AS-T Degree in 

Chemistry that will be available shortly. 

 

The Chemistry Department has benefitted greatly from two separate STEM Grants. The first grant 

allowed for the purchase of much needed scientific equipment and classroom technology at a critical 

point in the economic downturn. This large inflow of resources within a short two year period also 

allowed us to replenish semi-disposable items such as glassware, burners, clamps, and classroom 

balances that do not necessarily fit into our existing department budget. Since the grant ended, we 

have relied upon One Time Funding requests to meet some of these routine expenses as our existing 

supply budget is clearly inadequate to meet our operating costs. In addition, equipment purchased 

during the grant requires ongoing maintenance and money to cover renewed service warrantees. 

 

The Chemistry Department continues to seek approaches to laboratory instruction that minimize both 

the costs of chemicals (including shipping and disposal) and the environmental impact of chemical use. 

We are particularly proud of the green chemistry initiative that we have incorporated into the Organic 

Chemistry (CHEM 211A and CHEM 211B) series.  

 

The Chemistry Department expects to be heavily involved in the design of a new, state of the art 

science building that will blend in with the esthetic of the existing buildings on campus and will also be 

an icon that we will be proud of both functionally and architecturally. Our existing building is antiquated 

and literally falling apart around us. It does not meet our existing instructional needs, nor does it allow 

for the continuing growth of our department. We currently only have one dedicated lecture room that is 

properly equipped for demonstration with fume hoods, gas outlets, and a wall periodic table. Our other 

classroom is undersized, poorly lit, and ill-suited for demonstrations. 

 

Defining Student Success in the Department 

Our efforts to improve student success extend beyond the classroom to include the type of support 

offered to students through our collaborative (STEM)2 Grant, part of our partnership with CSU Fullerton. 

Our STEM program currently supports 150 students per year by creating academic accountability and 

developing a sense of community to fortify students as they meet their academic challenges. It is critical 

that we institutionalized and expand this valuable program to include all students pursuing a STEM 

pathway.  
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As a department, our definition of success is that we want our students to transfer to a four year 

institution after a short, but effective career of involvement while at Cypress College. This definition is 

best illustrated with an example. Stacy Schkoda was an active member of the Chemistry Club while she 

attended Cypress College. Through our STEM grant, Stacy had the opportunity to participate in 

summer research at CSU Fullerton. Stacy made the most of this opportunity, by returning for a second 

year of research subsequently transferred there to continue her undergraduate education. Since then, 

Stacy has presented at the Society for Advancement of Chicanos and Native Americans in Science 

(SACNAS) Conference in Washington, D.C. in October, 2015. This month, she attended a conference 

of the Society of Toxicology in New Orleans. Most recently, she was elected to the Board of Directors 

for the College of Natural Sciences and Mathematics. She will serve on this board next year. Stacy has 

also returned to Cypress College to serve as a student mentor to assist others engaged in a similar 

journey. 
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Mathematics Department 
 

Department Mission 

The Mathematics Department subscribes to the philosophy that mathematics plays a critical role in an 

integrated educational experience. The department is dedicated to providing a student-centered 

learning environment embracing demographic and cultural diversity to enhance classroom learning 

outcomes. The department is committed to maintaining a program with high academic standards to 

meet students’ needs for transfer, vocation, and/or enrichment, so that students are given opportunity 

to reach their full potential in mathematics. 

 

Recent Trends in the Department 

 
 

The Mathematics Department has experienced rapid growth during the past several years. This growth 

was a consequence of an increasing budget outlook that allowed the department to meet pent up 

demand. During the economic downturn, access to classes was restricted by budget constraints. To 

ease the burden on students, faculty agreed to accept additional students into their classes, leading to 

fill rates and class sizes well beyond the class size guidelines established within the district. Still, wait 

lists were maxed out and many students were not able to enroll in the classes that they needed.  

 

Currently, growth has moderated, as students opt into the workforce instead of pursuing their 

educational goals. Our fill rates have remained high, even with the increase in the number of sections 

offered. Growth is currently constrained due to a lack of available classrooms during periods of peak 

demand. The Mathematics Department has grown beyond the classroom capacity of the SEM building. 

Building an effective course schedule without priority access to classrooms has resulted in a schedule 

based on what fits on campus rather than what is most needed by our students. 

 

Course success rates in mathematics courses have been more or less consistent over the past five 

years ranging between 52% and 58%. The department is continuing its efforts to improve classroom 

pedagogy through the integration of technologically based instruction and improved academic support 

through the incorporation of Student Learning Activities and the expansion of services at the Math 

Learning Center (MLC). These efforts have improved the success of students who make use of the 

services provided. Yet, a significant number of students are either unwilling or unable to seek out this 

support. 

 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 119 111 120 134 139 3.7% 5

Enrollment 4,377 4,178 4,364 4,705 4,949 5.2% 244

Seat Count 3,965 3,741 4,057 4,591 4,721 2.8% 130

Fill Rate 110.4% 111.7% 107.6% 102.5% 104.8% 2.3% 2.3

FTES 566.6 588.0 617.2 658.4 705.5 7.2% 47.1

FTEF 34.2 33.7 36.0 40.9 42.9 4.8% 2.0

WSCH per FTEF 496.3 522.9 514.2 482.8 493.8 2.3% 11.0

Success Rate 57.5% 57.2% 56.4% 51.5% 55.5% 7.7% 4.0
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The Future of the Department 

The Mathematics Department continues to create and develop instructional pedagogy supported by 

technological advances. These approaches include an additional reliance upon online and hybrid 

modes of instruction as well as re-envisioning the traditional classroom environment. The department 

continues to expand and standardize Student Learning Activities (SLAs) including Electronic Directed 

Learning Activities (eDLAs) so that students can receive assistance anytime, anywhere. The current 

SEM building is restrictive both in its physical capacity and its ability to support the classroom use of 

technology. The building of a new facility will allow for a greater use of technology, expanded course 

offerings, and a better learning environment for students. 

 

The Mathematics Department is working with the Director of SSSP to implement multiple measures 

assessment and placement for incoming students with individualized remediation as needed to ensure 

students are prepared for immediate success in their first semester. Curriculum for a Basic Accelerated 

Math program is being developed to ensure that students are able to enroll in a college level math class 

during their second semester regardless of their entry level skills. Because mathematical skills are 

required across a broad range of fields, we are placing an emphasis on contextualized curriculum to 

help students succeed in vocational or career technical education. 

 

Defining Student Success in the Department 

A successful student will acquire critical thinking skills, problem-solving abilities, and apply logical 

reasoning. For the Mathematics Department, student success is defined as a student passing through a 

sequence of courses effectively building upon his/her knowledge so that s/he can apply mathematics to 

coursework in related fields in order to achieve his/her academic and career goals.  
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Physical Science Department 
 

Department Mission 

The Physical Science Department provides high-quality education for transfer to four-year institutions 

and associate degrees along with providing an opportunity for lifelong learning. We support all areas of 

Science, Technology, Engineering, and Mathematics (STEM). Our focus is transfer and General 

Education completion. We also support career certificates in geology and engineering. Our department 

is committed to promoting student learning, success, and embracing diversity. Our department is open 

to all qualified students pursuing their educational goals. 

 

Recent Trends in the Department 

Physical Science 

 
 

Engineering 

 
 

Geology 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 11 9 9 10 13 30.0% 3

Enrollment 453 433 434 514 620 20.6% 106

Seat Count 404 334 386 477 615 28.9% 138

Fill Rate 112.1% 129.6% 112.4% 107.8% 100.8% -6.4% -6.9

FTES 43.8 43.6 44.1 52.0 61.0 17.3% 9.0

FTEF 2.1 1.7 2.0 2.4 3.0 27.7% 0.7

WSCH per FTEF 640.8 770.3 679.0 664.2 610.1 -8.1% -54.1

Success Rate 72.8% 72.5% 79.7% 73.3% 67.0% -8.6% -6.3

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 2 2 2 3 3 0.0% 0

Enrollment 62 66 68 92 85 -7.6% -7

Seat Count 61 61 61 86 88 2.3% 2

Fill Rate 101.6% 108.2% 111.5% 107.0% 96.6% -9.7% -10.4

FTES 8.7 9.6 9.4 15.2 10.9 -28.7% -4.4

FTEF 0.6 0.6 0.6 1.0 1.0 0.0% 0.0

WSCH per FTEF 413.7 453.3 445.7 472.4 336.9 -28.7% -135.5

Success Rate 83.9% 83.3% 89.7% 82.6% 71.8% -13.1% -10.8

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 17 17 21 21 20 -4.8% -1

Enrollment 685 621 712 701 646 -7.8% -55

Seat Count 563 523 664 680 645 -5.1% -35

Fill Rate 121.7% 118.7% 107.2% 103.1% 100.2% -2.8% -2.9

FTES 69.9 61.7 72.8 73.9 66.5 -10.0% -7.4

FTEF 3.2 3.2 4.1 4.2 4.1 -2.4% -0.1

WSCH per FTEF 665.4 588.1 539.5 534.4 492.9 -7.8% -41.5

Success Rate 79.7% 74.9% 76.2% 76.8% 67.7% -11.9% -9.1
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Physics 

 
 

Computer Science 

 
 

The Physical Science Department serves as an umbrella that consolidates several smaller departments 

into one academic unit. The departments included in this unit are Astronomy, Geology, Computer 

Science, Engineering, and Physics. These departments serve two separate tracks of students. 

Astronomy and Geology primarily serve non-majors seeking to meet general education requirements 

for transfer. Occasionally, these students will take PHYS 130 Elementary Physics as well to meet their 

laboratory requirement. However, the bulk of the courses in Physics, Computer Science, and 

Engineering serve Science and Engineering majors as well as students preparing for application to 

professional schools. All of our courses are CSU and UC transferable. Both the Physics Department 

and the Geology Department offer AS-T degrees to assist students in the transfer process.  

 

Physical Science has experienced tremendous growth in the past decade, with an average enrollment 

increase of 8% per year. There was a short hiatus during the economic downturn, but recent growth 

has continued the trend for rapid expansion. The prospects for growth in the near future are mixed. 

Prospects for growth in engineering and related fields are strong with the recent hiring of a full-time 

Engineering instructor to promote the program. Based on our current demand for upper level Physics, 

Mathematics, and Pre-Engineering classes, we anticipate that our Engineering Program could double 

given proper support. Recently, we have been losing students to our surrounding colleges who have 

been able to offer more class choices in engineering. Of the more than 100 students who toured SEM 

during our New Student Welcome Night in Fall 2015, well over half expressed a desire to pursue a 

career in engineering. Harnessing this demand could help us double the Engineering Program over the 

next ten years. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 12 12 10 15 14 -6.7% -1

Enrollment 299 314 295 365 396 8.5% 31

Seat Count 286 287 288 377 390 3.4% 13

Fill Rate 104.5% 109.4% 102.4% 96.8% 101.5% 4.9% 4.7

FTES 59.4 62.4 59.3 71.5 76.7 7.2% 5.2

FTEF 4.0 3.9 3.9 5.3 5.3 -0.5% 0.0

WSCH per FTEF 442.7 486.1 461.8 406.6 438.2 7.8% 31.5

Success Rate 75.3% 73.6% 79.1% 75.2% 75.5% 0.4% 0.3

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 1 1 1 1 1 0.0% 0

Enrollment 28 20 34 33 40 21.2% 7

Seat Count 25 35 25 25 38 52.0% 13

Fill Rate 112.0% 57.1% 136.0% 132.0% 105.3% -20.3% -26.7

FTES 4.2 3.4 5.6 5.1 6.5 26.7% 1.4

FTEF 0.3 0.3 0.3 0.3 0.3 0.0% 0.0

WSCH per FTEF 397.4 325.8 533.5 485.0 614.3 26.7% 129.3

Success Rate 71.4% 90.5% 70.6% 63.6% 75.0% 17.9% 11.4
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Growth potential in other areas is not consistent. As a subset of Geology, Oceanography has the 

capacity to expand through the modernization and revitalization of our laboratory program. Astronomy 

capacity could increase through the expansion of curriculum to include additional courses, although 

demand is hard to predict for courses that have yet to be created. Other areas of Physical Science 

have probably reached a plateau. For the near future, overall modest growth of 2% to 3% per year for 

the department as a whole is possible. 

 

The Future of the Department 

Throughout the Physical Sciences, classroom and laboratory instruction is becoming increasingly 

hands on and technology driven, although the implications of these changes vary from department to 

department. Physics relies heavily on instructor demonstrations and student laboratory experiments. 

Engineering and Computer Science currently separate the presentation of lecture material from the 

hands on computer programming and design work. However, the Engineering Department is running 

on the curriculum and course materials created by our Physics faculty with assistance from our current 

adjuncts. With the recent hiring of an Engineering instructor, we expect significant changes and 

potential expansion in this program. Geology instruction relies heavily on multimedia presentations and 

group activities with rapid transitions between the two modalities. Astronomy relies on a combination of 

storytelling, demonstrations, group work, and observational exercises.  

 

Each discipline requires unique instructional spaces. Physics classes are held in laboratory classroom 

that double as lecture spaces. This environment is ideal for transitions between traditional lecture, 

demonstration, and group activity without interruption of the instructional flow. One issue that we face 

currently is that the number of rooms available for instruction does not allow us to schedule enough 

classes to meet existing demand. We also need a humidity controlled electricity lab for electrostatic 

experiments that require low humidity to prevent charge leakage. Engineering and Computer Science 

require extensive use of computerized software packages. Expected changes to the program will need 

additional laboratory infrastructure to enhance design and testing capabilities and surveying equipment 

to offer certification in this area. Geology classes require extensive table or bench space for maps and 

graphs that are also sturdy enough to handle the wear and tear of rock specimens. Our current 

laboratory, except for being antiquated, serves these purposes nicely. We do need a space for large 

scale static teaching tools such as stream tables and wave tanks to help students better understand the 

natural phenomena that shape our physical world. Astronomy classes require an instructional space 

that helps students appreciate the grandeur of the universe as well as facilities to support effective 

direct observation of celestial objects for both daytime and nighttime viewing. Both a large (100 seat) 

multimedia classroom and a powered viewing platform with a telescope dome are essential for 

providing a transformational experience for our students. 

Job prospects for students majoring in the physical sciences remain strong. The panoply of occupations 

encompassing Engineering and Technology offers an array of well compensated career opportunities. 

According to the Bureau of Labor Statistics, demand for Engineers at all levels across a variety of fields 

is expected to expand between 5% (for Electrical and Mechanical Engineers) and 20% (for Civil 

Engineers). According to Industry News magazine and Kelly Services, the U.S. engineering labor 

market will expand by 11% from now through 2023. Job prospects for geoscientists are strong. 

According to the U.S Bureau of Labor Statistics, "employment of geoscientists is projected to grow 16 

percent from 2012 to 2022” due to the need for expertise in energy, environmental protection, and 

responsible resource management. New approaches to extraction techniques as well as the expanding 

field of renewable energy will spur opportunities for geologists for the foreseeable future. 
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The Physical Science Department faces some obvious critical needs in personnel and resources. The 

Physics department requires and additional instructor to teach courses and help coordinate our 

laboratory program. Currently, our Physics faculty are teaching in multiple areas with extensive 

overload assignments to ensure proper course coverage. A dedicated Experimental Physicist will allow 

us to reduce the demands on our current instructors and help improve the coordination with adjunct 

instructors who currently teach 83% of our Introductory Physics classes. Physical Science laboratories 

require expensive, but long lived pieces of equipment as well as less expensive, but expendable 

supplies and demonstrations. One Time Funding (OTF) and STEM Grant resources have provided the 

department with the ability to purchase necessary equipment. However, the current supply budget of 

$12,000 per year is actually $2,000 less that the budget in 1992. We have also been using OTF to 

provide a significant portion of our operating costs. While continuing to meet our current needs, this 

approach goes against the intent of the OTF process and leaves the department vulnerable should an 

economic downturn occur. Therefore, an increase to the annual supply budget is essential to the health 

of the department. We estimate that an increase of 50 to 100% is needed. 

Defining Student Success in the Department 

In the Physical Science Department, a successful student is defined in three ways: 

1. A student succeeds in a course if they pass it with a grade of C or higher. 

2. A student shows successful progress in the program if they take the next course after they pass 

the previous course in a sequence. 

3. A student shows success in program completion by earning a Career Technical Certificate, AA 

Degree, Associate in Science-Transfer Degree, or transferring to a four year university. 

 

Typically, success rates for all of the Physical Sciences have consistently averaged around 75%. 

However, we have noticed a sharp drop in the average to just below 70% for Fall 2015. We have yet to 

determine whether this decrease is a one semester aberration or the start of a trend. Since the decline 

was observed across multiple courses in different departments, early indications are that it represents a 

systemic change. Student success rates in PHYS 130, CSCI, and ENGR tend to be higher than 

average since these courses require some math prerequisites, and these students tend to be 

academically astute and motivated to achieve specific goals. PHYS 201/210 and PHYS 202/211 tend to 

have lower success rates, since these courses are required for biology majors who have solid science 

backgrounds but are not as adept at mathematical applications. PHYS 222 (Electricity and Magnetism) 

is one of the hardest classes at any two year college with success rates hovering around 50%. 

Although the material itself is not complex, success rates in Oceanography (GEOL 130) and Astronomy 

(ASTR 116) are the two classes within the SEM Division that attract students with the weakest 

academic backgrounds. Interestingly, the associated lab courses (GEOL 131 and ASTR 117) have 

success rates that average 10% higher than the corresponding lecture courses. 

 

It would be desirable if the research office kept track of students as they progressed from one course to 

the next in a sequence. We strongly encourage students to maintain their Academic Momentum by 

taking the next course right away in the next semester. We provide them with an engineering and 

physics course flow chart which is also printed in the schedule of classes. At this time, we need to 

improve our ability to track students in our program.  In academic year 2015-16 we had 16 students 

complete our AS-T in Physics Degree. This is a strong number considering the size of our department 

and college.  
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Social Sciences Division 
 

Recent Trends in the Division 

 
 

Executive Summary about the Division 

From Fall 2011 to Fall 2015 the Social Sciences Division has only added 5 sections, but our enrollment 

increased by 751 students from 9,831 to 10,582, and fill rates have remained steady despite adding 

more sections. Success rates increased slightly from Fall 2014 to Fall 2015, but have declined 3.7 

percentage points since Fall 2011. In the next ten years, I expect continued, steady growth in all of the 

departments in the Social Sciences Division except Human Services.  Some reasons for the Human 

Services enrollment decline may be the lack of online course offerings and students coming out of 

substance abuse recovery and/or prison some of whom may experience repeated failures and drops 

resulting in the loss of financial aid.  Without financial aid, they cannot continue their education.  Other 

factors to consider when evaluating change in the division are that California may have more college 

age students in the future who will not enroll in college, and many students will be less prepared for 

college, and that the college-going population will become increasingly more diverse in the coming 

years. We also expect the CSUs and UCs to continue to increase tuition resulting in more students 

coming to community colleges in order to save money, and this should increase enrollment in the 

Social Sciences Division. Finally, we are projecting a 2-5% growth in enrollments in the Teacher 

Preparation Program in the next ten years, and this program is housed in the Social Sciences Division. 

These factors are difficult to predict, but should be considered when planning for the future. 

 

In terms of planning for future growth, since we cannot expand in prime-time student demand times (8 

a.m. to 2 p.m.) due to lack of classrooms, we will continue to expand by increasing our online offerings 

as long as student demand is there. Due to our excellent reputation, we expect to draw students from 

other colleges if we offer more online sections. There is no purposeful intent to do this, but we expect 

that it will happen since more students will probably want to take online classes in the next ten years. 

 

Some of the challenges faced by the division include:  

 Appropriate funding from the district to fund the FTES we can achieve  

 Inability of the district to resolve the FON issues at the state and increase the salaries and 

benefits of our faculty and staff (including management)  

 United Faculty contract issues that do not address the following: lack of faculty involvement on 

committees and in student clubs, on-campus presence issues due to online instruction, 

transparent student evaluation results, online course evaluations by deans 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 246 230 242 229 251 9.6% 22

Enrollment 9,831 9,455 10,150 10,080 10,582 5.0% 502

Seat Count 10,636 10,060 10,891 10,524 11,433 8.6% 909

Fill Rate 92.4% 94.0% 93.2% 95.8% 92.6% -3.4% -3.2

FTES 1014.4 954.7 1032.6 1022.2 1069.8 4.7% 47.6

FTEF 46.0 43.6 47.0 47.8 51.2 7.2% 3.5

WSCH per FTEF 661.3 656.2 659.8 641.8 626.4 -2.4% -15.4

Success Rate 71.3% 70.3% 68.8% 65.5% 67.6% 3.2% 2.1
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 Continued hiring of full-time faculty in many departments 

 Lack of classroom space during the peak demand times 

 Continued improvement in our Distance Education Program (e.g., consistent leadership, 

technical support, policies, equivalency, easier training) 

 Keeping the technology current in the classrooms  

 The need to eliminate noise coming from other classrooms 

 The need for increased cleanliness and maintenance of the classrooms, bathrooms, and 

building in general   

 Specific issues regarding our Lecture Halls, H131 and H-136 (detailed below) 

 

Regarding Lecture Halls, H131 and H-136, the former VP (prior to Karen Cant assuming the position) 

did not involve us in the development of the Lecture Hall remodel plans. In fact, it was proposed that 

these lecture halls that can hold over 130 people and that are also used for special events and 

community events be converted to a 90 size, flat classroom each. The former VP was concerned about 

the cost of installing an elevator (a new requirement). When I (the dean) was told of this after the plans 

had been submitted to the state, I informed the VP that this would be very bad for instruction, campus 

events, and community events. I explained that we already needed elevators for our disabled students 

to appropriately access the classrooms. We also need to upgrade the lighting system, sound system 

and projection/computer systems as they are terribly outdated. The VP retired the next year, and when 

Karen Cant assumed the position I also immediately informed her of these serious issues. Vice 

President Cant assured me that our concerns would be addressed and resolved, and I hope they will 

be addressed under Measure J.  

 

In terms of the needs of the division, particularly with regard to the future, the Social Sciences division 

needs to retain our theater style lecture halls with seating for 130-150 people for our campus and 

community events, as well as install the appropriate elevators to be ADA compliant. We also need to 

upgrade the lighting, sound, projection/computer systems so that faculty have the ability to turn the 

lights off of the PowerPoint/projection screens from the front of the room where they stand. Faculty are 

also concerned about not having a quick way to lock classroom doors in case of an active shooter 

situation. As we continue to hire more full-time faculty, we may run out of office space for full-time 

faculty. We also have an eating area/kitchen that has terrible ventilation, and this needs to be fixed. 

Also, we have approximately 60+ faculty who often use the kitchen yet we only have 2 chairs and 

space for faculty to eat, as a result of giving up a small faculty lounge during the remodel 7 years ago to 

give an office to the Teacher Preparation Program Manager. 

 

This summary provides an overview of the division as a whole. More specific department-level 

information, challenges, and needs can be found in the individual departmental plans in the coming 

pages. 
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Anthropology Department 
 

Department Mission 

The mission of the Anthropology Department is to provide high-quality education in all fields of 

anthropology in order to, 1) offer courses students need to fulfill general education requirements for 

graduation and transfer in the areas of social and behavioral science, life/biological science, and 

humanities 2) prepare undergraduate anthropology majors for university transfer and coursework, 3) 

emphasize the practical applications of anthropological skills and knowledge in a variety of careers, 4) 

illustrate the utility of anthropological perspectives as a life-long learning tool for interpreting world 

events and 5) produce graduates with Associates degrees and/or Archaeology Technician Certificate. 

 

Recent Trends in the Department 

 
 

There was an increase in sections offered between Fall 2011 and Fall 2015 from 21 to 29, which also 

lead to an increase in enrollments and FTES. Overall, department fill rates were high, ranging from 

94.2% to over 100%. Our success rate have fluctuated across the years but overall has risen modestly 

from 63.4% in Fall 2011 to 65.4% in Fall 2015.  

 

The Future of the Department 

The Anthropology Department is envisioned to change in several ways over the next ten years. 

According to the Bureau of Labor Statistics, anthropologist and archaeologist occupations are projected 

to grow at a rate of 4% from 2014 to 2024. As with the last Educational Master Plan (EMP), it should be 

noted that many who are trained or educated in anthropology usually do not hold the title of 

anthropologist. In fact, they can be employed in academia outside of anthropology departments, or in 

museums, laboratories, corporations, government agencies, and various non-profits and community-

based initiatives.  

 

With regard to technology, classroom technology is adequate at this time since the humanities building 

remodel, however it will need to keep up with the times as technology advances. Furthermore, 

technology specifically related to the Archaeology Field Courses will need to be addressed continually 

as needed by Dr. Goralski and the Division. Providing technology to support online instruction, 

specifically audio-visual recording hardware and software, captioning services, and paying for web-

based emerging technologies to enhance online course instruction (e.g. VoiceThread) are a must. Our 

students also need additional technological support for their online classes. For example, at other 

colleges, students can rent or check-out laptops and other equipment to help them succeed in their 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 21 20 24 24 29 20.8% 5

Enrollment 725 721 866 859 991 15.4% 132

Seat Count 736 719 864 904 1,052 16.4% 148

Fill Rate 98.5% 100.3% 100.2% 95.0% 94.2% -0.9% -0.8

FTES 74.4 72.1 87.2 85.4 97.8 14.5% 12.4

FTEF 3.9 3.7 4.5 4.7 5.4 16.1% 0.8

WSCH per FTEF 579.4 593.0 587.9 551.2 543.3 -1.4% -7.9

Success Rate 63.4% 67.2% 59.8% 63.3% 65.4% 3.4% 2.1
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courses. The Distance Education Office continues to remind us that they are not tech support for 

students taking online classes, and that burden falls to faculty first. As a result, we need a Help Desk 

for students, too. 

 

The Anthropology Department has been highly productive with curriculum development and 

maintenance the past decade, exceeding expectations discussed in the last EMP, and this trend is set 

to continue over the next decade. Currently, we have several projects in process. First is renaming 

some existing courses to more accurately reflect course content. Second, is to introduce two new 

courses: Anthropology of Death, and Applied and Practicing Anthropology. We think the Anthropology 

of Death would find wide appeal among the student body, but specifically interest the Mortuary Science 

students. The course will be proposed for both general education social science credit as well as 

lifelong learning categories. Additionally, the course may also have an upper division version for the 

pilot Mortuary Science Baccalaureate program if they agree to it. Third, we need to broaden our online 

offerings, which will require the College and the District to commit to both the technology resources and 

the faculty resources (see below). Other potential courses that may be written in the next decade 

include: Food and Culture; Monkeys, Apes and Humans (An Introduction to Primatology); 

Anthropological Perspectives on American Culture; Survey of Forensic Sciences.  

 

With regard to method of instruction, one of the Anthropology Department’s greatest assets, is our fully-

stocked laboratory collection. Continual upkeep of the collection in terms of lab materials, skeletons and 

casts is essential and on-going. The archaeology field courses being hands-on, practical applications 

courses, require ongoing financial support for equipment and supplies. It should be noted that ANTH 

210 (Introduction to Forensic Anthropology) also uses some of these supplies.  

 

Of particularly importance to method of instruction are online courses. All evidence suggests that online 

education is not going away, and will only be getting more popular. In light of the state’s Online 

Education Initiative (OEI) and the changes that are coming our way because of it, it would be in our 

best interest to support creative efforts to increase and improve online education in terms of curriculum 

development and technology (see above). As a related item, the District/College/Division should 

demonstrate that it values online education and online teachers as much as on campus education— we 

will not be able to keep up with the OEI if they do not, with not just money and things, but also with 

time. Specifically, the District/College/Division should revisit its hardline stance mandating that all 

faculty must be on campus four days a week. More flexible schedules for online instructors is 

necessary to develop creative and innovative online teaching strategies such as audio-video 

presentations and interactive media, and learn the new technologies and methods that administration 

and students expect us to use.  

 

Defining Student Success in the Department 

Successful students are those that are not just interested in passing an exam or course, but in gaining 

knowledge for its own sake, applying what they learn to understanding the world around them, and 

charting their pathway through life.  

 

  



 

142 
 

Economics Department 
 

Department Mission 

The mission of the Economics Department is to provide students an understanding of economic 

theories, models, policies, and institutions. The goal of our faculty is to enhance student's ability to think 

critically, develop effective oral and communication skills, apply theoretical knowledge to gain problem-

solving analytical skills, to interpret relevant data objectively, to extract meaningful conclusions, and to 

provide skills and knowledge necessary to transfer economics courses to four-year colleges. Courses 

in economics serve students to fulfill general education requirements for transfer and for those who 

major in business, finance, the social sciences, humanities, and other areas. 

 

Recent Trends in the Department 

 
 

The section count for the Economics Department dropped from 15 sections during Fall 2011 to 13 

sections during Fall 2012 and they have remained at 13 sections through Fall 2015. As the number of 

sections offered dropped from Fall 2011 to Fall 2012, the enrollment dropped but has increased 

steadily since Fall 2013 until Fall 2015, as did FTES. The fill rate declined from Fall 2012 to Fall 2013 

but started to increase and was hundred percent during Fall 2015. Last, our success rate dropped 

drastically from Fall 2012 to Fall 2013 but increased almost close to its previous rate of Fall 2013 and 

increased since then. 

 

The Future of the Department 

The Economics Department is expected to grow in the next 10 years. With limited number of sections 

being offered, the departments’ success rate is rising and the trend is expected to continue, and the 

department is committed to educate students for this global 21st century.  

 

The Economics Department already teaches web-enhanced classes, however pedagogy will continue 

to change to adapt to further developments in technology. The department is always looking for new 

ways, new ideas, and new technology components to enhance teaching styles. The department will 

continue to advance their teaching styles to meet the changing demands of the next generation of 

learners. 

 

The teaching industry is changing fast because of the availability of new technological gadgets and new 

teaching platforms. Economics department has always looked into opportunities that would improve 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 15 13 13 13 13 0.0% 0

Enrollment 518 484 429 445 455 2.2% 10

Seat Count 547 485 460 460 455 -1.1% -5

Fill Rate 94.7% 99.8% 93.3% 96.7% 100.0% 3.4% 3.3

FTES 52.2 46.5 41.4 42.7 44.4 4.1% 1.7

FTEF 2.8 2.4 2.4 2.4 2.4 0.0% 0.0

WSCH per FTEF 559.0 581.6 517.0 533.2 555.0 4.1% 21.8

Success Rate 62.4% 70.5% 60.8% 68.5% 70.9% 3.6% 2.5
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instruction and add on to student success. I have no doubts that the department will continue to change 

as per the needs of the time.  

 

Improvement in technology has led the instructors to have access to social media, blogs, mobile 

devices, etc. which helps increase student motivation. The department will continue to use the latest 

technology to teach and share knowledge and increase the relevance of the subject matter to the 

learners. The department will see a change in teaching design and delivery. The department will focus 

on building the capability of students to anticipate and engage with the future and to navigate through 

complexity, uncertainty and change. 

 

The student population will definitely change. Student population with unprepared and underprepared 

students is on the rise. Economics department will face this challenge and will have to make changes to 

adhere to the need of these students. However, the positive side is that because of technological 

advances, students tend to support each other through social media. I believe this pattern will continue 

and will help increase student success. 

 

The department has created the AA-T. Along with teaching the two main courses of Macroeconomics 

and Microeconomics, the department will also be offering a brand new created course of “International 

Economics”. This course will address the emerging global issues related to trade deficit, the importance 

of international organizations etc. In the next few years, the department will also begin to offer Survey 

of Economics and Consumer Economics courses which have not been taught since last 10 years. 

These courses will cover the topics of global warming, social responsibility in terms of managing 

resources – time, money, environment, etc. 

 

The needs of the department will change because the department only has two full time professors. As 

the number of sections will increase in the years to come by, the department will have to hire another 

full time professor.  

 

Grants or financial aid of any sort will help the department pay for the guest speakers. Representatives 

from the Federal Reserve System or someone from the Wall Street will be able to give students first-

hand information and enhance their learning. 

 

Economics department will continue to provide high quality education to students. Faculty will lay 

emphasis on enhancing learners’ ability to think critically and apply the knowledge to use relevant 

information in practical scenarios. Economics department will provide its students with rich environment 

for them to develop and enhance their skills of strong written and oral communication, to gain problem-

solving skills, to extract meaningful conclusions, and provide them with opportunities to apply and 

practice them. The department will extend flexible learning at each level of student learning for the 

success of the students with different learning styles and varying learning abilities. 

 

Defining Student Success in the Department 

College completion is a sign of success but it should be packaged with real learning. In order to 

promote learning, economics faculty has high expectations from students, promote active and engaged 

learning, and assist students to reflect learning through problem solving assignments. We actively 

involve our students in learning rather than passively passing information.  
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Faculty in Economics department has the skills to engage students in the learning process. We work on 

real problems and encourage our students to find a solution. We include problems that require students 

to use their analytical skills to come to a solution. Group discussions are an integral part of our teaching 

as the students can then reflect and consolidate what they have learned in the class. We create a 

community environment in our classrooms where all students participate and contribute their own 

knowledge to solve the problems. 

 

Active instructional approaches that encourage engaged learning, such as small-group projects and 

student-led activities are a part of curriculum for economics faculty. We promote student interactions as 

it generates higher interest in the subject matter and fosters relationships among students. 

 

A personal touch philosophy in terms of respect, responsibility or high expectations, and 

responsiveness fosters confidence in them and helps them stay in the class and succeed. Feedback on 

students’ academic performance greatly affects their retention and success. Feedback in terms of their 

strength and weaknesses, help them improve and ultimately succeed.  

 

Students also succeed when we provide them with the support services they might need to help them 

succeed. We offer tutoring at campus which is free to them for both of our Macro and Micro economics 

classes. 

 

We provide our students with clear academic plan and pathway through our course syllabi. It lays the 

foundation for our delivery, assessment and reflection of the course material along with our 

expectations from them. All the components when put together helps economics department achieve a 

success rate of around 70% since last two years. 
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Ethnic Studies Department 
 

Department Mission 

The mission of the Ethnic Studies Department at Cypress College is to provide high-quality education 

through a myriad of courses that are designed to develop a comparative and multidisciplinary 

understanding of the experiences of African Americans, Asian Pacific Americans, Chicanos/Latinos, 

and Native Americans. 

 

Recent Trends in the Department 

 
 

Enrollment in ETHS courses has steadily grown between Fall 2014 and Fall 2015 as two more sections 

were added to the department’s offerings. It should be noted, however, that two of those sections were 

offered at times where the fill rate would be smaller—7:30 am and 6:30 pm, respectively. Early morning 

classes and evening classes have had a history of lower fill rates. Because of this, our department will 

be looking into offering more sections at times that will attract a larger body of students. 

 

The Future of the Department 

The Ethnic Studies Department is planning to hire a new faculty member with an emphasis in 

Chicano/Latino Studies to meet the growing needs of the changing demographics of the college. As of 

Spring 2014, 43% of the student population was listed as Latina/o, and offering more sections of 

courses that are culturally relevant to the demographics of the college will aid in the college’s goal of 

closing the achievement gap. Also, given that the Latina/o population is not just made up of students of 

Mexican descent but also those of Central and South American origins, curriculum may need to be 

developed in Comparative Latina/o Studies to address the cultural experiences of a diverse Latina/o 

population. It is also anticipated that the new hire will help promote the associate degree in Chicana/o 

Studies which is currently offered by the Department.  

 

Defining Student Success in the Department 

A successful student in Ethnic Studies is one who is able to critically analyze the experiences of racially 

underrepresented groups in the United States. This involves not only being able to read and think 

critically but being able to express oneself in clear and succinct prose. To ensure that students are 

prepared for the course material, all ethnic studies courses have an advisory that students be eligible 

for a college-level writing course. Because there are students enrolled who may have tested below 

English 100, our department encourages students to use campus resources such as the English 

Success Center and the Tutoring Center in the Learning Resource Center to facilitate student success. 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 12 12 12 11 13 18.2% 2

Enrollment 498 475 499 480 499 4.0% 19

Seat Count 497 475 500 495 540 9.1% 45

Fill Rate 100.2% 100.0% 99.8% 97.0% 92.4% -4.7% -4.6

FTES 52.0 48.1 51.3 49.4 51.2 3.6% 1.8

FTEF 2.2 2.2 2.2 2.2 2.4 9.1% 0.2

WSCH per FTEF 708.6 655.6 699.4 674.0 639.8 -5.1% -34.1

Success Rate 60.4% 62.1% 62.1% 57.8% 57.4% -0.7% -0.4
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Geography Department 
 

Department Mission 

The mission of the Geography Department is to help our students develop a geographical perspective 

in understanding the complex set of interrelationships that affect the individual and the world. The 

department aims to provide students with an understanding of the geographical bases of the economic 

and social development of the surrounding community.  

 

Additionally, the department provides a GIS certificate program and vocational training. The Geography 

Department intends to sustain its competitive advantage over neighboring geography departments by 

continuing to include innovative pedagogy, maintaining top of the line earth technologies, our weather 

station, and earth science lab. We will continue our tradition of unique cultural and ecological learning 

incorporating our human and physical geographic knowledge, and offer classes that facilitate greater 

understanding of cultural and ecological diversity. 

 

Recent Trends in the Department 

 
 

Most of the data suggest the geography offerings have been relatively stable over the past five years. 

Any reduction in enrollment over this time can be accounted for by our increased number of GIS and 

cultural geography sections offered. We have been aggressively trying to expand our GIS program and 

grow the cultural geography class. In order to do this we have had to reduce the number of sections of 

courses like world geography that have seat counts of 45 and routinely fill and replace them with GIS 

and cultural geography sections where enrollments have been somewhat lower. As a result, even 

though the total number of sections has stayed constant at or about 20, we have reduced the overall 

number of students serviced. We hope to be able to increase the number of world geography sections 

in the coming semesters to counteract this, particularly by offering more online sections. 

 

The Future of the Department 

The Geography Department has been at the forefront of pedagogical change and experimentation and 

we anticipate that this will continue moving forward. Our GIS program pioneered the application of 

Active Learning and Project Based learning to the GIS world and even offered the very first online class 

here at Cypress College. Computer Aided Instruction was adopted at the department level long ago. 

 

Job projections for Geography and Geospatial Technologies are on the rise with some estimates 

ranging between 24% and 35% by 2020. The department will need to continue to expand Geographic 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 21 19 19 19 20 5.3% 1

Enrollment 742 671 663 652 660 1.2% 8

Seat Count 776 689 674 674 719 6.7% 45

Fill Rate 95.6% 97.4% 98.4% 96.7% 91.8% -5.1% -4.9

FTES 76.5 69.1 70.1 69.1 69.4 0.5% 0.4

FTEF 3.9 3.5 3.6 3.6 3.8 5.5% 0.2

WSCH per FTEF 583.8 586.9 581.3 572.9 545.7 -4.7% -27.2

Success Rate 73.9% 70.9% 76.0% 75.7% 78.2% 3.3% 2.5
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Information Systems offerings as well as offer new courses in Global Position Systems and Remote 

Sensing. Furthermore, the department’s curriculum will continue to address emerging global issues 

(e.g., social responsibility, sustainable living, green energy, tolerance, changing immigration patterns, 

climate change). 

 

Defining Student Success in the Department 

Success for this Geography Department can be defined by an increasing number of students coming to 

a better understanding of the relationship between humans and their environment. This requires a 

holistic approach to understanding the issues at an individual, community, and global level. 
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History Department 
 

Department Mission 

The mission of the History Department is to provide students with the highest quality of instruction in 

history courses, spanning a multitude of eras and cultures. We provide a wide selection of courses 

which students need to fulfill their general education requirements for graduation, as well as in-depth 

and specialty courses designed for transfer to four-year institutions.  

 

Recent Trends in the Department 

 
 

The department has experienced some declines in section count, enrollment, seat count, fill rate, and 

FTES during the fall semesters since 2011, but has seen increases in the same categories during the 

spring semesters during the same period. The decline in section counts, and other areas is partly due 

to the fact that Ethnic Studies used to be a part of the History Department, but is now an independent 

department. Also, in the past, United States History was a required course for graduation and transfer; 

students now, however, have the option to take other classes offered by the Ethnic Studies department 

to fill that requirement. The department fully expects steady growth in all areas in the future. 

 

The Future of the Department 

With regard to the future of the History Department, pedagogy will continue to grow and change to meet 

ever-expanding advances in research and technology. Continued and expanded methods of teaching 

to multiple learning styles would include such teaching devices as lecture, historical photos, film clips, 

group activities, and more. 

 

Furthermore, the teaching industry is changing rapidly due to new technology and the opportunity to 

access information on many levels. Specifically, a degree in History will open doors in a number of 

related fields such as library science, law, business, teaching, and museum work, to name a few. 

History majors will find that a degree in History will not limit their career paths to simply teaching history. 

 

Although impossible to predict changes in technology, there will certainly be advances, and new 

platforms from which to operate. Our hope is that the History Department will be able to take full 

advantage of new growing technology in the classroom, including the use of web-based projects, 

Google Earth, the ever-increasing numbers of primary historical materials available on the internet, 

PowerPoint-based presentations, among others. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 30 27 28 28 28 0.0% 0

Enrollment 1,370 1,302 1,370 1,332 1,241 -6.8% -91

Seat Count 1,396 1,309 1,376 1,416 1,371 -3.2% -45

Fill Rate 98.1% 99.5% 99.6% 94.1% 90.5% -3.8% -3.5

FTES 140.8 131.2 139.6 133.9 124.9 -6.7% -9.0

FTEF 6.3 5.9 6.2 6.4 6.2 -3.1% -0.2

WSCH per FTEF 670.7 667.2 675.4 627.8 604.4 -3.7% -23.4

Success Rate 68.0% 72.1% 67.0% 60.9% 61.2% 0.5% 0.3
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The student population is an ever-changing phenomenon. California is increasingly more ethnically 

diverse, and our colleges are seeing, more and more, students under-prepared for the rigors of higher 

education. While these facts represent challenges, they also present opportunities. Faculty may be 

required to spend more individual time with students helping them to cope with the college atmosphere 

and succeed in their courses. 

 

The History Department faculty make extensive use of computer technology in and out of the 

classroom. Faculty utilize various forms of multimedia presentations and believe that smart classrooms 

are a necessity. As a result, the department would like to see more funding for continued maintenance 

and updating of computer-assisted technology in our classrooms. This would also include the funding of 

the most current forms of multimedia technology, including Blue Ray, on-line resources, and other 

sources of video/film. These are used to increase our students’ development in basic skills, encourage 

successful course completion, and increase transfer rates. We have implemented a number of software 

programs into our teaching styles; as such, technical support is needed at all times of the day and for 

evening classes as well. 

 

Since the History Department offers an AA degree, our focus will continue to be in encouraging 

students to complete that degree. Our current curriculum is excellent; however the department would 

like to see an increase in the variety of offerings, even though these may not generate the same 

number of FTES. Such offerings would include “specialty” courses, in addition to the standard 

American, European and World history courses. 

 

External factors such as grants and new facilities are always welcome. These could be used in a 

myriad of ways to increase the learning experience for our students. Increased sophistication in “smart” 

classrooms, more outside speakers and activities, increase in interactive learning platforms are all 

possibilities with an influx of resources. 

 

The overall mission of the History Department is to provide students with the highest quality of 

instruction in history courses, spanning a multitude of eras and cultures. As such, history curriculum will 

continue to evolve and change to meet and address emerging global issues, while still maintaining the 

integrity of presenting a balanced view of past events, while linking those to the future. 

 

Defining Student Success in the Department 

History faculty would consider a student to be successful by earning a grade no lower than a “C” in our 

courses. This grade would reflect that students have mastered a firm grasp of the instructional 

objectives for the course. Such a student would have demonstrated both critical reading and writing 

skills. Faculty would also define a successful student as one who has gained a new appreciation for the 

past, and the roles played by those who have come before us. This appreciation should bequeath a 

successful History student with the obligation to “pay it forward,” as a responsible citizen and member 

of society at large.  
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Human Services Department 
 

Department Mission 

The Human Services Department offers academic preparation and support for those entering the 

helping professions or improving their skills in the field. The belief that personal desire to help others 

can be strengthened and enhanced with academic training underlies the mission of the department. 

Most students who come to Human Services have had significant challenges in their lives. The energy 

generated by this personal experience can be transformed into energy required to work with those in 

need. Working with those in need supports the mission of the college to contribute to the economic and 

social development of the surrounding community. 

 

Recent Trends in the Department 

 
 

Section counts and seat counts have remained stable over the past five years, however enrollment has 

declined almost 10% since Fall 2014. As a vocational program in addition to being an academic 

program, we must continue to provide class offerings in a timely manner allowing students to finish their 

certificates and degrees in a way that allows them to return to the workforce quickly. The stability of 

section counts and seat counts reflects this commitment to students.  

 

Enrollment being down almost 10% is believed to be due to the end of the recession. We have found 

that in times of recession and high unemployment community members return to school to learn a new 

vocation or to improve on existing skills. Once the recession has ended and employment improves 

enrollment declines across the entire campus, Human Services is not different. 

 

Fall 2015 success rates reflect an increase of over 7%, however this is primarily due to the previous 

year being so low. The five year average of about a 76% success rate is more reflective of the course 

success rates in the department.  

 

The Future of the Department 

The Human Services Department is envisioned to change in several ways over the course of the next 

ten years. In terms of curriculum, the Human Services Department has started the process to increase 

the number of online classes so as to better meet the diverse needs of our students. Additionally, we 

believe that the pendulum will continue to swing in terms of the country continuing to support human 

services treatment over incarceration, and curriculum will reflect this trend.  

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 27 24 25 26 26 0.0% 0

Enrollment 999 894 880 840 758 -9.8% -82

Seat Count 990 895 925 970 970 0.0% 0

Fill Rate 100.9% 99.9% 95.1% 86.6% 78.1% -9.8% -8.5

FTES 102.2 89.6 89.2 85.1 76.7 -9.9% -8.4

FTEF 4.8 4.2 4.4 4.6 4.6 0.0% 0.0

WSCH per FTEF 639.0 640.2 607.9 555.1 500.0 -9.9% -55.1

Success Rate 78.3% 75.1% 77.9% 71.6% 76.9% 7.4% 5.3
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Due to the changing demographics in America, the need for gerontology workers will grow stronger. In 

fact this will be the largest client population increase in the human services field this century. As a 

result, there will be an increased need for entry level workers as well as para-professionals at the 

Bachelor’s degree level and for professionals at the Master’s and Doctorate degree levels. In addition 

to degrees, California educational trends continue to encourage and reward the transfer student from 

community colleges to CSU and UC institutions, and we believe that the Human Services Department 

at Cypress College is prepared for this increase.  

 

Substance abuse intervention will continue to become more decriminalized and will be seen as more of 

a medical issue. In addition, with the increased use of medical marijuana as well as the increase in 

medically prescribed opiates, there will be an increase in needs of substance abuse treatment. These 

issues will drive the need for an increase of entry level substance abuse workers, case managers, and 

counselors.  

 

It should be noted that the substance abuse field in California is changing. There are trends towards 

increasing the academic threshold from a certificate level to an associate degree level for entry workers 

in the field, and it is anticipated that in the coming years the Human Services Department will be issuing 

fewer Addiction Studies certificates and award more associate degrees. 

 

Additionally, it is anticipated that the department will need to grow from three full-time faculty to four full-

time faculty in the next several years to work towards the state’s goal of a 75/25 full-time to part-time 

faculty ratio.  

 

Defining Student Success in the Department 

The Human Services Department at Cypress College is both an academic and vocational program.  

 

A successful student pursuing an academic degree is for the degree to be earned and for those 

students wanting to continue their education, to do well enough to be able to transfer to their chosen 

four-year institution.  

 

A successful vocational student develops the education necessary to qualify to work in the human 

services field. For many, earning a certificate and gaining experience in our fieldwork classes will help 

in this endeavor, whereas for others, earning their associate degree will qualify them for employment. 
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Philosophy and Religious Studies Department 
 

Department Mission 

The mission of the Philosophy and Religious Studies Department is to provide the finest quality 

instruction possible in philosophy and religious studies, and, in particular, critical thinking and ethics. 

This mission fully supports all points (i.e., student success, intercultural understanding, and 

development of the surrounding community) of the mission of Cypress College. Our courses in logic 

and critical thinking and ethics directly support the Cypress College mission of enriching students’ lives 

by providing basic skills for lifelong learning. Our other courses indirectly support this mission through 

critical analysis of philosophical problems and religious studies scholarship. We offer AA and AA-T 

degrees in Philosophy. Beyond this, the department provides students with a broad selection of lower 

division courses that meet general education requirements for transfer to four-year institutions, 

stimulate personal growth, and fulfill lower division requirements for a major or minor in the fields of 

philosophy and religious studies. 

 

Recent Trends in the Department 

 
 

According to the National Association of Colleges and Employers, philosophy is projected to be the top-

paid class of the 2016 humanities major. Despite this, ironically, section count, enrollment, seat count, 

FTES, FTEF, and WSCH per FTEF have declined in the last five years as the economy has recovered 

from the recession of 2008 to 2010. This is a typical outcome of economic recovery. The success rate 

dropped by about 13 percentage points in the last five years, as well. The Dean of the Social Sciences 

Division and the Chair of the Department of Philosophy and Religious Studies have had numerous 

discussions about this over the past three years. We attribute this to students being severely under-

prepared for college-level work, especially in more abstract disciples, such as Philosophy.  

 

It should also be noted that the department lost a full-time faculty member in 2007 and we have had to 

make do with just two full-time faculty in a dual department and thus our full-time/part-time ratio has 

been at or near the lowest across the campus for numerous years. This has increased our dependence 

on part-time faculty of which many of the best do not stay long and move on to greener pastures and 

higher pay elsewhere. We often offer over 30 class sections each semester for example which results 

in a full-time/part-time ratio of 33% or less (given a full-time load of 5 courses each). This is far less 

than the state-required 75-25 ratio throughout the college. With the addition of a new full-time faculty 

member starting in Fall 2016, faculty will be less spread out than they were before and will be able to 

focus on other such things besides keeping the department afloat (such as success and retention of 

underprepared students). In addition, more classes being taught by full-time faculty members devoted 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 27 27 29 27 26 -3.7% -1

Enrollment 1,108 1,124 1,127 1,095 1,010 -7.8% -85

Seat Count 1,094 1,099 1,204 1,172 1,107 -5.5% -65

Fill Rate 101.3% 102.3% 93.6% 93.4% 91.2% -2.3% -2.2

FTES 114.2 113.0 112.9 109.6 100.8 -8.0% -8.7

FTEF 5.2 5.4 5.8 5.6 5.4 -3.6% -0.2

WSCH per FTEF 658.6 627.7 583.8 587.0 560.2 -4.6% -26.8

Success Rate 69.6% 64.2% 61.4% 56.9% 63.0% 10.7% 6.1
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to this campus rather than spread out as “road scholars” among many colleges and campuses will 

certainly affect the preparation students receive in the classroom. 

 

The Future of the Department 

Over the next ten years, the Philosophy and Religious Studies Department is envisioned to change is 

several ways. With regard to pedagogy, there is currently a significant effort among publishers and 

administrators to try to make education relevant to the new generation of students by using “e-

gimmicks.” These have their place, but, ultimately, there is no substitute for reading and writing and 

studying. Students have to take personal responsibility to do these things. There is no “industry” in 

Philosophy and Religious Studies. Nonetheless, Philosophy is projected to be the top-paid class of 

2016 Humanities major.  

 

In terms of changes pertaining to technology, the technology available for the classroom has greatly 

changed in the last five years, but Cypress College is far behind in keeping up. We are still using 

antiquated front and rear projection systems, when we could be using electronic white boards or 

interactive 4K monitors. Also, for disciplines such as philosophy which tend to use more abstract 

thinking and fewer observational elements as we see in the other social and physical sciences, [not to 

mention the obvious visual and audio elements integral to the fine arts], department members need 

more support for how to integrate visual elements into the discipline. In particular, we should have more 

technological support (both hardware, software, as well as training) for how to best utilize some of the 

programs our smart classrooms are already suitable for (e.g., effective use of powerpoint, video 

modules, captioning, etc. Philosophy, like mathematics, is already disadvantaged relative to other 

disciplines in dealing with freshmen students since we are not a “hands-on” or “visual” discipline”. 

Lower success rates are found nationwide in these disciplines to the extent that few consider 

philosophy an “easy” discipline or major. The problem is exacerbated with underprepared students.)  

 

The needs of the department may also be changing over the course of the next ten years. The 

Philosophy and Religious Studies Department is considering the possibility of splitting into two separate 

departments—the Philosophy Department and the Religious Studies Department—and hiring a full-time 

Religious Studies professor to chair the new department. Some department members are also 

advocating for the hiring of a full-time Religious Studies professor within our currently constituted dual 

department to help handle the inordinate number of courses such a dual-department is responsible for. 

Philosophy as a stand-alone discipline has not only depth but breadth which usually results in such a 

department having some faculty specialize in logic and critical thinking, other faculty specializing in the 

history of ancient and modern philosophy and other specialty courses, and still others specializing in 

handling survey courses such as Intro and Ethics.  

 

In addition, our competition in critical thinking classes and other general education courses at other 

colleges and within our own college offer substantial online offerings so there is an impetus for faculty 

to be involved in these as well. A department or college which includes Religious Studies as part of its 

curriculum should in ideal circumstances be prepared to offer campus events involving Religious 

Studies. These can address the intellectual, academic and personal needs of such a college 

community, needs that only a faculty member with such a Religious Studies background ought to 

provide. This is especially the case with such a diverse student body at our college which includes any 

number of Muslims, Buddhists, and others in significantly higher proportions than an average college 

has. A department with only three members will be challenged in doing all this along with offering 

substantive courses in a Religious Studies curriculum. With the addition of such a faculty member to 
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help handle these diverse campus and classroom duties, current faculty would be able to narrow their 

focus on pedagogical techniques that would support more success and retention for those 

underprepared students that we get. This is a very complex issue and the members of the department 

are still considering whether it would be desirable to split the department or hire a new Religious 

Studies faculty member. With the current shrinking enrollment problem, it may be best to hold off on 

splitting up the department for the time being.  

 

Innovations and changes to the department’s curriculum over the next ten years is a controversial topic 

since the Department is considering dividing into the Philosophy Department and the Religious Studies 

Department. If we to do this, we would have to hire a full-time faculty member to chair the Religious 

Studies Department and develop a significant Religious Studies curriculum. The curriculum in 

Philosophy and Religious Studies is predicated upon tolerance and social responsibility and our Ethics 

course already potentially covers issues which aligns our curriculum with emerging global issues of the 

future.  

 

Defining Student Success in the Department 

Generally, a successful student is one who comes to care about and develops an active interest in 

matters that have nothing to do with pragmatic monetary issues—specifically, “how can I get a high 

paying job?” and “how can I make more money?” A successful student is one who cares about learning 

the latest discoveries in mathematics, science, history, archaeology, etc. and philosophy for their own 

sake. A successful student is one who learns to “connect the dots” between the various disciplines, 

e.g., ethics, physics, biology, history, and music, to develop a general worldview. Interesting people are 

those who are interested.  

 

More specifically, a successful student in Philosophy is one who has mastered the techniques of 

deductive and inductive logic (or probability theory) and can apply these to critically evaluate arguments 

given in philosophy, e.g., metaphysical arguments, theological arguments, and ethical arguments. 

Success in philosophy is mainly skill acquisition as opposing to merely regurgitating facts. One cannot 

be successful in philosophy unless one understands what is going on in certain other disciplines—in 

particular, the natural sciences and, especially, quantum mechanics and cosmology. All of the most 

recent arguments for and against the existence of God are based upon and thus presuppose a 

rudimentary understanding of the natural sciences.  
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Political Science Department 
 

Department Mission 

The Political Science Department is dedicated to the academic, and intellectual development of our 

students, as well as the improvement of their knowledge and understanding of politics. Throughout all 

coursework, the objective is to improve students’ abilities to critically analyze and evaluate the merit of 

ideas and arguments, to reason and think logically, and to express their views—in both oral and written 

form.  

 

Political science addresses the fundamental issues confronting modern society—war, inequality, civil 

liberties and civil and human rights, poverty and development, the environment—and seeks to evaluate 

the processes, policies, relationships, and theories that have been devised to deal with them. Our goal 

is to guide students toward an informed understanding of public life and major national and global 

political issues through rigorous courses, the supervision of independent study and research, and 

thoughtful advising. Students are encouraged to use their knowledge to become active participatory 

citizens in a democratic society. This supports the college's mission statement of student centered 

learning. 

 

Recent Trends in the Department 

 
 

Since the last Educational Master Plan, the Department of Political Science continues to offer between 

17 and 19 sections in the fall semesters, but we have grown enrollment on average, by one hundred or 

more students. This is due largely, to our offering more "double sections" and "one and a half sections." 

Our spring enrollments have also grown in both sections and number of students enrolled, to our 

highest point in the spring of 2015, in which we offered 22 sections with 1,138 enrollments.  

 

Our fill rate have remained consistently over 100%, with the exception of Fall 2015 where there was a 

4% drop. We believe that this reflects an overall trend towards increasing fill rates during economic 

downturns, and a slight reduction in better economic times. However, we project that the next five years 

will bring continued growth for the department, as we continue to serve students who are Political 

Science majors, as well as those who are taking courses to meet transfer requirements. 

 

Our student success rate has remained consistent with campus success rates, but we intend to 

continue to bring that number up in the future. Furthermore, at this time we have offer two Political 

Science programs: the AA and the AA-T. 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 17 17 17 15 19 26.7% 4

Enrollment 907 890 935 870 1,035 19.0% 165

Seat Count 837 815 885 854 1,059 24.0% 205

Fill Rate 108.4% 109.2% 105.6% 101.9% 97.7% -4.1% -4.1

FTES 91.7 88.5 94.1 87.6 103.1 17.7% 15.5

FTEF 3.7 3.7 3.7 3.7 4.3 16.2% 0.6

WSCH per FTEF 743.8 717.7 763.3 710.3 719.4 1.3% 9.0

Success Rate 67.4% 69.7% 63.4% 64.3% 63.8% -0.9% -0.6
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The Future of the Department 

As reflected in our mission statement, the Political Science Department is committed to helping 

students attain knowledge, master skills, and develop the appreciation, attitudes and values needed to 

succeed and participate responsibly in a democratic society. The Political Science Department 

established a Political Science major, and we anticipate this will lead to higher enrollment in the 

courses that satisfy the major requirements. We also expect to continue to see an increase demand for 

courses that satisfy the AA degree requirements in political science. Consequently, more courses that 

satisfy the AA in political science will be offered, and on a more frequent basis. The overall demand for 

online courses is still increasing, thus we have increased the number of sections. Based on 2015-16 

trend, we can anticipate consistency in enrollment in the immediate future, and an increase in 

enrollment and FTES in the next five to ten years. We will continue to offer the number and type of 

courses that we offered during over the past five years, when success rates were on average 65.7%. 

As the demand develops, we plan to offer new courses designed to meet the changing need of our 

students as well as professional and community needs. 

 

Defining Student Success in the Department 

Our department is first and foremost committed to student success. We consider it the North Star that 

guides the decision we make regarding curriculum and pedagogy. We have always believed that part of 

student success is ensuring that students learn the fundamentals of our discipline, we are excited about 

participating in activities and programs being developed through student equity and SSSP funds. We 

will be collaborating with other departments and divisions to come up with best practices and strategies. 

While this work is in the preliminary stages we already see the potential for addressing the achievement 

gap. For instance, we have seen that directing students towards supplemental instruction (SI) and other 

student support services, have had a positive impact on student success. We will continue to use 

programs like SI and other student support services toward the end of student success, as well as 

addressing the achievement gap. 
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Psychology Department 
 

Department Mission 

The mission of the Psychology Department is to provide students with a broad selection of lower 

division courses. The purposes of these courses are to meet general education requirements for 

transfer to four-year institutions in various fields, to stimulate personal growth, and to fulfill lower 

division requirements for a major or minor in the field of psychology. The Psychology Department is 

meant to introduce students to basic concepts, issues, and skills relevant to the field of psychology. 

Students that complete courses in the Psychology Department will learn to solve problems, 

communicate, and have a fundamental knowledge based on valid research. The Psychology 

Department will provide excellent instruction, stimulate learning, promote an understanding of diversity, 

and connect with the community. 

 

Recent Trends in the Department 

 
 

The demand for psychology courses is increasing and as a result, our department continues to grow. 

Over the past five years the sections offered in psychology have increased by 23% and enrollment has 

grown by 55%. During this five year period, supply has kept up with demand as the seat count has 

risen 46%. The ability to sustain such a high increase in enrollment was due in large part to the 

continued growth and innovation in the online offerings in the Psychology Department. In the future it 

will continue to be important to offer hybrid and online classes in addition to traditional face-to-face 

classes. 

 

The Psychology Department continues demonstrate efficiency with five year trend fill rates that have 

ranged from 91% to 101%. FTES and FTEF also show strong growth, with a 53% increase in FTES 

and a 27% increase in FTEF. WSCH per FTEF trends show growth between Fall 2011 and Fall 2013 

but a slight decline from Fall 2014 to Fall 2015. Five year trends also show that, overall, success rates 

in the Psychology Department were strong, ranging from 70% to 79%. 

 

The Future of the Department 

Over the next ten years, one of the biggest changes in pedagogy will center on the increased use of 

technology in teaching psychology. Even on campus classes will utilize technology such as videos, 

animations, simulations/demonstrations, and adaptive quizzing. The college will need to support the 

department’s increased reliance on technology as a tool for both teaching and learning. Faculty will not 

be able to utilize cutting edge learning management systems to deliver course content if they are 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 39 36 40 41 48 17.1% 7

Enrollment 1,734 1,723 2,089 2,350 2,683 14.2% 333

Seat Count 1,907 1,845 2,203 2,310 2,777 20.2% 467

Fill Rate 90.9% 93.4% 94.8% 101.7% 96.6% -5.0% -5.1

FTES 180.8 176.8 216.3 242.8 276.1 13.7% 33.3

FTEF 8.9 8.5 9.4 9.7 11.3 16.5% 1.6

WSCH per FTEF 611.6 626.4 689.2 749.6 732.0 -2.3% -17.6

Success Rate 79.1% 74.6% 77.2% 70.3% 71.2% 1.2% 0.9
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working with outdated computers. Technology will be at the core of our ability to effectively deliver 

course content in both traditional face-to-face, hybrid, and online courses. Instructors and students alike 

will be expected to have strong technology skill sets. 

 

If demand for psychology courses remains strong we may need to hire additional faculty. In 2016 we 

hired a fifth full-time faculty member to teach our introductory, developmental, and statistics courses. 

Maintaining a high full-time/part-time faculty ratio is important because it keeps the size of the adjunct 

pool manageable. The college needs to be sure that the number of full-time faculty in the Psychology 

Department is sufficient to meet the growing student demand. New faculty members with new areas of 

expertise may potentially result in the proposal of new courses that can increase the breadth of the 

curriculum offered by the Psychology Department. 

 

Defining Student Success in the Department 

Student success can be defined by either the extent of mastery or the achievement of a passing grade. 

For example, some students may demonstrate mastery of partial course objectives or student learning 

outcomes, yet withdraw or fail to complete the course. Thus, in the abstract sense students are 

successful when they can: (1) engage in critical thinking, (2) effectively communicate ideas others, (3) 

meet course objectives. In an objective sense, students are successful with the pass a course with a 

grade of C or better or achieve measureable student learning outcomes. Students are successful when 

the not only complete courses, but also when they successfully transfer or complete their AA-T. 
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Sociology Department 
 

Department Mission 

The Sociology Department operates on the assumption that there is a unique insight in the behavior of 

groups of human beings and patterns of culture and social organization which have arisen out of the 

group life in society. It is the philosophy of the Sociology Department that an understanding of the 

dynamic structure of social life individually, and as a group, will allow us to see present situations 

against the backdrop of larger realities and lead to the evaluation of these problems effectively. The 

primary goal of the Sociology Department is consistent with the college’s mission of building a high-

quality, community enhancing, lifelong learning program that addresses diverse students with varied 

career and educational goals. Our goal is to help students develop a sociological perspective that there 

is a balance in the relationship of the influence the individual has on society and the influence society 

has on the person.  

 

Recent Trends in the Department  

 
 

The section count in the Sociology Department has declined from 35 sections in Fall 2011 to 27 

sections in Fall 2015, and as a result, seat count has also declined by over 450 seats. Despite the 

decline in sections offered and seat counts, enrollment and FTES have remained relatively stable and 

fill rates have increased from 65.9% in Fall 2011 to 90.1% in Fall 2015, which indicates strength in the 

program by the continued demand for courses.  

 

The Future of the Department 

The Sociology Department is expected to grow in the next ten years and is committed to servicing the 

changing demands of the next generation of learners. We will continue to strengthen our changes in 

technology and stay updated on current technologies and software applications, as the department is 

always looking for new ways, new ideas, and new technology components to enhance teaching styles.  

 

The projected labor market for sociology reflects potential growth, according to the American 

Sociological Association. Specific fields for job growth include demography (e.g., marketing and public 

relations), criminology, and gerontology. 

 

The student population will continue to change and is expected to become increasingly diverse over the 

next ten years. Additionally, the student population entering our college as unprepared or 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 35 32 33 24 27 12.5% 3

Enrollment 1,207 1,141 1,263 1,133 1,223 7.9% 90

Seat Count 1,831 1,699 1,774 1,244 1,358 9.2% 114

Fill Rate 65.9% 67.2% 71.2% 91.1% 90.1% -1.1% -1.0

FTES 126.5 116.6 128.2 115.0 123.5 7.4% 8.5

FTEF 4.1 3.9 4.5 4.7 5.2 10.6% 0.5

WSCH per FTEF 925.8 890.6 854.5 733.7 712.3 -2.9% -21.4

Success Rate 74.3% 70.4% 68.7% 63.4% 66.3% 4.4% 2.8
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underprepared is rising and the Sociology Department will face this challenge and will have to make 

changes to adhere to the needs of these students.  

 

In terms of curriculum and program development, the department has created the AA-T degree and will 

continue to offer courses with strong enrollment. The department currently endorses the use of the 

student support services offered on campus such as EOPS, DSS, the Puente Program, the Legacy 

Program, and LLRC. The department also supports distance learning, including social media, and 

encourages student involved in campus learning activities. Furthermore, the Sociology Department has 

developed Student Learning Outcomes (SLOs) for standards of evaluation to be applied in all courses, 

and the SLOs will be modified if needed as we go through the evaluation process. 

 

One of the best practices the Sociology Department employs is to place strong emphasis on direct 

communication with students. The department believes that listening and viewing lectures increases 

success in coursework. Smart classrooms and use of integrated technology allows students to increase 

learning and success. It is important that these classrooms and technology be kept up to date over the 

next ten years. 

 

Defining Student Success in the Department 

A successful student in sociology is one who is able to critically analyze the trends and patterns of 

groups and society. This involves students being able to critically read, think, and express themselves 

about social issues.  

 

Faculty will continue to seek innovative methods to reach the diverse student population. In the next ten 

years, the department is interested in exploring the possibilities of participating in learning opportunities 

and dialogue that will enhance student learning success.  
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Student Services Plans 
Program and/or Department Plans for Student Services 

 

The following section is comprised of the reports completed by student services based on a template 

developed by the Educational Master Plan (EMP) Task Force, with input from the Dean of Student 

Support Services and the Dean of Counseling and Student Development. Even with a common 

template, there were significant variations among the reports, particularly in terms of length and 

specificity. Select members of the EMP Task Force reviewed the student services reports and when 

necessary, followed up to provide feedback, clarify information, and/or to ensure that statements made 

in the reports were accurate.  

 

The student services reports are a key component to the Educational Master Plan, alongside the 

instructional department reports. These reports reflect the long-term term plans of the respective 

student services and what is envisions for the future of the services.  

 

The student services are as follows: 

 Admissions and Records 

 Associated Students 

 CalWORKs 

 Career Planning Center 

 Counseling and Student Development 

 Disability Support Services 

 Extended Opportunity Programs and Services (EOPS) and Cooperative Agencies Resources 

for Education (CARE) 

 Financial Aid Office 

 Guardian Scholars Program 

 International Students Program 

 Library and Learning Resource Center (LLRC) 

 Outreach and Recruitment 

 Student Activities Center 

 Student Equity 

 Student Health Services 

 Student Success and Support Programs (SSSP; formerly Matriculation) 

 Transfer Center 

 Veteran Resource Center 
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Admissions and Records 
 

Mission of Admissions and Records 

The Admissions and Records Office provides quality customer service, access, accuracy, and equity 

to our students, staff, and faculty while maintaining the integrity of North Orange County Community 

College District and Cypress College rules and regulations and upholding the laws of the State of 

California. 

 

Overview of Admission and Records 

Admissions and Records serves the needs of students, faculty, staff, and college administrators by 

providing a range of online and in-person services to support admissions application processing, 

registration, grade collection, transcript services, enrollment and/or degree verifications, records 

security and maintenance, the evaluation of transfer credit, and degree and certificate audits. 

 

Recent Trends in Admission and Records 

The most recent student satisfaction survey shows that students are increasingly pleased with the 

services provided by the Office of Admissions and Records. As compared to the previous review period 

(2011) there is an average rate of increase of 8.7% in each of the service categories since 2011 and 

now stands at 89%. There are several factors that contributed to Admissions and Records’ overall 

improvement. These include but are not limited to (1) Quality of Admissions and Records Staff, (2) 

Hiring of Part-time Staff, and (3) Organizational Change. 

 

Admissions and Records Staff: Admissions and Records’ personnel is its most valuable resource. 

Many classified staff have either been with the office for several years or have other admissions and 

records experience at a different campus. Collectively, classified staff has over 100 years of experience 

between them. Not only is the knowledge that has been gained over time put into practice when serving 

students but staff are pleasant in their demeanor when dealing with students and generally provide a 

favorable representation of professionalism in student services. Whether student service requests 

require direct assistance or appropriate referrals, staff have been appropriately trained and/or are able 

to draw upon previous experience to meet student needs. 

 

Hiring of Part-time Staff: Eight new hourly employees have been hired to work in Admissions and 

Records to support critical areas of office services. These employees assist classified staff by serving 

students at the front counter, answering phones, and performing other back office functions as needed. 

The use of hourly employees in this manner allows regular full-time staff to focus more of their time on 

other responsibilities such as transcript services, degree and enrollment verification, the evaluation of 

transfer credit, graduation evaluation, application processing, maintenance of the student information 

system, and other technology. 

 

Each semester students submit petitions for exceptions in ever increasing numbers. During this review 

period, it was necessary to hire a part-time Special Projects Manager to help manage this process. This 

individual is responsible for reviewing petitions for completeness and accuracy. Petitions are then 

presented to the Registrar for consideration. The research and review of every petition is a very time-

consuming process. Depending on the complexity of a student’s request it can take anywhere from a 

few minutes to several days to fully review a petition before it is ready for consideration. The Special 

Projects Manager’s assistance in making sure that every petition is thoroughly vetted and properly 
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adjudicated is invaluable.  

 

The addition of these new employees enables Admissions and Records to significantly reduce routine 

processing timelines. It is because of them that Admissions and Records is able to keep pace with 

student service demands as evidenced by the 8.4% increase shown in this year’s survey results for 

“Timeliness of response”. 

 

Organizational Change: Since 2012 Admissions and Records has been reassigned to a new dean 

whom also serves as the Dean of Counseling and Student Development. This change led to greater 

coordination of service between the two offices and reduced the number of instances in which students 

were sent from one office to the other only to have to return to the initial point of service. Although in a 

different division Admissions and Records also coordinated services with the Office of the Bursar. The 

two offices share general workspace and utilize the same counter and lobby as a point of contact with 

students. Admissions and Records staff have been trained to process numerous financial transactions 

for students. Staff save students time because students no longer have to stand in two separate lines to 

conduct transactions normally associated with each respective office. 

 

While the factors described above and the actions taken in support of their implementation are largely 

responsible for the improvements we see in every Admissions and Records service category, there are 

other influences that must be taken into consideration as well.  

 

Survey takers responded favorably when asked to rate their level of satisfaction with staff helpfulness 

and hours of operation, with large increases in satisfaction since the previous review period. Since the 

last quality review Admissions and Records has been proactive in its approach to serving the needs of 

students and others in the campus community. In addition to hiring new staff, hours of operation were 

extended during peak times during the semesters to give students greater flexibility in scheduling office 

visits, phone calls, and other interactions for service provision. Additionally, the responsibility for taking 

student ID pictures has been folded into Admissions and Records and now keeps the same hours of 

operation. These changes have been well received and will be further expounded upon going forward. 

 

Ratings of staff knowledge has also increased since the last review cycle, which is a testament to the 

competency of staff and their ability to adapt to various administrative and regulatory changes. The 

hiring of new hourly employees provided Admissions and Records with an opportunity to examine and 

revise its business processes in order to facilitate the training of new hourly employees. As a result, 

staff better understood business processes and improved internal and external communication.  

 

By extension, staff were able to make clearer representations of various policies and procedures. 

Survey results bear this out in that eighty percent of respondents rated both the clarity of procedures 

and the quality of materials as either “Good” or “Excellent”. Although these were the lowest marks in the 

general survey section it is worth mentioning that they were higher than ratings from the previous 

review cycle, again demonstrating the benefits of hiring and training new staff. Not only did Admissions 

and Records become more accessible to students but the quality of printed materials improved as a 

direct result of revisions that were made to training materials, student forms, and other documentation. 

 

Department-specific indicators, such as the National Student Clearinghouse received the lowest rating 

with only 55% or respondents rating it as either “Good” or “Excellent”, however 30% of survey takers 

responded “Not Applicable” suggesting that they had not used (or needed to use) this service. Those 
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that were aware of it were sometimes uneasy about receiving an enrollment certificate that did not bear 

a signature and/or the official seal of the college. In response to this Admissions and Records worked 

with students, companies, and government agencies to ensure them of the authenticity of enrollment 

certificates. These efforts have resulted in their broader acceptance. 

 

Another department-specific indicator with high ratings was “MyGateway”, in which 88% of respondents 

rating it as either “Good” or “Excellent” and a small (.9%) increase since the previous review period. 

This modest increase in student satisfaction with the information and self-service tools provided through 

the portal may be attributed to an established base of users who are familiar with MyGateway’s 

resources and who have also come to appreciate the added value of time-savings and convenience 

with its use. The fact that 84% of respondents also rated “CypressCollege.edu” as either “Good” or 

“Excellent” (6.1% increase over the previous cycle) is consistent with this view. However, one challenge 

with our online services is the persistent issue we have with web browsers. Each time a vendor updates 

its web browser students and instructors have difficulty accessing our online services. The problem is 

usually resolved by District IS within a day or two; however, students (and faculty) generally associate 

their connectivity issues with Admissions and Records. In the same vein, several students who use 

Yahoo as their email provider have complained that they do not receive emails when we try to 

communicate with them electronically. Although Yahoo has been made aware of this issue they have 

refused to make the necessary changes to their email platform to ensure message delivery from the 

Cypress College email server. Here, again, students perceive Admissions and Records to be 

responsible for this communication problem but it is clearly outside the bounds of our responsibility. 

This perception does not bode well for Admissions and Records and will likely be reflected in future 

surveys unless these issues are completely resolved. 

 

Lastly, 76% of respondents indicated “Availability of Computers” to be “Good” or “Excellent” which is a 

9.4% increase when compared to the previous review period. A likely reason for this is that 

improvements made to campus Wi-Fi access allows students to use their own devices rather than wait 

to use the computers in the lobby. With the proliferation of personal devices that feature internet 

connectivity, students have come to rely less on the hardware provided for them. Thus, the existing 

equipment, although fully subscribed, is available to those who do, in fact, need it.  

 

Student Learning Outcomes (SLOs) of Admission and Records 

The Student Learning Outcomes (SLOs) of the department are as follows: 

1. As a result of Admissions and Records’ evaluation of transfer credit, students will be able to 

use coursework taken at other colleges or universities to fulfill the requirements of their 

Cypress College degrees and/or certificates; 

2. As a result of Admissions and Records applying appropriate transfer credit to students’ 

educational objectives, students will be notified if they have any outstanding degree 

requirements. 

 

The Future of Admission and Records 

Admissions and Records is envisioned to change in many ways over the next 10 years, and these 

changes will impact the needs of the department. These future changes and related needs are 

summarized below. 
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Technology: It is expected that additional online and self-service improvements will take place. 

Moreover, given recent trends in the use of mobile devices along with the emphasis on putting in place 

the necessary infrastructure for Wi-Fi connectivity, students and other constituents will come to expect 

to engage Admissions and Records for services with smartphones. Appropriate steps must be taken to 

meet this expectation and may include (1) targeted communication strategies that include the ability to 

“push” information to students on mobile platforms (i.e. with CRM Advise); and (2) revamping our online 

presence to accommodate mobile connectivity for faster loading of pages vis-à-vis desktop and/or 

tablet presentations which take longer to load and do not display properly or, sometimes, incompletely 

on mobile devices.  

 

Another area of technological advances is with DegreeWorks. Once we have fully integrated 

DegreeWorks and developed appropriate business processes to support it, the next steps will be to a) 

use DegreeWorks data (i.e. courses needed to meet educational objectives, Ed. Plans, etc.) to inform 

the academic scheduling process such that departments are made aware of the number students who 

need specific courses in order to meet their educational objectives, and b) automate graduation 

clearance using DegreeWorks and Banner Workflow. 

 

Technology will also be used in areas of records security and maintenance. Specifically, greater 

emphasis will be placed on electronic storage of student records in order to facilitate their access and 

improve efficiency for retrieval. Hard copies of student records will continue to be digitally scanned, 

indexed, and retained according to the Cypress College Document Retention Schedule. Records that 

no longer have to be maintained after a predefined period of time will be destroyed. For Admissions 

and Records, these tasks will be undertaken by the newly created Document Imaging Unit through the 

recently implemented OnBase imaging system. However, other offices on campus have taken the initial 

steps to facilitate scanning in their areas as well. 

 

Within the next 5 years, it is anticipated that Admissions and Records utilize Optical Character 

Recognition to process data contained in paper forms and transmit it to Banner. Within the next decade 

there will be a shift away from accepting paper documents and, instead, we will facilitate the 

acceptance of student information through the electronic forms that will be enabled on the OnBase 

platform. The business process will be similar to the online application for admission (CCC-Apply) 

whereby, information is entered electronically and transmitted to Banner. 

 

Furthermore, technology will impact delivery methods for services, which may be supplemented to 

include greater access to students by way of remote access (i.e. video chat, instant messaging, and 

other engagements via social media). 

 

Taken together, as we come to rely more and more on the use of technology to provide services, 

staffing must evolve to reflect the need for increased technical proficiency. 

 

Student Population: We anticipate there will be a change in the demographics of our student 

population in light of the College’s desire to increase diversity. Also, as new technology is introduced to 

student services and academic and student life programming is added to support various diversity 

initiatives, we may also expect there to be changes in the level of student engagement, their need for 

Admissions and Records services, and student expectations regarding not only the breadth and scope 

of services but also the manner in which they are delivered. As the College moves forwards with its 

diversity initiatives, staff will need professional development opportunities that cover a broad base of 
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issues including but not limited to cultural diversity, communication, conflict resolution, supervision, 

leadership, and teamwork.  

 

Also, if the number of students who apply for degrees and/or certificates continues to rise, we will have 

to further streamline the transfer articulation and degree evaluation processes to keep pace with 

demand. The need to do so will be greater if we lose an evaluator position. 

 

External Factors: A loss of grant funding earmarked for one of our new Evaluator positions would 

result in the loss of that position which, in turn, would lead to an increased workload among remaining 

evaluators. This, then, will lead to longer processing time and compromise our ability to keep pace with 

what we anticipate will be an increase in the numbers of applications for degrees and/or certificates. 

 

Curriculum and Program Offerings: Starting with the 2017-2018 academic year Cypress College will 

offer its first bachelor’s degree, a Bachelor’s of Science in Funeral Services. It is our hope this will be 

the first of many such programs. As we move forward with its implementation it is imperative we do so 

in such a way that offers both stability and the flexibility necessary for future 4-year programs that may 

be offered. This is particularly important insofar as Banner configuration (i.e. bachelor’s degree as a 

level of study) and transfer articulation are concerned. Also, the need to evaluate transcripts for 

applicants before an admission decision for this new program is a significant departure from the current 

business process used in Admissions and Records and the implications are still somewhat unclear.  

 

State and/or Federal Regulations: Admissions and Records will be tasked with developing 

appropriate steps to accommodate them. This may require (1) further dependence on the use of 

technology, (2) innovation as a means of maintaining compliance and meeting student, faculty, and 

administrative expectations, (3) staff training, (4) the need for greater coordination of activities among 

offices within student services (i.e. BOG Fee Waiver and Probation/Dismissal, and Petitions, etc.), and 

(5) Flexibility. 

 

Facilities: Due to disparate hours of operation with the Bursar’s Office and the fact that it shares the 

same counter, office, and lobby space with Admissions and Records, we will have to review our use of 

physical space and the offices and workstations assigned to them to better manage student 

expectations for service. Coupling two (or more) offices on the first floor of the Student Center who 

share similar hours of operation would bode well for this purpose and move us along further on the path 

to having a One-Stop-Shop. 

 

Staffing: In the coming weeks Admissions and Records will conclude its search for two new 

evaluators. This will bring the total number of evaluators to six (6). These positions were requested and 

approved for the purpose of helping the office to “front load” the evaluation of transfer credit, code 

transfer courses in Banner and assign associated transfer grades and course attributes such that an 

accurate degree audit can be generated via DegreeWorks. Once DegreeWorks is fully implemented it 

will improve our operational effectiveness with respect to timeliness of service, access to student 

information, accuracy of information, and efficiency of processing. This will be accomplished through 

the use of not only DegreeWorks but further integration with an online Graduation Application, 

automation, and installation of a mass graduation process. 
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Associated Students 
 

Mission of Associated Students 

The Associated Students of Cypress College dedicate ourselves to promote higher education by 

linking clubs and curriculum to enhance the academic experience, while representing and supporting 

the students will and advocating their needs and concerns with passion, trust, teamwork, to assist in 

fostering leadership skills through participation in campus committees, events and leadership forums 

 

Overview of Associated Students 

The Associated Students (AS) program provides students with learning, leadership, and service 

opportunities outside the classroom. Through the Associated Students program, the Associated 

Students Council and other Associated Students leaders participate in the shared governance process 

on campus through service on college committees. Additionally, AS governs campus clubs and 

sponsors many events and activities on campus throughout the academic year which relate to 

instructional programs and the educational, recreational, and social needs of students. These events 

and activities provide participants with the opportunity to gain valuable organizational, communication, 

time management, leadership, and fiscal management skills which will assist them in reaching their 

educational and professional goals. Events sponsored by Associated Students include, but are not 

limited to, Welcome Back, Club Rush, Blood Drives, World Fest and Finals Fuel. Associated Students 

also participates in college-sponsored events such as New Student Welcome Night, Donate a Day of 

Service, Senior Day, KinderCaminata and Parent Night. 

 

Revenue from Associated Students benefits sticker sales funds the Associated Students program in 

addition to interest from Schools First Federal Credit Union investments, off-campus vendor fees, and 

various fundraising ventures. 

 

Recent Trends in Associated Students 

During the 2015-16 academic year, it was anticipated that students would participate in a minimum of 8 

Associated Student-sponsored or campus-sponsored events per semester. The Associated Students 

Council exceeded this expectation by participating in 14 Fall 2015 events and 17 Spring 2016 events. 

Student involvement has grown in campus clubs as well, with 20 clubs in Fall 2013 to 31 in Fall 2015.  

 

Funding through the sales of the Associated Student benefits sticker has been stable for the past five 

years, as seen in the table below. 

 

 2011-12 2012-13 2013-14 2014-15 2015-16 

AS Sticker Sales Units 11,775 12,456 12,242 12,664 
12,570 

(approx.) 

 

However with increased event costs and the number of additional events, activities, and clubs, revenue 

streams must increase to accommodate the continued expansion. Currently, sticker sale revenue 

covers expenses for Associated Students and clubs, but as more clubs are added, club grant funding 

will fall short.  
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Student Learning Outcomes (SLOs) in Associated Students 

The primary Student Learning Outcome (SLO) for the Associated Students (AS) program is student 

participation in campus life via campus clubs, and campus sponsored events, campus committees and 

shared governance, which aligns with the access goal in the Student Equity Plan. AS leadership 

retreats and workshops will be available to enhance leadership skills for those students who participate 

in these events which are part of the required involvement as an AS Council member. 

 

The Future of Associated Students 

The Associated Students (AS) program is envisioned to change in several ways in the next ten years, 

specifically with regard to staffing, facilities, technology, and fiscal resources, and these changes will 

impact the needs of the program in important ways.   

 

Staffing: Specifically, with regard to staffing, currently the Director of the Student Activities Center (full-

time manager) is also the Associated Student Advisor. The Director and one full-time Classified Staff 

(Administrative Assistant I) provide the administrative support for the Associated Students. However, as 

the program continues to grow and student participation increases, a review of the staffing needs will 

be warranted in the future.  

 

Facilities: In terms of facilities, Associated Students is housed in the Student Activities Center, of which 

the current square footage is not conducive to the potential growth of the AS program. Currently, the 11 

AS executive board members, along with numerous additional council members and officers share five 

cubicle work areas, and as a result, additional work areas are much needed. With the passage of the 

Measure J bond, and possibly linking the new Veterans Resource Center building with the Student 

Activities Center, an ideal opportunity exists to explore the future facilities needs of AS and SAC, with 

an eye towards future growth and how we envision the facilities supporting the needs of all students..  

 

Technology: Associated Students utilizes the 11 desktop computer stations available in the Student 

Activities Center which is generally adequate to meet the current needs. However, in light of the 

anticipated growth, it will be necessary to upgrade and expand computer access so that council 

members can complete their designated responsibilities as AS officers, and a new printer is also 

needed. A budget line item request will be added to accommodate the additional technology resources 

needed. 

 

Fiscal Resources: The Associated Student program needs to develop a strong promotion and 

marketing plan in response to the stagnant revenue AS Benefits Sticker sales. An increase in revenue 

will help offset the growing cost of the events and activities, and is even more important if AS would like 

to develop and organize additional campus events to support student success. Alternatively, AS could 

increase the cost of the Benefits Sticker through the student election process.  

 

Taken together, the Associated Student program will continue to play a vital role in the college and 

district shared governance process and encourage students to become involved on campus, whether it 

is through Associated Students or Campus Clubs. Hopefully, AS and Clubs will be the initial step in 

teaching students leadership skills they can utilize in their future successes. Associated Students, as a 

team, will continue to support the Cypress student population through student advocacy and 

representation, voicing their concerns in appropriate college committees.  
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In the future, the Associated Students will strive to operate and perform much like a professional 

business organization so that student leaders not only have the opportunity to participate and develop 

basic leadership skills, but also to gain real world experiences. During the timeframe of the Educational 

Masterplan, AS expects to increase membership as well as participation Campus Clubs. The future 

Council members will work on revenue generation, AS benefit sticker sales, fundraising, and other 

revenue generating opportunities. Ultimately, the more resources AS generates, the more events and 

activities will be available to students. Should growth be observed in the organization, an assessment 

of our staffing needs for both the Associated Students and the Student Activities Center should be 

evaluated.  
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CalWORKs 
 

Mission of CalWORKs 

The CalWORKs mission is to serve students by providing quality support services to ensure success 

toward completion of their academic, career and personal goals. 

 

Overview of CalWORKs 

The California Work Opportunity and Responsibility to Kids (CalWORKs) program provides quality 

support services to students receiving Temporary Aid to Needy Families (TANF). To ensure success 

toward completion of their academic, career, and personal goals, the program offers a variety of 

services including: 

 Paid Federal Work Study opportunities 

 Child care funding 

 Academic and career guidance 

 Personal counseling 

 Ancillary funds request for books, supplies, and other college expenses 

 Workshops and networking opportunities to enhance life skills 

 Activity progress report completion 

 

The CalWORKs program works closely with the Extended Opportunities and Services (EOPS) and 

Financial Aid departments to ensure students receive maximum support services. In addition, 

CalWORKs staff coordinate with Cooperative Agencies Resources for Education (CARE) to provide 

workshops focused on a variety of topics such as academic success, university transfer, career 

development, self-confidence, and effective parenting.  

 

The CalWORKs office continues to be housed together with the EOPS/CARE and Guardian Scholars 

programs. The program staff consists of the EOPS/CARE/CalWORKs Director, one adjunct counselor, 

50% of an EOPS/CalWORKs Student Services Coordinator, one Student Services Specialist and one 

Administrative Assistant.  

 

In September 2016, the EOPS Manager position will be reassigned as Director of 

EOPS/CARE/CalWORKs. This significant shift recognizes and appropriately accounts for the dual 

assignment of the Dean of Student Support Services, Physical Education & Athletics who previously 

held the title of EOPS Director. The change empowers a single Director to coordinate and supervise the 

services of all programs housed in the EOPS/CARE/CalWORKs office. 

 

Recent Trends in CalWORKs 

 Unduplicated 

Students 

CalWORKs 

allocation 

Work Study 

allocation 

Child care 

allocation 

TANF 

allocation 

Total 

allocation 

2012-13 293 110,918 38,194 62,543 66,958 278,613 

2013-14 228 188,238 39,049 74,915 68,019 370,221 

2014-15 265 168,121 39,337 77,823 66,429 351,710 

2015-16 295 174,548 40,813 78,736 67,832 361,929 
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CalWORKs serves a highly diverse group of students enrolled in either Cypress College credit 

programs or the NOCCCD School of Continuing Education (SCE) non-credit programs. CalWORKs and 

SCE staff collaborate to strengthen the pipeline so non-credit students are able to transition 

successfully into credit programs to pursue certificates, degrees, and/or university transfer. The number 

of unduplicated CalWORKs students served in the table above includes CalWORKs students enrolled 

in credit and non-credit programs combined. 

 

Due to the strong partnership between CalWORKs and the SCE counselors and staff, the number of 

non-credit SCE CalWORKs participants has more than tripled between 2011-2012 and 2015-2016 as 

noted below: 

 2011-2012: 23 SCE CalWORKs 

 2012-2013: 67 SCE CalWORKs 

 2013-2014: 80 SCE CalWORKs 

 2014-2015: 80 SCE CalWORKs 

 2015-2016: 84 SCE CalWORKs 

 

The increase makes it possible to provide information to CalWORKs SCE students so they may 

transition from non-credit to credit enrollment. SCE faculty and staff are also able to refer SCE students 

who receive public assistance and may also be eligible to receive additional supportive services 

through CalWORKs  

 

Toward that end, Connie Boehler, CalWORKs adjunct counselor, designed the curriculum for a 

Transitioning to College class which serves an average of 50-60 SCE students annually. During the last 

three years, the bridge course was funded by campus one-time funds thus enabling many students to 

make a successful transition to credit programs. 

 

Finally, the CalWORKs program has experienced staff changes during the last two years. CalWORKs 

gained a new EOPS/CalWORKs Student Services Coordinator position funded by both categorical 

programs. The CalWORKs Student Services Specialist position became vacant during the 2014-2015 

academic year, and was filled in May 2016.  

 

Student Learning Outcomes (SLOs) of CalWORKs 

During the most recent cycle VIII for Student Services Student Learning Outcomes covering 2014-

2016, CalWORKs established the following SLO: 

 As a result of a CalWORKs workshop and one-on-one counseling appointments, students will 

understand and know how to correctly fill out their attendance sheets.  

 

With proper program support, a successful CalWORKs student will be able to fill out their attendance 

sheets correctly and avoid interruption in county benefits. Additional student learning outcomes will be 

developed and evaluated in the next Student Services SLO cycle to ensure proper student success 

data are tracked.  

 

The Future of CalWORKs 

CalWORKs has experienced change during the last few years in funding, staff, and students served. 

These changes will impact program needs in the following ways: 
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 County social services agency policies change frequently, which makes it difficult for CalWORKs 

students to navigate the system. Students rely on their benefits and cannot manage a sanction or 

interruption in benefits. CalWORKs students would benefit from regular campus visits by a county 

case manager who can meet with them individually. This collaborative approach is already in place 

in many CalWORKs programs across Orange County and would provide a much-needed service to 

Cypress College CalWORKs students. However, regular visits from social services case managers 

would require a confidential work area that is currently not available due to office space constraints. 

An expansion in space for the EOPS/CARE/CalWORKs/Guardian Scholars department would 

enable CalWORKs to explore this collaboration to more effectively meet students’ needs.  

 

 Technology will also play a significant role in the ability of CalWORKs staff to accurately track 

student progress and provide timely services to program participants. The 

EOPS/CARE/CalWORKs/Guardian Scholars programs have been using an outdated Microsoft 

Access database from 2006 which has many features that are no longer compatible with Banner, 

making many office procedures a challenge to accomplish. The replacement of the database with a 

product developed and maintained by a third party vendor is critical to ensure that all programs in 

the department, including CalWORKs, have the technology needed to monitor student progress and 

meet state MIS reporting guidelines. 

 

 CalWORKs will continue to explore innovative strategies to support the changes and growth of the 

CalWORKs student population. The following program services designed to help students reach 

their academic, professional, and personal goals will be explored: 

 Workshops by Western Law and Poverty to provide students with free legal services 

which address pressing issues such as child custody, domestic violence, and housing. 

 Partnerships with outside community-based agencies, such as Second Harvest Food 

Bank, to provide additional supportive services to CalWORKs students who struggle to 

meet their basic needs. 
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Career Planning Center (CPC) 
 

Mission of the Career Planning Center 

The Cypress College Career Planning Center (CPC) serves individuals throughout and beyond their 

college experience by providing guidance, tools, and resources for the various stages of the career 

development process. Our services help students and community members make informed decisions 

and formulate meaningful goals, motivating them to successfully navigate career and educational 

choices, life transitions, and the dynamics of the work environment. 

 

Overview of the Career Planning Center 

The Career Planning Center is under the direction of the Dean of Counseling/Student 

Development/A&R and works collaboratively with Student Support Services, Academic Divisions, 

Campus and District departments and programs, individual faculty members, community leaders, and 

relevant constituencies to enhance students’ career development. 

 

The key components of the Career Planning Center function are clearly defined, designed, and 

implemented in alignment with: 

 Institutional priorities and plans. 

 The Five Stage Career Development process (1-Self-Assessment, 2-Exploration, 3-Goal Setting 

and Decision Making, 4-Educational Planning, and 5-Job Preparation); 

 Current research, theories, and knowledge of career development and learning. 

 Contemporary career service and development practices utilizing methodologies that promote 

assessment, measurable outcomes, evaluation, and self-regulation initiatives in fostering 

improvement to our programs, services, and processes.  

 The academic and occupational interests and needs of students when designing the programs 

and delivering services. 

 The needs, opportunities and constraints of external stakeholders related to job readiness, skills 

gap, employer expectations, and economic trends. 

 Resources and technological advancements. 

 Commitment to excellence in the development, maintenance, and delivery of services utilizing 

professionally derived standards. 

 Providing leadership on career development issues, linkages and coordination among career-

related programs and services. 

 

The services of the CPC include: Career counseling, career classes, career assessments, career 

resource library, online research and exploration databases, career and academic success workshops, 

employability preparation and enhancement resources, annual Majors2Careers Showcase, and a 

robust Career Connections Program designed to assist students along the path of self-evaluation, 

exploration, decision making, planning, and guidance to connect their academic goals and experiences 

to their career success and satisfaction. 

 

In terms of our population served, the Career Planning Center assists a broad range of people through 

all aspects of the career development process. We serve all traditional and non-traditional students as 

well as community members.  
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Recent Trends in the Career Planning Center 

According to several studies related to career development, current trends impacting Career 

Development and Career Centers are focused on linking clarity of college major to student success. 

Some of the main points from the literature are: 

 Students’ undergraduate major is highly correlated with job stability and job satisfaction and the 

academic major has a significant impact on career opportunities and salaries. 

 Research suggests that to increase student success in community colleges, our efforts need to 

focus on helping new students choose and enter a program of study. 

 Undecided students are identified as an at risk population in the Student Success and Support 

Plan (SSSP). Students engaged in the career development process can distinguish their 

motivation for major-selection. 

 Career professionals need to better identify why students are enrolling in their initial major, help 

students refine their goals over time, and track their progress toward their goals.  

 Students’ external extrinsic motivations for selecting their majors can often negatively influence 

their experiences on campus. 

 Relationships established with peers and faculty members within an academic major can 

enhance students’ retention and increase students affinity with a specific academic or career 

field.  

CONTACT 
CATAGORY 

ACADEMIC YEAR 

2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 

PARTIAL:  
2015-16  
July-Feb 

2016 

Career Counseling 
Appointments, 
Outreach and 
Presentation 

Contacts 

 
936 

 
2429* 

 
*Participated 
in community 
Career Fair 

 

 
1105 

 
872 

 
1668 

 
1047 

 
3519 

Career Counseling 
Hours  

19 hrs/ 
week  

Adjunct 

17 hrs/ 
week 

Adjunct 

19 hrs/ 
week 

Adjunct 

24 hrs/ 
week 

Adjunct 

29 hrs/ 
week  

1 F/T and 
Adjunct 

39 
hrs/week 
Adjunct 

60-68  
hrs/week with  

1 F/T and 
Adjunct 

   

Appointment Fill 
Rate 

96% 81% 68% 80% 72% 86% 98% 

Career Research, 
Services and 
Workshops 

(Summer, Fall, and 
Spring) 

45,895 51,809 55,521 63,545 59,409 52,556 34,409 

Students enrolled in 
career classes 
(COUN 141C, 

144C, 145C, 151C) 

616 557 502 553 588 699 583 

Social Media 
(Facebook, 

Website, Pinterest, 
Twitter) 

n/a n/a 31,841 55,215 50,615 63,191 33,510 

TOTAL 
CONTACTS w/o 

Social Media 
47,447 54,795 57,128 64,970 61,665 54,302 37,703 

TOTAL 
CONTACTS with 

Social Media 
    88,969 120,185 112,280 117,493 71,213 
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Additional trends were evident based on the 2012 Student Services Quality Review (SSQR). The 

following points summarize the research and trends that illustrate the expanding role and expectations 

for the Career Planning Center: 

 Helping students choose and complete well-defined and structured programs (especially within 

their first year of enrollment) will increase the number of students earning college credentials of 

value and providing California with a well-educated workforce. 

 The completion rate of students who entered a program of study in the first year was nearly 

twice as high as those students who entered at any later point. 

 Career planning and career interventions lead to increased academic efficacy and motivation; 

two variables that are known to be related to improved academic achievement. 

 Having a career plan is associated with better grades, participation in more academically 

rigorous curricula, and a greater likelihood of expecting to complete four or more years of 

postsecondary education.  

 Students who take a college career course are less likely to withdraw from their courses and 

more likely to graduate with a lower unit count.   

 Females who took a career course graduated in an average of 50 months, compared to 61 

months for non-participants. 

 Indirect effects of career interventions include reduced drop-out rates and increased student 

retention in college.  

 Career interventions are more effective when a career professional is involved.  

 Career guidance can reduce the disaffection, alienation, and despair of long-term 

unemployment, while increasing self-esteem, sense of purpose, and involvement in meaningful 

activity. 

 

The Career Planning Center has experienced a wealth of accomplishments, undergone improvements, 

and faced a few obstacles and challenges which have strengthened our resolve to serve students well 

and be recognized as an integral program on our campus and state-wide.  

 

The accomplishments include an increased the number of career course offerings; increased faculty 

and classified staffing; embraced technology and social media; collaborated effectively with many 

programs and service areas on campus and within the community; hosted our first Majors2Careers 

Showcase; established a Middle-School Career Connection Project and developed a 

comprehensive Career Connections Program; and increased staffs’ professional development with 

MBTI Certification, SII Certification and Strengths-Based Education training. 

 

The improvements include the Student Success and Support Act, which reinforces the vital need for 

students to establish their educational goals early in their educational process. This puts the impetus 

on student success, but the focus seems to be on basic skills to effectively prepare students for 

college-level work, increasing degree/certificate completion rates, and transferring students to four-year 

institutions. These are valued and crucial ways to focus the resources of the college. However, there is 

a piece missing. Students first need to know what degree or certificate they are working towards 

which is directly related to the services we provide. 

 

The challenges that we currently face include identifying and connecting with target populations who 

will benefit from our services; lack of space; the need to increase staff; and demands to keep pace with 
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technology. In the future, we foresee these concerns continuing to be an issue as human, fiscal and 

physical resources are, historically, key problems seeking solutions.  

 

Student Learning Outcomes (SLOs) of the Career Planning Center 

Career Planning Center has completed 8 Student Learning Outcome cycles. The following two cycles 

represent the types of SLOs the CPC has completed: 

 

2011-12 SLO Cycle VI:  Career Action Plan (CAP1) with CARE Students:  As a result of completing the 

Semester #1 Career Action Plan (CAP1), 95% of the 57 CARE students were able to identify their 

Holland Code which reasons that people work best in work environments that match their interest 

preferences. 100% were able to identify their Learning Style Preference, and 100% were able to 

identify and/or validate their career interest goals. There was an 11% overall increase in self-

awareness related to career plan, goals, transferrable skill strengths, and decision making from the Pre-

Survey Questionnaire to the Post-Survey Questionnaire. This was the first of four Career Action Plan 

projects. It was so successful that it was adopted by and incorporated into the Career Briefs website 

(http://cacareerbriefs.com/resources/) which is funded by the state Chancellor’s Office (CCCCO).  

 

2015-16 SLO Cycle VIII:  Majors2Careers Showcase:  The Majors2Careers Showcase was a 

collaborative effort that brought together faculty, divisions, clubs, departments/programs and students 

for a one-day event highlighting career pathways, classes and services. This event helped students 

recognize the value of choosing a major and connecting this to their future career in order to formulate 

a comprehensive Student Educational Plan (SEP) and increase their motivation to complete their goals. 

We had 553 college students in attendance; 21 Showcases offered; and 97% of the participants were 

able to identify the Stage of the Career Development Process they are currently experiencing. 

 

More generally speaking, a successful Career Planning Center student: 

 Develops self-knowledge related to career choice and work preferences by identifying, 

assessing, and understanding their competencies, interests, values, strengths, and personal 

characteristics. 

 Obtains educational and occupational information to aid their career and educational exploration 

and planning and to develop their understanding of the world-of-work. 

 Selects personally suitable academic programs and experiential opportunities that optimize 

future educational and employment options. 

 Takes responsibility for developing career decisions, completion/transfer plans, employment 

preparation, and/or job-search competencies. 

 Prepares to find suitable employment by developing job-search skills, effective branding, 

presentation skills, and an understanding of the fit between their competencies and 

occupational/job requirements. 

 Integrates academic learning with work, and explores future career possibilities. 

 Uses technology to enhance the career development process. 

 Prepares to manage their education and career as part of their path of life-long learning. 

 

The Future of the Career Planning Center 

Nationally, the role and expectations of career centers in higher education are changing. With greater 

emphasis on accountability, addressing the skills gap, and return on investment for stakeholders, 

career centers are adapting to increase their credibility, reach, and efficacy. Other areas in which 

change is expected to impact the Career Planning Center include: 

http://cacareerbriefs.com/resources/
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Demographics: Demographic shifts will predictably bring with them significant changes in the needs of 

the employer and student constituents career planning professionals serve. The career planning 

professional will have to do more than merely extend traditional services to these clients.  We will need 

to develop new services to meet their unique needs and help students strategize more effectively for 

obtaining or retaining a good job. 
 

Labor Market Trends: 

 Our students will need to be fully prepared for the world-of-work, the dynamics of the work 

environment, and present themselves in this competitive market.  They need to connect their 

knowledge, skills and abilities in ways that will add value to the employers while providing them 

with job satisfaction. 

 Multiple generations of workers need to enhance their understanding, coping, and function 

within the workplace.  

 Social media has changed the way businesses reach their customers.  Nearly 10% plan to add 

jobs and responsibilities related to web applications, and 13% of companies are going to add 

social media management to current employees' responsibilities. 

 Growth in the number of jobs in occupations requiring advanced knowledge, skills, and flexibility 

continues to far outpace the growth in the number of jobs in routine occupations. 
 

Value-Added Career Services: Career centers should be a leader in creating college-wide career 

programs and systems through increased involvement in career development, experiential learning, 

and meeting the needs of the world-of-work.    
 

Professional Competency: Career staff will need to upgrade their skills, knowledge, and change their 

attitudes and philosophy about the new needs of their stakeholders and how to help students transition 

from college to career. It is important for career counselors and career paraprofessionals to maintain 

on-going best practices, certifications and seek professional development opportunities with emphasis 

on training, support, and assessment. 
 

Accountability: Address the growing need for accountability in career centers by clearly assessing 

career service activities in a meaningful way, while offering practical strategies and suggestions for 

application. A strong focus on assessment and alignment with college strategic goals is critical in 

showcasing our value at the institutional level. It is predicted that new assessments will measure 

reputation, engagement, and destination outcomes rather than learning outcomes, attendance, and 

appointment counts. 
 

New Technology: Social media has changed the landscape of service delivery, engagement, and 

meaning of connectivity among community members. New platforms have emerged to complement the 

connectivity efforts of career services and extend our reach beyond traditional databases. 
 

Elevated Career Services: Career centers must broaden the scope of their career services to gain 

buy-in, demonstrate value, and to obtain organizational support.  Committed career center staff need to 

communicate a clear roadmap and milestones to motivate personal and career development and 

engagement throughout the college experience, and provide opportunities for students to master the 

career development process.   
 

Visibility: Increase visibility on all levels including brand-visibility, virtual-visibility, communication-

visibility; programmatic-visibility and physical-visibility.  
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Counseling and Student Development 
 

Mission of Counseling and Student Development 

Counseling and Student Development is committed to promoting student learning, equity, and success 

by teaching classes and providing academic, career, and personal counseling to a diverse student 

population, and delivering support services to maximize student potential for achieving educational and 

life success.  

 

Overview of Counseling and Student Development 

Counseling and Student Development is unique in that it is engaged in instruction and support services. 

All members of the counseling faculty teach student development courses that are designed to promote 

academic and life success and include academic and transfer planning, career development and 

personal/life management. Counseling faculty also meet with students individually and in groups to 

assist them in reaching their short and long-term goals. Counseling faculty are assigned to specific 

majors and several are located in the academic buildings of the program they counsel.  Close proximity 

to the academic divisions facilitates the working relationship between counselors and teaching faculty 

for the benefit of students. The Department also has centralized counseling services in the Student 

Center where students can see a counselor on a walk-in basis for quick questions. This dual model 

allows students to be seen all year round and meet the needs of students needing general as well as 

major specific information.  

 

The staff includes a Dean, 17 full-time counseling faculty, and three full-time classified staff members. 

Additional adjunct faculty, part-time classified staff and work-study students are hired as needed and as 

funds permit. The Department serves all students across the campus community. The department also 

does outreach with feeder high schools and other potential students by conducting orientations, 

campus tours, workshops, college nights and outreach events. 

 

Recent Trends in Counseling and Student Development 

Electronic data collected with the Scheduling and Reporting System (SARS) online scheduling program 

indicates a general increase in individual student contacts and fluctuating numbers in group contacts. 

 

The table below summarizes the data trends on the instructional side of counseling. As can be seen, 

success rates have fluctuated over the years but are the highest they have been in recent semesters at 

81.6% for Fall 2015.  

 

Instructional Trends 

 

Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
% Change

Fall 2014 to Fall 2015

# Change 

Fall 2014 to Fall 2015

Section Count 41 40 46 51 46 -9.8% -5

Enrollment 1,655 1,618 1,606 1,800 1,634 -9.2% -166

Seat Count 1,645 1,616 1,840 2,100 1,930 -8.1% -170

Fill Rate 100.6% 100.1% 87.3% 85.7% 84.7% -1.2% -1.1

FTES 79.5 69.9 74.1 84.7 100.4 18.5% 15.7

FTEF 3.7 1.5 1.8 1.6 2.3 46.9% 0.7

WSCH per FTEF 636.2 1365.9 1248.1 1591.5 1283.2 -19.4% -308.3

Success Rate 78.4% 70.2% 74.5% 74.2% 81.6% 10.0% 7.4
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The information for individual counseling contacts shows an increase for the past five years (seen in the 

table below). Part of the increase can be attributed to new data being collected and new program 

development such as College Success Factor Index (CSFI) counseling, the Math Lab (fall 2012-Spring 

2015), probation, and STEM counseling (2014-2015). Generally group counseling includes orientations 

and health science information workshops. 

 

Contacts Trends 

  2010-11 2011-12 2012-13 2013-14 2014-15 

Individual Student Contacts 27,169 27,406 34,766 36,617 35,912 

Group Contacts 2,598 6,073 4,772 5,219 4,784 

 

Student Learning Outcomes (SLOs) of Counseling and Student Development 

Counseling and Student Development SLOs are as follows: 

 Given the resources in the counseling classes, students will be able to identify and utilize 

appropriate campus resources and services to achieve academic and career success. 

 The successful student will be able to develop and individualized student educational plan 

(SEP) demonstrating logical sequencing of courses in order to meet educational goals, a degree 

or certificate, or transfer. 

 The rate of 70% passing from each of the Counseling 100 C, 140 C, 150 C, or 160 C indicates 

that students have successfully demonstrated their understanding of the materials presented in 

the classes and eventually have a clear roadmap toward a certificate, degree, or transfer. 

 

The Future of Counseling and Student Development 

Counselors rely heavily on technology to assist in directing students. Upgrades in the electronic student 

education plan will require additional training for students, staff and faculty.  Counselors will need to 

provide more counseling via non-traditional means, such as online counseling/advisement, orientation, 

group advisement, e-mail, online chat, etc., and will need new or upgraded equipment. As new 

technology emerges funding would need to be secured to buy electronic devices, software and site 

licenses. In addition, counselors will need to be trained on how to use new technology. 

 

The proportion of Hispanic students has been steadily increasing which supports the need to expand 

Puente Program and hire more Latino and Spanish speaking counselors. The SCE transfer-to-college 

population will continue to grow and therefore will require greater liaison efforts. It is also anticipated 

that we will have a greater number of disabled students which will involve training for staff and students 

and greater referral to and communication with the Disabled Student Services department. The 

Veterans student population is projected to increase by 20%. Counselors will need ongoing training to 

help assist these students in transitioning to a civilian lifestyle as wells the rigors of college life.  

Cypress College currently has approximately 850 students who have already obtained a Bachelor’s 

degree. This number may increase as the need to skilled labor market increases and students return to 

college for retraining. Students with Bachelor’s degree also use Cypress College to take pre-requisites 

classes needed to transfer into professional programs such as medical, physical therapy, and 

pharmacy school.  

 

Currently the department is using SSSP money to fund special projects and hire counselors. It is 

anticipated that in the future this money will disappear leaving the college to absorb the costs.  
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The recent trend of the flipped classroom model impacts how teachers present electronic information 

which will require training and upgraded equipment. In addition, with the use of the electronic education 

plan counselors will be using electronic devices for teaching students how to develop and modify 

education plans. There may also be a greater need for interactive programs as well as on-line and 

hybrid classes. 

 

Over the next ten years it is projected that several counselors will retire which will necessitate hiring 

replacements. If the Bachelor degree pilot program is open to other majors additional bachelor degrees 

may be developed in the future. This will require counselor in-put and an increase in student load 

requiring the hiring of more counselors. New majors may emerge to meet industry needs and university 

transfer trends.  An increase in partnerships with high schools to develop pipelines, pathways and dual 

enrollment will require additional counseling faculty to manage, recruit and maintain relationships. With 

the ever increasing use of technology the counseling department will need to be creative in the delivery 

of high touch one-on-one individualized and personal services. Special funding available for CTE 

programs such as Perkins may diminish or change in what expenditures are allowable. This will require 

effected areas to seek other funding sources, change deliver methods, decrease enrollment, or 

discontinue programs. With the ever changing economy trends there may be a need to develop 

marketing strategies that promote counseling classes and services. 
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Disability Support Services (DSS) 
 

Mission of Disability Support Services 

Disability Support Services (DSS) provides accommodations and services to students with disabilities 

to ensure equitable access to college programs and facilities. DSS is committed to providing students 

opportunities that will maximize their potential for success in achieving their individual, educational, and 

career goals. 

 

Overview of Disability Support Services 

Disability Support Services (DSS) is mandated by state and federal law to provide services and 

academic adjustments to students with verified disabilities so they can participate as fully and benefit as 

equitably from the college experience as their peers without disabilities. Its services are individualized 

to meet each student’s needs, minimizing the impact of a student’s disability. Students with disabilities 

may be eligible for services and academic adjustments such as academic, vocational, and personal 

counseling, adaptive equipment and computer software, alternate media, note-taking assistance, 

scribe/reader, sign language interpreting, and testing accommodations.  

 

DSS serves students with various disabilities including physical disabilities, blindness and low vision, 

Deaf and hard of hearing, Learning Disabilities (LD), Acquired Brain Injuries (ABI), Attention-Deficit 

Hyperactivity Disorders (ADHD), Intellectual Disabilities (ID), Autism Spectrum Disorder (ASD), mental 

health disabilities, and other health conditions and disabilities. 

 

To provide the distinct disability services for Cypress College’s substantial number of students with 

disabilities, the DSS program comprises various staff and faculty – one Director, two Academic 

Counselors, one Learning Disabilities Specialist, one Alternate Media Specialist, two Student Services 

Specialists, one Administrative Assistant II, one Interpreter Coordinator, and several hourly Sign 

Language Interpreters. 

 

Recent Trends in Disability Support Services 

Examining the recent 5-year enrollment trend, DSS student population reached its highest number of 

DSS-registered students (973) in 2014-2015. There has been a steady increase in DSS enrollment 

during this time, with the exception of a temporary decrease in 2013-2014. This expected temporary 

decrease, however, suggests an inaccurate reflection of the actual unduplicated count for 2013-2014. 

During spring 2014, DSS began collecting “real-time” service contacts by utilizing a “date/time stamp” 

for each. This new practice of reporting service contacts obliged DSS to more closely examine its 

reporting methods. As all new procedures take transitional time to fine-tune and perfect, this new DSS 

policy did too. Consequently, we saw a decrease in student enrollment in 2013-2014 due to, at least to 

a certain extent, the new process for which we secure and report student enrollment. After the 2013-

2014 transitional year, DSS enrollment increased again during the 2014-2015 year and is expected to 

continue rising. 

 

As seen in the table below, within Cypress College’s 973 DSS students, 23.74% are identified as 

students with Learning Disabilities (LD), the largest disability group in DSS. The number of students 

with Learning Disabilities continues to grow, and to further affect this increase, the new Title V 

regulations offers updated standards of practice on how to identify and classify students with Learning 

Disabilities.  
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2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 

Acquired Brain Injuries 
18 

(2.01%) 
13 

(1.46%) 
18 

(1.86%) 
16 

(2.09%) 
25  

(2.57%) 

Intellectual Disabilities 
87 

(9.73%) 
86 

(9.67%) 
93 

(9.59%) 
47 

(6.14%) 
62  

(6.37%) 

Deaf and Hard of Hearing 
46 

(5.15%) 
48 

(5.40%) 
38 

(3.92%) 
39 

(5.10%) 
49  

(5.04%) 

Learning Disabilities 
189 

(21.14%) 
177 

(19.91%) 
206  

(21.24%) 
204  

(26.67%) 
231 

(23.74%) 

Physical Disabilities 
112 

(12.53%) 
85 

(9.56%) 
95 

(9.79%) 
57 

(7.45%) 
90  

(9.25%) 

Other Disabilities (including 
Autism, ADHD, and Speech) 

297 
(33.22%) 

330 
(37.12%) 

343  
(35.36%) 

276  
(36.08%) 

327 
(33.6%) 

Mental Health Disabilities 
128 

(14.32%) 
131 

(14.74%) 
158  

(16.29%) 
110  

(14.38%) 
170 

(17.47%) 

Blindness and Low Vision 
17 

(1.90%) 
19 

(2.14%) 
19 

(1.96%) 
16 

(2.09%) 
19  

(1.95%) 

TOTAL 894 889 970 765 973 

 

Student Learning Outcomes (SLOs) of Disability Support Services 

Disability Support Services provides students with disabilities services and academic adjustments to 

compensate for disability-related limitations. As identified in the Student Equity Plan, disproportional 

transfer and basic skills math completion rates exist for students with disabilities. Disability Support 

Services aims to assist and support students with disabilities to ensure successful basic skills math 

completion leading to transfer. 

 

Student Learning Outcome 1: As a result of the DSS orientation, students will be able to identify 

specific campus support services that support basic skills math completion, leading to transfer (i.e. 

Math Learning Center, Transfer Center). 

 

Student Learning Outcome 2: As a result of completing the Testing Accommodations Agreement form 

with a DSS professional, students will be able to demonstrate the correct process for requesting testing 

accommodations. 

 

The Future of Disability Support Services 

In the next 10 years, Disability Support Services is envisioned to change in several important ways. 

These changes, as well as the implications of these changes, are summarized below. 

 

Technology: Assistive technology (AT) is designed for use by individuals with disabilities; it includes 

devices or equipment used to maintain, increase, or improve the abilities of individuals with disabilities. 

Assistive technology is not always high-tech; its purpose is to serve the individual at any level. For 

example, AT includes anything from a stick one uses to reach for something, to more complex 

technology such as communication devices or environmental controls. Individuals with disabilities have 

a much greater need for flexibility in their interactions with technology, so to address this need, 

customization and portability of technology has increased. For example, web-based computer software 

is currently being used; students may access this AT software from any computer device. With 
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technology advances, we expect to witness continued significant changes. For instance, a computer 

may adjust to a person and his/her environment rather than the person needing to adjust to the 

computer. Additionally, there will be advances in touch, gesture, and optical tracking allowing 

individuals to more easily and effectively utilize computer programs. Furthermore, mobile devices are 

transforming assistive technology. Off-the-shelf products have built-in accessibility, like voice 

commands and screen reading.  

 

Student Population: Cypress College has experienced an increase in students with mental health 

disabilities. In 2010-2011, DSS served 128 students with mental health disabilities; this population has 

grown to 170 students (2014-2015), an increase of 32.8%. Additionally, as with many community 

colleges across the state, the number of students with Autism Spectrum Disorder (ASD) has grown. 

Beginning in 2014, DSS found it necessary to begin researching and collecting the number of students 

diagnosed with ASD or exhibiting Autistic-like behaviors within the DSS population. Because DSS was 

only collecting data on those students identified within specific state-wide disability categories, DSS did 

not collect the number of students with ASD prior to 2014; Autism Spectrum Disorder was not identified 

as a state-wide disability category. Autism Spectrum Disorder was, instead, combined into an “Other” 

disability category group which comprised a variety of disabilities (i.e. ASD, ADHD, health conditions, 

etc.). With the new Title 5 changes, however, Autism Spectrum Disorder will be its own disability 

category, and DSS will continue to track the number of students with ASD. Disability Support Services 

expects ASD to continue growing which will affect the way in which we serve and support Cypress 

College students with ASD. 

 

External Factors: Disability Support Services receives categorical funding from the state, and the 

allocation amount is based on an allocation formula. DSS assists Cypress College to provide services 

and academic adjustments to students with disabilities to support their success and to meet the 

requirements of federal and state laws. DSS categorical funding can only be used to serve students 

with disabilities. Some years, the amount of categorical funding DSS receives may not be adequate in 

order to provide all legally-mandated services to students. When this occurs, the College must 

supplement the DSS categorical funding in order to meet its legal obligation of providing services to 

students with disabilities. DSS also develops and facilitates projects within its program. In order to 

operate a project and/or activity, DSS requests and relies on external funding, such as the Strategic 

Plan Fund, or One-Time Funding, to support these projects and activities designed for students with 

disabilities.  

 

Curriculum and Delivery Methods: With hiring of additional DSS faculty, the program will offer and 

support additional counseling courses, and other specialized courses such as learning skills and 

assistive technology. DSS will also develop distance learning (online) educational assistance courses. 

 

State and/or Federal Regulations: Federal regulations were updated in 2008 with the ADA 

Amendments Act (ADA-AA). In response, the state-issued Title 5 guidelines were also updated and 

approved in October 2015 to reflect these changes. Title 5 of the Education Code recently underwent a 

several-year-rewrite process. The new guidelines were implemented July 1, 2016; DSS will need to 

develop new forms and standards of practice to align with the new guidelines. This will require input 

from and training of all DSS team members. It will significantly impact several DSS programmatic 

areas. 

Significant changes include: 

 Renaming disability categories (i.e. Psychological Disability will be Mental Health Disability) 
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 Addition of new disability categories (i.e. Autism and ADHD) 

 Terminology of services (i.e. Accommodation to Academic Adjustment) 

 Required service contact collection (i.e. from 4 contacts per year to 1 contact per semester) 

 Omission of Student Education Contract (SEC) to be replaced by Academic Accommodations Plan 

(AAP) requirement 

 

Needs of the Department: The DSS student population is changing, not only in size but also in types 

of disabilities. Our learning disability population continues to increase in addition to the number of 

students with Autism Spectrum Disorders. Due to these increases and changes, the needs of our 

program will include: 

Additional Staff/Faculty 

 Autism Specialist 

 Academic Counselor 

 Staff to support college faculty with captioning videos 

 Program/Office Manager 

Equipment 

 Closed captioning equipment 

Physical Space 

 Additional testing rooms/ space 

 Additional private office space for growing projects and programs. For instance, DSS 

provides a support program for students with Autism Spectrum Disorder. As this project 

grows, the project manager will require work space. Additionally, DSS provides study skills 

one-on-one training to students. The DSS office does not have enough room to offer this 

counselor a dedicated space. She currently moves from office to office, using whatever 

space is available.  

 

DSS will implement a student program management system which will support the transition to the new 

guidelines. The new software, ClockWork, is an electronic database management software that will 

assist with scheduling, record-keeping, note-taking accommodation, test-taking accommodations, 

letters of accommodations to professors, and more. DSS will need to hire additional staff to convert 

paper files to electronic files. DSS will likely also require an IT person to adjust the software program to 

meet the program needs. 

 

DSS established an Advisory Committee representing Cypress College staff and faculty, Cypress 

College students, local high schools, and community agencies. “The Advisory Committee is extremely 

important because it is a mechanism to (1) improve communication; (2) solicit the confidence of the 

public; (3) obtain valuable input on the programs and services available to students with disabilities; (4) 

include the students’ voice in the process of maintaining a strong DSPS program” (Title 5, Section 

56050). Since the DSS Advisory Committee provides DSS with guidance and direction to address the 

needs of the community, the committee decided that it should be co-chaired by a local high school 

teacher and the DSS Director. This new structure provides a bridge of communication and direction 

between high school and college in an effort to better serve our transitioning and existing DSS student 

population. 
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EOPS and CARE 
 

Mission of EOPS and CARE 

The mission of Extended Opportunity Programs and Services (EOPS) is to assist students with 

economic, linguistic, and educational challenges enroll and succeed in higher education and 

successfully prepare for careers.  

 

The mission of the Cooperative Agencies Resources for Education (CARE) program is to assist single 

parents receiving Temporary Aid to Needy Families (TANF) to increase their education skills, become 

more confident and self-sufficient, and move from welfare to independence. 

 

Overview of EOPS and CARE 

Extended Opportunity Programs & Services (EOPS) is a state- and college-funded program that assists 

students faced with economic, linguistic, and educational challenges, as defined by Title 5. The 

program helps students enroll and succeed at Cypress College and in their careers. Comprehensive 

services are provided to promote college access, persistence, graduation and/or transfer. The services 

include:  

 Outreach and recruitment 

 Orientation 

 Specialized counseling services 

 Priority registration 

 Textbook services 

 Tutoring 

 University field trips 

 Workshops 

 Educational supplies 

 University application fee waivers 

 Computer lab access 

 

Cooperative Agencies Resources for Education (CARE), a supplemental program to EOPS, provides 

additional supportive services to EOPS students with children who are single heads of household and 

receive public assistance in order to help them move toward economic self-sufficiency. CARE services 

are in addition to those provided by EOPS and include: 

 Financial grants 

 Specialized seminars designed for single parent students 

 Campus meal vouchers 

 Referrals to campus resources and community-based agencies  

 

The EOPS/CARE office continues to be housed together with the CalWORKs and Guardian Scholars 

programs. The program staff consists of the EOPS/CARE/CalWORKs Director, two full-time tenure 

track counselors, four adjunct counselors, a 100% EOPS/CARE Student Services Coordinator, 50% 

time of an EOPS/CalWORKs Student Services Coordinator, two Student Services Specialists and one 

Student Services Technician. Additionally, the CalWORKs Student Services Specialist and 

Administrative Assistant have a portion of their time assigned to and paid for by EOPS/CARE in order 

to fully integrate staff and services across programs in the department. 
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Recent Trends in EOPS and CARE 

EOPS Budget and Students Served Figures 

 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 

State 

Allocation 
$890,934 $918,225 $584,343 $534,445 $540,177 $534,445 $659,350 $894,570 

Students 

Served 
628 626 408 423 461 452 589 724 

 

CARE Budget and Students Served Figures 

 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 

State 

Allocation 
$184,158 $184,159 $110,912 $110,912 $110,913 $109,338 $109,338 $182,882 

Students 

Served 
161 132 128 92 56 47 53 69 

 

The EOPS and CARE programs have experienced significant fluctuations in state funding and the 

subsequent number of students served each year since the last Student Services Plan was 

implemented. In 2015-2016, the state legislature restored EOPS funds to the 2008-2009 fiscal year 

funding level, prior to which significant budget cuts caused a severe reduction in the number of 

students served by EOPS and CARE.  

 

The addition of full time and adjunct counselors and staff during the last two years has made it possible 

to increase program outreach and recruitment efforts. As a result, prospective as well as current 

Cypress College students are aware of our services and are able to apply and be accepted into the 

programs. EOPS has also re-established partnerships with local high schools in order to support 

college access goals. EOPS advocates at local high schools refer graduating seniors to Cypress 

College and EOPS specifically which contributes to an increased student demand for services. Greater 

resources have strengthened our ability to meet increased student demand and admit more students 

each semester.  

 

In addition, the now fully-staffed EOPS program has made diligent efforts to strengthen partnerships 

with campus programs and departments who provide referrals to students. Some of these partnerships 

include: School of Continuing Education, Legacy Program, Puente Program, STEM2, CalWORKs, 

Guardian Scholars, Student Ambassadors, and Summer Boost. These mutually-beneficial partnerships 

have provided opportunities for us to share program information with prospective EOPS students, and 

these departments also share important information with our current EOPS participants so they may 

access additional supportive services.  

 

In July 2016, the EOPS Manager position will be reassigned as Director of EOPS/CARE/CalWORKs. 

This significant shift recognizes and appropriately accounts for the dual assignment of the Dean of 

Student Support Services, Physical Education & Athletics who previously held the title of EOPS 

Director. The change empowers a single Director to coordinate and supervise the services of all 

programs housed in the EOPS/CARE/CalWORKs office. 
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Student Learning Outcomes (SLOs) of EOPS and CARE 

During the most recent cycle VIII for Student Services Student Learning Outcomes covering 2014-

2016, EOPS/CARE established the following two SLOs: 

1. As a result of participating in EOPS Early Scheduling sessions, students will be able to 

demonstrate their ability to develop the next semester course list according to their Student 

Education Plans.  

2. As a result of participating in the EOPS Northern University Trip, students will be able to 

articulate their transfer options through the use of a questionnaire at the end of the trip.  

 

Participation in the two aforementioned EOPS services, Early Scheduling and the Northern University 

Trip, would enable an EOPS/CARE student to understand their Student Education Plan, have the ability 

to select appropriate courses, and make informed decisions about their transfer options. EOPS strives 

to ensure that students are provided with guidance and information that results in their success from 

the time they enter college, to the selection of their classes each term, and to their certificate/degree 

completion and/or university transfer.  

 

The Future of EOPS and CARE 

EOPS/CARE funding, staffing, and number of students served has evolved over the last two years and 

will likely experience continued change as a result of the following factors: 

 The State Chancellor’s Office establishment of the Cooperating Agencies Foster Youth 

Educational Support (CAFYES) Program in ten districts this year may also serve as a driver for 

EOPS student demand. CAFYES is a supplement to EOPS that serves additional EOPS-eligible 

foster youth, similar to the mission of CARE as a supplement for EOPS-eligible single parents 

on public assistance. The increased focus on serving foster youth within the community college 

system will reach current and former foster youth who are likely to meet EOPS eligibility 

requirements. As CAFYES-awarded colleges begin to establish outreach roots with community-

based organizations and county agencies, their staff will become more aware of college student 

services including EOPS/CARE thereby increasing appropriate referrals for students to seek out 

these resources.  

 In order to remain compliant with Title V regulations, EOPS/CARE is required to provide tutoring 

services specific to the student population it serves that exceed those offered to the general 

student population. Currently EOPS participants are provided tutoring through the Library and 

Learning Resources Center due to the grant funding. However, given that the grant funding is 

temporary, it is possible that EOPS/CARE may be required to provide tutoring if and when the 

LLRC is no longer able to fund extra tutoring for special populations. A potential shift in tutoring 

support from the LLRC to the EOPS/CARE program would strain staff, office space, and funding 

levels.  

 

The changes EOPS/CARE has experienced over the last two years, and the aforementioned factors, 

impact the needs of the program in the following ways: 

 Due to the increase in staff hired in the last two years, the most urgent need is for additional 

office space to accommodate current personnel and plan for future program expansion. 

Currently, adequate work areas are not available for all employees. As a result, the office was 

redesigned in the spring of 2016 to improve the efficiency of existing space. However, the 

project has not created the additional space needed for future growth. Instead, it makes better 

use of current office space based on current staffing levels. One of the main EOPS/CARE goals 
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is community building and requires an area not currently available for students to connect with 

one another and study. Additional office space would also permit EOPS/CARE to serve more 

students each year and hire the necessary adjunct counselors to meet student demand. It also 

would provide an area to establish EOPS tutoring in the future should the Learning Resource 

Center no longer be able to provide this service. 

 Technology will also play a significant role in the ability of the EOPS/CARE program to 

accurately track student data and provide timely services to participants. EOPS staff developed 

an in-house Microsoft Access database in 2006 which is outdated and no longer compatible 

with Banner. Replacing the database with a product developed and maintained by a third party 

vendor is critical to ensure that staff are able to monitor student progress and meet state MIS 

reporting guidelines. 

 EOPS/CARE will continue to explore innovative strategies to serve its students as the program 

changes and grows. Best practices to promote academic success, certificate/degree 

completion, and university transfer include: 

 A College and EOPS summer bridge program for incoming high school seniors 

 Learning communities for continuing EOPS students 

 Counseling classes led by EOPS/CARE counselors for program participants 
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Financial Aid Office 
 

Mission of the Financial Aid Office 

The Financial Aid Office at Cypress College is primarily responsible for providing assistance for 

students with documented financial need. Our office will provide understandable consumer information 

to current and prospective applicants for financial aid while educating our students about the availability 

of funding for their higher education. We will strive to maintain a professional, respectful, peaceful 

environment and promote accountability of our students and staff members. To that end, we will utilize 

technology to promote high standards in the approach to financial aid and ensure timely delivery of 

student aid  

 

Overview of the Financial Aid Office 

The Cypress College Financial Aid Office (FAO) is currently staffed with a Director, a Clerical Assistant 

II, six Financial Aid Technicians, a Student Services Technician, an Accounting Technician, as well as 

Federal Work Study students. A Financial Aid Coordinator position was approved and will be recruited 

in late-Spring 2016 to begin in the 2016-17 academic year. The staff stays current on new regulations 

by monitoring correspondence from the Department of Education (DoE) on the Information for Financial 

Aid Professionals (IFAP) website, attending conferences and webinars regularly conducted by the DoE 

and other government agencies. Additionally, FAO staff collaborates and maintains working 

relationships with federal, state, and private external agencies in order to comply with the Title IV 

regulations.  

 

The FAO staff administers student financial assistance programs governed under Title IV of the Higher 

Education Act (HEA) of 1965, the California Student Aid Commission (CSAC), and the California 

Community Colleges Chancellor’s Office (CCCCO). Programs authorized under HEA provide Federal 

grants, loans and work-study funds to eligible enrolled students; programs authorized under CSAC and 

the CCCCO provide State grants and Board of Governor Fee Waivers (BOGFW). State and Federal 

financial aid programs provide financial assistance to low-income and/or disadvantaged students and 

parents which helps improve access to higher education and success toward achieving educational 

goals. 

 

The Financial Aid Office staff serves a diverse student population. Our services include the preparation 

and communication of financial aid information to current and prospective students through outreach, 

both on and off campus, workshops and assistance with the FAFSA, the determination of aid eligibility, 

and combining multiple forms of aid into an “award package” to help meet education costs. Strict DoE 

guidelines and regulations are followed in the review and determination of a student’s eligibility for aid. 

Services including but not limited to loan counseling, defaulted loan prevention, Satisfactory Academic 

Progress workshops, and specialized advising for students who have overpayments, holds, and other 

discrepancies are provided.  

 

The Financial Aid Office is currently located on the first floor of the Cypress College Complex building. 

Planning is commencing for relocating the Financial Aid Office to the first floor of the Student Center so 

that Admissions & Records and Financial Aid can operate collaboratively in the same facility. The 

rationale for this move is to improve initial access and support to new students in our comprehensive 

Student Center building in the spirit of a “one-stop” building for students. There is a critical need to have 
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an appropriate hierarchical structure in place so that program compliance, technology and information 

systems, and customer service can be effectively managed 

 

Recent Trends in the Financial Aid Office 

Below is a five-year perspective on the administration of financial aid programs at Cypress College. 

Financial aid data historically mirrors enrollment trends at Cypress College. However, with an increase 

in students eligible to receive financial aid, programs are expected to grow and expand to reach a 

greater number of students. 

 

 

 

Student Learning Outcomes (SLOs) of the Financial Aid Office  

The Financial Aid Office Student Learning Outcomes (SLO) focus on the ‘Access’ component of the 

Student Education Plan (SEP). The SLOs address four learning outcomes, which would help increase 

student access to financial aid services: 

Students will… 

1. become aware of financial aid availability 

2. know how to apply for financial aid 

3. understand why they are or are not eligible 

4. receive information, awards, and updates in a timely manner 

 

To increase student access for financial aid, several options were explored and put them into action: 

1. Communicate with students through email rather than postal mail 

2. Advertise financial aid availability and the eligibility requirements 

3. Rebrand and edit forms and materials for clarity, readability, and to promote transparency 

4. Send information, updates, and reminders through myGateway and social media 

 

SLO effectiveness was measured and assessed through the use of surveys sent to students. The 

feedback received showed a positive increase in the students’ perception of financial aid across all 

assessment categories. The most notable were Timeliness of Response, Clarity of Procedures, and 

Quality of Materials. The results demonstrate that the efforts made by the Financial Aid Office to 

improve financial aid access were successful.  

 

The Future of the Financial Aid Office 

There are several areas in which the Financial Aid Office is envisioned to change in the next 10 years, 

and they are summarized below. 

Students 

Served Amount Awarded

Students 

Served Amount Awarded

Students 

Served Amount Awarded

Students 

Served Amount Awarded

Students 

Served Amount Awarded

PELL 5087 16,734,047.00$       5106 16,304,556.00$       5017 16,295,749.00$       5301 17,898,866.00$       5440 19,108,503.00$       

SEOG 144 121,500.00$             227 182,000.00$             545 228,500.00$             468 207,875.00$             663 262,500.00$             

CAL B 599 723,302.00$             759 941,867.00$             900 1,026,304.00$         1015 1,185,208.00$         1059 1,394,455.00$         

CAL C 91 35,604.00$               78 29,682.00$               74 27,996.00$               143 57,970.00$               122 48,005.00$               

CAL B D 27 28,542.00$               46 585,054.00$             

CAL C D 7 2,874.00$                 4 685.00$                     

SUB LN 767 2,337,775.00$         556 1,733,036.00$         550 1,388,844.00$         364 1,189,577.00$         347 1,096,164.00$         

UNSUB LN 502 2,213,411.00$         293 1,241,879.00$         280 900,293.00$             196 849,258.00$             191 869,941.00$             

FWS 105 167,849.00$             120 215,451.00$             113 212,100.00$             117 215,707.00$             96 246,779.00$             

BOG A 117 47,659.00$               123 57,017.00$               83 45,747.00$               59 43,746.00$               60 36,731.00$               

BOG B 9525 47,659.00$               10541 5,893,842.00$         12266 6,228,469.00$         10842 6,589,569.00$         10147 6,214,784.00$         

BOG C 3491 1,816,430.00$         3679 2,506,149.00$         5005 2,794,615.00$         4218 2,935,697.00$         3965 2,682,283.00$         

2014-20152010-2011 2011-2012 2012-2013 2013-2014



 

191 
 

Facilities: Currently, the Financial Aid Office is located on the first floor of the Cypress College 

Complex building. A “one-stop shop” for students has been proposed that will relocate the Financial Aid 

Office to the first floor of the Student Center, adjacent to the Admissions and Records office. The 

proposal received Executive approval and planning has begun. 

 

The proposed relocation design must address several considerations that are critical to the efficacy of 

services. The relocation would be appropriate if the new facility meets the need to maintain and 

continue its operation, and more importantly serve the students efficiently and effectively. Student 

computer workstations that are accessible by both students and staff will be required so staff can 

readily assist students with their FAFSA application. Staff workstations should be designed to engender 

more personal contact with students with unusual or exceptional situations that warrant 1:1 advising, 

taking into account the need for privacy, confidentiality, and FERPA compliance. Finally, the new facility 

must have the required space to administer financial aid and there should be adequate storage for 

confidential files, documents, applications, outreach supplies, and equipment. 

 

Technology: Financial Aid technologies are evolving rapidly. In the short-term, it will be necessary to 

evaluate and upgrade our computer systems to maintain and ensure compliance with the Department 

of Education. The Financial Aid Office utilizes the myGateway portal as an online financial aid system 

for students to check their financial aid status, get forms to complete their files, and check for important 

announcements.  

 

As staffing evolves in the next several years, the Financial Aid Office must look for new technology to 

help automate routine tasks, streamline the financial aid process to increase efficiency, minimize errors, 

and speed up the delivery of aid. New computer technology can help the Financial Aid Office to focus 

more on consumer education and counseling, less bureaucracy, and a friendlier and more personal 

financial aid office. 

 

Fiscal Resources: The Board of Financial Assistance Program (BFAP) of the State of California 

contributes funds for staffing and administration of financial aid. BFAP funds most of the salaries, 

benefits, financial aid conferences and memberships, outreach and promotional items, and 

technologies used in the administration of our program. It would be difficult to maintain the financial aid 

office operation if BFAP funds are cut or redirected. If that is the case, it would be necessary for the 

College to evaluate staffing and support for financial aid services. 

  

Financial aid plays a critical role in shaping the future success of enrollment management strategies at 

Cypress College, therefore, it is necessary for the College to recognize this potential and provide its full 

support for the Financial Aid Department to continue its operation and ultimately serve the needs of a 

diverse student population. 

 

Methods of Instruction: The Financial Aid Office will continue to reach out and offer financial aid 

workshops for both current and prospective students. Workshops on financial aid will continue to 

expand to include annual FAFSA assistance. The annual FAFSA and Dream Act workshops provide 

students one-on-one assistance in completing and submitting the FAFSA and Dream Act applications 

before the March 2nd deadline. In addition, there will be increased collaboration with academic divisions 

and administrative offices on high school outreach and other assessment fairs.  
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Projections and Plans for the Future: In 2015, Cypress College was chosen as one of the fifteen 

community colleges in the California Community College System to offer a baccalaureate degree. The 

baccalaureate degree in Mortuary Science will be offered starting in the fall of 2017. The Financial Aid 

Office will make the necessary adjustments to the current awarding process to accommodate the 3rd 

and 4th year students in the program. Once the adjustments are made, the system should be able to 

identify those students and assist our staff in the awarding process. In addition, we expect the number 

of students in the baccalaureate degree program to rise from year to year and the number of financial 

aid applicants we have to process to rise as well. In order to continue to provide adequate services and 

ensure that aid is delivered expeditiously, the College must recognize the impact of the new program to 

the Financial Aid Office and provide the necessary support. 

 

In an effort to improve customer service using our phone system, we expect to upgrade our current 

phone system. The Financial Aid Office plans to acquire a virtual queuing system. The concept behind 

this virtual queuing is to hold queued calls in “first-in, first out” priority until the next staff member 

becomes available. If students choose a callback instead of waiting on the phone, they are prompted to 

enter their phone number and then hang up the phone. When the students hang up the phone, the 

system still maintains the students' position in the queue while the queue is worked off. The virtual 

queuing system monitors the queue and launches an outbound call to the student moments before the 

student's position is due to reach the top of the queue. When the callback is answered by the student, 

the system routes the call to the next available staff member to assist. This new virtual queuing system 

will decrease the overall number of abandoned calls and have positive impact on the students’ 

satisfaction. 

 

As new technology continues to evolve, the Financial Aid Office must embrace new technology to 

streamline its processes and increase the effectiveness and accuracy of day-to-day processing. More 

importantly, Financial Aid Technicians will be able to review and award more files in less time. The 

system will have internal controls to monitor inconsistencies and prevent incomplete or incorrect 

processing 
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Guardian Scholars Program 
 

Mission of the Guardian Scholars Program 

The Guardian Scholars Program provides a comprehensive support system that meets the academic, 

personal, and financial needs of foster youth attending Cypress College. The program equips foster 

youth with the skills necessary to be successful adults by providing support services.  

 

Overview of the Guardian Scholars Program 

The Cypress College Guardian Scholars Program provides services to former and current foster youth 

students to ensure their academic, career, and personal success. Program benefits include: academic 

advising, academic and career success workshops, personalized assistance to apply for financial 

aid/grants/scholarships, and referrals for on- and off- campus resources. The Guardian Scholars office 

is located in the EOPS/CARE/CalWORKs suite which provides eligible participants access to additional 

resources to maximize supportive services available and increase the likelihood of their success.  

 

Recent Trends in the Guardian Scholars Program  

The Guardian Scholars Program has grown significantly during the last two years due to the dedicated 

staff that serve the foster youth population. From the 2007-2008 to 2013-2014 academic years, the 

program served an average of six students per year. By comparison, 29 students were served in 2014-

2015 and the program continues to grow with 44 students enrolled in the spring of 2016.  

 

The Guardian Scholars Program growth is a result of the passage of SB 1023 in 2014 which 

established and funded the Cooperative Agencies Foster Youth Educational Support (CAFYES) 

program by the California Community College State Chancellor’s Office. As a state-funded component 

of EOPS, CAFYES provides eligible foster youth with services in addition to those they receive through 

EOPS/CARE. Ten pilot districts were selected statewide to implement CAFYES over the course of 

three years. State funding and pilot district program outcomes will be evaluated in 2017 to determine if 

funding will be provided statewide to augment existing EOPS services to foster youth through CAFYES.  

 

The addition of a temporary Special Projects Director assigned in 2014-2015 to manage several 

programs in the Student Support Services Division included the Guardian Scholars Program. Thus, the 

program had the staff required to serve the current and former foster youth at Cypress College. The 

Special Projects Director is no longer in place since the newly hired and appointed 

EOPS/CARE/CalWORKs Director now provides direct oversight and designates staff time to the 

Guardian Scholars Program.  

 

In addition, the Guardian Scholars Program receives funds through the District Strategic Plan Fund, 

Cypress College Foundation mini-grants, and the Student Equity Plan. The funds have provided 

students the opportunity to participate in university field tips, workshops, and covered the cost of 

required textbooks through a book voucher program. Given that the Guardian Scholars Program does 

not receive consistent College funding, proposals will continue to be submitted through appropriate 

Campus and District channels to secure the funds required to maintain future program services. 

 

Student Learning Outcomes (SLOs) of the Guardian Scholars Program  

During the most recent 2014-2016 cycle VIII for Student Services Student Learning Outcomes, 

Guardian Scholars established the following SLO: 
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 As a result of outreach through the Guardian Scholars Program, with data provided by Financial 

Aid and Admissions and Records departments, there will be an increase in the number of 

students enrolled in the Cypress College Guardian Scholars Program. 
 

Based on the significant increase in Guardian Scholars Program participants, programming will 

continue to focus on academic success so that the increased participation is consistent with the 

expected increases in course completion and graduation rates.  

 

The Future of the Guardian Scholars Program 

The Guardian Scholars Program has evolved significantly over the last two years and will likely 

experience continued change as a result of the following factors: 

 The focus on serving foster youth within the community college system will increase current and 

former foster youth enrollments at Cypress College. 

 CAFYES-awarded colleges will establish partnerships with community-based organizations and 

county agencies. Staff awareness of the available community college foster youth services will 

increase program participation statewide and at Cypress College.  

 CAFYES will be evaluated at the end of 2017-2018 to determine if the program continues. 

 Should the program continue and funds are allocated to EOPS programs statewide, the funding is 

not guaranteed and is contingent on the availability of funds every fiscal year. 

 Should CAFYES funding cease, the Guardian Scholars Program will continue to remain an integral 

component of services needed by non-EOPS eligible foster youth due to a variety of factors such as 

their current age and the age at which they entered the foster care system.  

 The Guardian Scholars Program relies heavily on funds from Student Equity, competitive One-Time 

Funding, and District and College strategic funds. The potential reduction of funds due to 

fluctuations in budget allocations would significantly impair the ability of the Guardian Scholars 

Program to provide critical support services.  

 

The changes the Guardian Scholars Program has experienced over the last two years, and the 

aforementioned factors, impact the needs of the program in the following ways: 

 As the Guardian Scholars Program continues to grow, new technology will be needed to track data 

on student eligibility, program participation, and success rates. Program data are currently shared 

with EOPS/CARE/CalWORKs in a homegrown and outdated Access database. A new software 

system that is reliable and able to meet the needs of multiple Student Support Services programs is 

under consideration by the EOPS/CARE/CalWORKs department in collaboration with District 

Information Services.  

 Currently there are no full-time staff assigned to the daily operations of the Guardian Scholars 

Program. If CAFYES funds are not allocated in 2018-2019, a staff dedicated to serving the 

increased number of foster youth students will still be necessary. Additional staff should include a 

classified staff position and an adjunct counselor(s) that specializes in the needs of foster youth.  

 Currently, the Guardian Scholars Program office is housed in the EOPS/CARE/CalWORKs suite. 

Adequate space is not available to meet the future needs of staff assigned to serve foster youth. An 

office redesign would be necessary to expand the program.  

 Sustained College program funding is needed in order to provide continuity of service to students. 

Since the Guardian Scholars Program does not receive an annual budget allocation from the 

College, critical services such as textbook vouchers and dedicated counseling time are not possible 

to guarantee from term-to-term. Thus, fund availability and subsequent services are contingent 

upon special funds and would result in a loss of services. 
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International Students Program 
 

Mission of the International Students Program 

Cypress College International Students Program strives to promote and enhance the representation of 

ethnic and cultural diversity of the college’s student population by recruiting international students and 

to integrate and support these students to succeed at Cypress by providing comprehensive 

programming, academic counseling and immigration advising services. 

 

Overview of the International Students Program 

Cypress College is authorized and certified by federal agencies to enroll non-immigrant international 

students in F-1 & M-1 visa classifications. An F-1 student is defined as a non-immigrant who has 

entered the United States to engage in a full course of academic study. An M-1 student is also a non-

immigrant alien who is in the United States for the purpose of pursuing a single, terminal, short-term 

vocational or technical training program.  

 

Prospective international students must complete a separate international student application and 

submit it to the International Students Program (ISP) office with additional documents required, such as 

high-school and/or college transcripts in English, financial support statement, proof of English language 

proficiency, and current immigration documents, if applicable. For fall admission, applications are 

accepted from March 1st through July 1st. For spring admission, applications are accepted from October 

1st through December 1st.  

 

In addition to processing applications and determining admission, the International Students Program 

provides an array of support services for student success. These services include comprehensive 

programming, immigration advising and tailored academic support services, in an effort to support 

student transfers and degree completion within 2.5-3 years. For example, ISP conducts its own 

academic and immigration orientation for new students each semester, plans and coordinates campus 

tours of CSU and UC campuses to promote transfers among its students, and offer an Ambassador 

Program which allows continuing international students to mentor and assist incoming students each 

term to enhance and enrich their experience and success during their first semester at the college. 

 

Recent Trends in the International Students Program 

Since its institutionalization in fall 2003, the International Students Program has seen its international 

student enrollment increase from 35 students in fall 2003 to 175 students in spring 2016. The peak 

period, with an unduplicated total annual enrollment ranging from 208 to 226 students, was the two-

year period of 2009-2011. Table 1 summarizes the number of international students by academic year 

since 2005-06.  

 

There have also been shifts in the country of origin among our international students. Specifically, in 

Spring 2016, 30 different countries were represented by the 175 international students that attended 

Cypress College. As shown in the Table 2 below, by region, the number of students originating from 

Southeast Asia, the Middle East and Europe has increased while the number of students coming from 

Far East and Latin America has decreased. 
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Table 1. International Students by Academic Year 

Academic Year Fall Semester Spring Semester 
Unduplicated Total 

for Year 

2005-06 107 (new students: 20) 120 (new students: 27) 107 + 27 = 134 

2006-07 124 (new students: 36) 138 (new students: 37) 124 + 37 = 161 

2007-08 155 (new students: 53) 160 (new students: 30) 155 + 30 = 185 

2008-09 179 (new students: 65) 186 (new students: 35) 179 + 35 = 214 

2009-10 185 (new students: 48) 178 (new students: 41) 185 + 41 = 226 

2010-11 176 (new students: 40) 166 (new students: 32) 176 + 32 = 208 

2011-12 146 (new students: 39) 145 (new students: 30) 146 + 30 = 176 

2012-13 140 (new students: 38) 138 (new students: 27) 140 + 27 = 167 

2013-14 138 (new students: 54) 156 (new students: 30) 138 + 30 = 168 

2014-15 146 (new students:48) 140 (new students: 20) 146 + 20 = 166 

2015-16 156 (new students: 57) 175 (new students: 48) 156 + 48 = 204 

 

Table 2. International Student Origin by Region  

  
2011 – 2012 2012 – 2013 2013 – 2014 2014 - 2015 2015 - 2016 

FA SP FA SP FA SP FA SP FA SP 

Far East 74 78 70 68 76 75 60 53 69 65 

India/Sub-Continent 1 4 3 2 3 3 3 2 1 6 

Southeast Asia 47 50 43 48 45 60 63 66 67 79 

Europe 4 3 11 9 9 9 9 8 9 10 

Latin America 5 2 1 0 1 2 1 3 2 3 

Cent. America, Mexico, 

Canada 
2 3 1 1 1 1 2 1 0 1 

Africa 2 2 3 4 3 6 6 4 4 4 

Middle East 0 0 0 0 0 0 2 2 4 7 

Australia, New Zealand 1 0 0 0 0 0 0 0 0 0 

 

In terms of major choices, the five most popular majors among international students in spring 2007 

were: General Studies, Business Administration, Accounting, Airline & Travel Careers (ATC) and 

Hotel/Restaurant/Culinary Arts (HRC).  

 

In the current semester (spring 2016), the top five most popular majors are: Business Administration 

(including Accounting & Marketing), Computer Information Systems, Computer Science (mostly for 

university transfer), Engineering (also for university transfer), Hotel/Restaurant/Culinary Arts and Airline 

& Travel Careers. It’s interesting to note that while Business, HRC and ATC continue to be popular, 

there is clearly a surge in CIS, Computer Science and Engineering majors among international 

students, perhaps an indication of the global increase in the number of students pursuing the STEM 

fields of study in post-secondary education and beyond. 
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What has remained unchanged is the education goal of international students who choose to study at 

Cypress College, and that is to transfer to UCs, CSUs and other 4-year universities. As shown below in 

Table 3, the majority of international students enrolled at Cypress hope to transfer to universities 

compared to those who wish to complete Associate Degrees or Certificates. These data are collected 

each semester at new student orientation. 

 

Table 3. Educational Goals of International Students 

 Fall 

2013 

Spring 

2014 

Fall 

2014 

Spring 

2015 

Fall 

2015 

Spring 

2016 

Earn a Certificate 3      

Earn an AA/AS Degree 5 5 9 2 2 4 

University Transfer 32 22 33 18 32 33 

Graduate School Admission Prep. 0 2   1 2 

 

Most international students are able to accomplish their academic goals in a timely manner at Cypress 

College. The average number of semesters international students study at Cypress College prior to 

transferring to universities is about five semesters or 2.5 years. For example, in Spring 2014, a group of 

20 students (out of the 156 total students enrolled) transferred to CSUs, UCs and one out-of-state 

university. Shown below are the data collected most recently, at the end of Spring 2015, showing that 

19 students, out of the 140 total enrolled, successfully transferred to these universities. 

 

Table 4. Spring 2015 International Student Transfers 

Last Name First I. Country University Major 
# of Semesters to 

Transfer 

Bui B. France CSUF Business 7 

Cho H. Korea CSULA Nursing 5 

Choe M. Korea Otis Architecture 4 

Dang V. Vietnam CSULB Marketing 2 (TRF from FC) 

Huynh T. Vietnam CSUF Business 6 

Ishida M. Japan UC Berkeley Sociology 4 

Jung Y. Korea UC Davis Chemistry 6 

Kang J. Korea CSULB Biology 6 

Ly P. Vietnam CSUF Busi. Admin. 5 

Ngo T. Vietnam CSUF MeEngineering 4 

Nguyen L. Vietnam CSULB Biochemistry 6 

Nguyen N. Vietnam Cal Poly Pomona Hospitality 6 

Nguyen T. Vietnam Chapman Business 6 

Ortega A. Spain UCI Psychology 7 

Pan A. Malaysia CSULB Computer Science 4 

Park J. Korea UCSD Economics 8 

Siraj O. Eritrea CSULB Sociology 5 

Tran N. Vietnam U.of Minnesota ChemEngineering 5 

Tran T. Vietnam CSULB Business 6 

Average     5.38 
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Student Learning Outcomes (SLOs) of the International Students Program 

International Students Program has conducted SLOs since 2006-2007. The most recent SLO for Cycle 

VIII, 2014-2016: Addressing Student Equity & Achievement Gap is being conducted in two parts. Part 

One was completed at the end of summer 2015 using the data from fall 2014 – summer 2015 for an 

analysis of any academic performance gap seen in university transfers by ethnicity. The goal of the 

SLO is as follows: 

 As a result of the ISP requirement that every international student must complete a 

Comprehensive SEP (Student Educational Plan) during his/her first term at Cypress College, all 

students, regardless of ethnic backgrounds, are able to complete transfer-level English & math 

courses, plus the required GE (General Education) coursework and successfully transfer to 4-

year universities after 5 semesters (or 2.5 years) at Cypress. 

 

For Part One, data were collected from 24 students who transferred to universities at the end of the AY 

2014-15. For each student, the following data were collected to be examined: 

 Comprehensive SEP completion (Yes or No): Beginning with fall 2012 students, ISP required 

Comprehensive SEP completion by all students.  

 Number of terms completed at Cypress prior to the university transfer  

 

To summarize,  

 83% of the students met the program requirement of completing their Comprehensive SEPs 

during their first term at Cypress.  

 Almost 100% of the students, regardless of their ethnic origin, met the intended outcome of 

being able to transfer to universities after having studied for 5 semesters (or 2.5 years) at 

Cypress College, as a result of having completed their Comprehensive SEPs as soon as they 

began their studies, that is, during their first term. 

 

To complete the entire SLO Cycle VIII: 2014-16, a second set of data will be collected at the end of 

Summer 2016 for Fall 2015 – Summer 2016. The data will once again be analyzed vis-à-vis the same 

goal stated above, and its results will be compared to the 2014-2015 findings. All ISP SLOs are 

archived in TracDat. 

 

The Future of the International Students Program 

The future of the International Students Program (ISP) may change in several important ways over the 

next 10 years. One area in which change may occur is technology. Currently, ISP’s main method of 

communicating with its student population is via email, and email communication will likely to remain as 

one of the most effective tools of communication. However, ISP is interested in adopting other means 

of communication, such as Skype for Business, for more timely way to share information and 

communicate with its students. 

 

The international student population will also be changing in the future. ISP has seen an increase in the 

number of students from the following regions: Southeast Asia, Middle East and Europe. As the 

economy in Southeast Asian countries continues to grow and expand, more and more students 

originating from this region will pursue higher education outside of their home countries. Due to its 

location in the western United States and also due to the existing immigrant populations from these 

countries who reside in California, California community colleges will continue to attract and benefit 

from international students of Southeast Asian origin. Similarly, if the political, economic and social 
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structure in the Middle East continues to fracture, more and more Middle Eastern students will seek 

opportunities to pursue their education outside of their home countries. While most of these students 

may initially end up in the United Kingdom and northern European countries, many will also consider 

coming to the US and to southern California to complete their education. 

 

These demographic shifts will have financial benefits for the college because international students are 

required to pay non-resident fees and therefore generate and contribute revenue to both the District 

and the college, so there is a clear financial incentive in hosting and enrolling international students at 

Cypress College. 

 

In comparison to other English-speaking countries, the US is known to enforce cumbersome overseas 

visa processing and domestic immigration regulations. It was not until recently that Chinese students 

were granted 5-year student visas, an improvement from the one-year period. Vietnamese and 

students from Cambodia, Laos and Myanmar are still given one-year student visas, however. This, too, 

will soon change as the diplomatic and economic relations between these nations and the US continue 

to improve. Specifically, this will result in more international students originating from these countries 

coming to US to pursue their college education, and potentially enrolling at Cypress College. 

 

These anticipated changes will impact the needs of the ISP in several ways, particularly in areas of 

staffing and infrastructure: 

 As of Spring 2016, the office staffing consists of a full-time manager, a half-time administrative 

assistant, a full-time academic counselor who spends 25% (8 weekly hours) of her counseling 

assignment with international students, and an adjunct counselor with 12 weekly hours assigned 

to international students. Neither counselor is housed in the immediate ISP area currently 

located in Student Activities Center: one is housed in Fine Arts, and the other is in the 

Admissions & Records area. A more ideal arrangement would be to have one counselor with 

20+ weekly hours dedicated to working with international students, directly housed within the 

ISP area, next to its manager’s office with easy access to all student files. This would not only 

facilitate communication among its administrative and academic staff, but it will also improve 

and enhance counseling experience for international students.  

 To support growth in international student enrollment, the current 50% administrative assistant 

position should be increased to 100%, as the workload will increase in the following areas: 

admission inquiries, application processing, SEVIS data input to generate I-20 Forms, timely 

SEVIS registration each semester, and providing assistance to ISP students on a daily basis. 

 With a growing international student presence on campus, a lounge area designated for 

international students, where they can gather and socialize, would also greatly enhance 

international students’ daily experience on campus and personal connection to campus. 

 Providing an office for the counselor and a student lounge will require either an expansion of the 

ISP Office inside the SAC building or relocation to a different building on campus. An expansion 

would be a short-term solution, if both International Students Program and Associated Students 

& Student Activities continue to grow. A more long-term solution would be to relocate the 

program to a different building where there is ample space for a centralized ISP area, consisting 

of its manager’s office, administrative assistant’s work station, a work station for student 

hourlies, plus a counselor’s office and a lounge space for students. 
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Library and Learning Resource Center (LLRC) 
 

Mission of the Library and Learning Resource Center  

The mission of the Learning Resource Center (LRC) is to provide a high-quality and supportive learning 

environment that provides academic support through a variety of services and programs. The LRC is 

committed to assisting students to develop the skills and confidence needed to succeed in their 

coursework and in their academic, professional, and personal pursuits. 

 

Overview of the Library and Learning Resource Center 

The Learning Resource Center (LRC) provides academic support services to assist Cypress College 

students in completion of their courses and programs. The majority of these services focus on tutoring 

in several formats. The one-on-one tutoring program offers assistance to students who want 

individualized attention in a 30 minute or 1 hour session. Supplemental Instruction (SI) focuses on high 

dropout classes, where students need an extra level of assistance to persist and succeed. These are 

group tutorial sessions led in an active learning style which focus both on learning strategies and study 

skills. In addition, there are two specialized centers that focus on core skills. The English Success 

Center (ESC) and the Math Learning Center (MLC) both offer tutoring, but focus their program on 

discrete concepts in math, English, English Reading and English as a Second Language. This is 

facilitated through workshops led by faculty in these departments and Directed Learning Activities 

(DLAs) both of which are curriculum based learning and lead a student through individual concepts. 

The ESC focus on reading and writing skills, while the MLC focuses on math, physics and statistical 

skills building. Finally the LRC has instructional materials both in print and through computer software 

that allow students to work on an individual basis to master instructional concepts. An open computer 

lab is available on a walk-in basis to support students and help to close the achievement gap through 

access to Microsoft Office, computer based educational tools and programs, tutorial software, printers, 

laptops, and copiers. 

 

Recent Trends in the Library and Learning Resource Center 

Learning Resource Center: The table below shows the student check-ins through the TimeKeeper 

system. The MLC and ESC were established as separate centers through a Title V grant, and thus 

have incomplete data. There have also been upgrades and other developments to systems thus 

resulting in a variety of unavailable data sets. Even with the missing data, overall the LRC usage shows 

a strong and consistent usage from students. Gate counts (see below) for the center also support these 

significant usage numbers. The high usage numbers support the mission and need for tutorial services 

and the computer lab for the students at Cypress College. Usage data suggests and supports the need 

for the build-out of the LRC to further support the demand for the programs, services, and access to the 

LRC facility. 

 

Fall 
2011 

Spring  
2012 

Fall 
2012 

Spring  
2013 

Fall 
2013 

Spring  
2014 

Fall 
2014 

Spring  
2015 

Fall 
2015 

Spring  
2016  

LRC 95,512 86,267 85,886 98,956 80,217 87,412 87,169 --- 76,231 56,629 

MLC 15,300 15,490 15,283 15,223 13,855 --- 14,527 --- 15,162 16,568 

ESC --- --- --- 4,436 4,356 1,087 5,878 4,387 5,807 4,793 

Total 110,812 101,757 101,169 118,615 98,428 88,499 107,574 4,387 97,200 77,990 

Gate Counts --- --- 147,868 174,668 155,608 149,478 147,287 143,766 142,092 132,965 
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Tutorial Services: The numbers below demonstrate the total number of tutorial visits within the one-

on-one tutorial services center. These are limited only by the total number of tutors on staff at any one 

time. Again, there is consistent demand and usage for these services. The center also added 

Smartthinking online tutoring to help assist students in Fall 2014. 

 

 

Fall 
2011 

Spring 
2012 

Fall 
2012 

Spring 
2013 

Fall 
2013 

Spring 
2014 

Fall 
2014 

Spring 
2015 

Fall 
2015 

Spring 
2016 

Tutoring 
One-on-One 

Numbers 
3,045 2,744 2,622 2,723 2,297 2,276 2,205 

* no 
data 

3,286 3,920 

 

Supplemental Instruction: The SI program has been established for some time. It has recently 

faltered a bit in terms of numbers of sections supported and thus students attending. Some of this is 

due to changes in leadership and the subsequent hiring a full time permanent coordinator. However, 

overall the numbers are strong. In various reports produced through the Institutional Research (IR) 

Office comparing effectiveness, the data shows that students who utilize the SI program show higher 

success rates than those who do not. Overall, the percentage usage has remained steady despite 

recent changes in the sections with an assigned SI leader. 

 

 

 

Math and Learning Center and English Success Center: The MLC and ESC have both see a steady 

increase in usage. At the startup of the centers the usage was small, but you can see demonstrated in 

the numbers that as the centers have become more and more established and have greatly increased 

usage numbers in both DLAs and logins. The workshops were showing a lower demand in the MLC, 

and during Fall 2015 and Spring 2016 they were cancelled for a few weeks so that the center could 

focus its personnel on DLAs and walk-in assistance. For the ESC they continue steady and strong 

usage. 

 

The IR Office has conducted studies of students who do and do not utilize the MLC and the ESC 

centers and their achievement within classes as funded through the Title V grant. Students who utilize 

these two centers show up to a 20% increase in academic achievement (course grades) compared to 

those who do not. Additionally, the students who utilize the centers also have been shown to have 

higher persistence rates in future courses than those who did not. 

 

 

Fall 
2011 

Spring  
2012 

Fall 
2012 

Spring  
2013 

Fall 
2013 

Spring  
2014 

Fall 
2014 

Spring  
2015 

Fall 
2015 

Spring  
2016  

Number of  
Sections with an  
SI Leader 

34 30 31 25 29 32 27 22 24 23 

Total 

Number of  
Students  
Participating in SI 

1,364 910 959 722 761 954 749 671 814 688 

Total 2,274 1,681 1,715 1,420 1,502 

64 56 61 49 46 

2011-12 2012-13 2013-14 2014-15 2015-16 
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Math Learning Center Data Summary 

SEMESTER 
DLA  

COUNT 
WORKSHOP 

COUNT 
DLA + WS 

COUNT 
TOTAL 
LOGINS 

Spring 2011 --- --- --- 10,701 

Fall 2011 --- --- --- 13,400 

Spring 2012 1,532 1,091 2,623 15,490 

Fall 2012 2,491 1,153 3,644 15,289 

Spring 2013 3,491 1,052 4,543 14,165 

Fall 2013 4,172 896 5,068 13,855 

Spring 2014 3,707 919 4,626 12,763 

Fall 2014 4,649 897 5,546 14,528 

Spring 2015 3,880 716 4,596 14,367 

Fall 2015 5,034 700 5,734 15,177 

Spring 2016 
(estimated) 

6,300 600 6,900 15,100 

 

English Success Center Data Summary 

SEMESTER 
DLA  

COUNT 
WORKSHOP 

COUNT 

Fall 2012 1,131 --- 

Spring 2013 1,699 209 

Fall 2013 3,099 639 

Spring 2014 2,781 766 

Fall 2014 3,840 879 

Spring 2015 3,365 716 

Fall 2015 4,265 856 

Spring 2016 3,667 787 

 

Student Learning Outcomes (SLOs) of the Library and Learning Resource Center 

The LRC uses the General Education and Basic Skills Program Learning Outcomes from the Cypress 

College Catalog.  

 

PLO III, Critical Thinking and Information Competency 

Research: 

1. Effectively and ethically acquire, organize, analyze, synthesize, evaluate and communicate 

information. 

2. Determine which technology resources will produce the desired effects. 

Solve Problems: 

1. Define a problem and identify its components. 

2. Create a plan of action to resolve the issue. 

3. Execute and evaluate the effectiveness of the plan. 

 

There are additional SLOs the LRC seeks to assess (listed below). 

 Students will be better prepared for successful completion and achievement within their 

courses. 
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 The successful students will be able to complete academic coursework and close the 

achievement gap through access to instructional materials and appropriate services/programs. 

 Successful students will better understand academic coursework and concepts through 

strategies provided through the LRC, SI, MLC and ESC. 

 

The Future of the Library and Learning Resource Center  

The LRC is looking to expand its services and programs in the immediate future through the Measure J 

buildout. The facility will be gaining 10,000 additional square feet that allows the LRC to expand the 

number of tutors, study areas, add a classroom and greatly expand access to computers. For the one-

on-one tutorial services center, there is a need and demand to increase the subjects covered. By 

adding additional tutorial rooms, the center will be able to further facilitate this expansion. Further the 

expansion will allow for the increase in space in both the MLC and ESC. MLC will utilize this expansion 

to allow for the current demand, as many students are turned away from receiving help due to fire 

codes. Additionally the MLC seeks to form a partnership with the STEM division and expand the 

services to include more science DLAs and concepts. The expansion would also include classrooms, 

which can facilitate “cram sessions” and SI sessions work to help to prepare students during test times 

and at finals to further facilitate help in both subject matter issues, and test taking or anxiety reducing 

strategies. 

 

The continued focus on basic skills academic support is seen to continue, if not grow. The specialized 

centers support basic concepts in math and English through their services and will continue to focus on 

helping students who test into below basic through services and programs to help them achieve 

completion in their academic courses and programs leading to successful transfer. The LRC will seek 

out best practices and examine current models to find solutions that best serve the student populations 

here at Cypress College. This includes utilizing technology to find innovate ways to support academic 

support and learning to facilitate student success. Electronic DLAs will be implemented as well as other 

uses of technology that can be accessed remotely and be utilized at the time of need. 

 

Technology is ever changing and the LRC will seek to expand its equipment and react to demands and 

current trends within the campus curriculum. Currently the LRC added laptops and 3D printing to its 

services. The LRC would like to expand this to a hands-on Maker Space where a classroom supports 

students to interact with equipment and software in order to create and learn within the curriculum at 

Cypress. 
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Outreach and Recruitment 
 

Mission of Outreach and Recruitment 

Outreach and Recruitment at Cypress College enhances access to high quality academic and student 

support services and prepares prospective students for a successful transition to higher education while 

building collaborative partnerships with our local K-12 communities. 

 

Overview of Outreach and Recruitment 

With the implementation of the Student Success Act of 2012, the opportunity to enhance and expand 

campus outreach efforts began at Cypress College. During the period of 2012-2014, student services 

staff and faculty engaged in discussions to identify recruitment gaps and strategies to bolster access 

and opportunity for prospective students. Dr. Rams and Dr. de Dios revitalized the Outreach Program 

by hiring a Special Projects Manager in late 2014. The 2012-13 Social Admissions Report indicates 

current college students are the top resource that high school seniors want to connect with during their 

college decision process. To that end, 16 Student Ambassadors were carefully selected and 

participated in a week-long training of their core responsibilities. With this relaunch of our Student 

Ambassador program that once operated from 2006-2010 funded by one-time campus dollars and 

categorical programs, the menu of outreach services also grew to staffing the Welcome Center, 

participating in high school college fairs, conducting campus tours, delivering presentations to at-risk 

students through the School of Continuing Education, and educating high school seniors about Cypress 

College and its matriculation process during regularly scheduled visitations. 

 

Currently, the Cypress College Outreach Department is managed by the Special Projects Manager who 

facilitates three main outreach and recruitment areas; 1) The Student Ambassador Program, consisting 

of working the Welcome Center, supporting on campus events, conducting campus tours, attending 

high school college fairs, delivering presentations to students, and educating high school seniors about 

Cypress College and its matriculation process during regularly scheduled visitations, 2) K-12 

Partnerships, consisting of scheduling general and divisional school tours, high school visitations and 

college fairs, and direct outreach with other school district personnel, 3) Cypress College On Campus 

events, consisting of chairing signature events on campus, maintaining the campus-wide Outreach 

Calendar, and managing the Welcome Center. 

  

Beyond Student Services, Cypress College instructional divisions and departments maintain their own 

outreach programs for their particular discipline or service. Additionally, representatives from Career 

Technical Education, Health Services, Extended Opportunity Program and Services, and Financial Aid 

regularly attend district and high school college fairs. Student Ambassadors assist with high school 

health science academy tours. Future collaboration will require transparency within all divisions and 

departments so that all outreach personnel will be informed of every activity attended within our K-12 

local schools and community. 

 

Throughout the 2015-16 academic year, the Student Ambassadors visited 33 high schools within the 

NOCCCD boundaries on a monthly basis, serving approximately 3000-5000 graduating seniors. Over 

55% of these students identify as Hispanic or Latino, according to the CDE Enrollment Ethnicity Report 

for 2014-15. Therefore, not only is the Student Ambassador Program promoting student access and 

transitioning success, but in doing so, it is servicing one of the populations recognized in the Cypress 
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College Student Equity Plan as Goal #1: Access – Increase Hispanic/Latino enrollment at Cypress 

College to 51% in the next three years to match the population of its feeder high school graduates. 

 

Recent Trends in Outreach and Recruitment 

Two major higher education trends of interest for outreach are strengthening our branding and 

marketing presence and offering more personalized attention to students throughout the recruitment 

and matriculation process. Attracting and engaging today’s student requires more of a customized, 

technology-enabled approach called marketing automation. Automation requires “software platforms 

and technologies designed for marketing departments and organizations to more effectively market on 

multiple channels online (e.g., email, social media, websites, mobile marketing, etc.) and to automate 

repetitive tasks.” Personalized communication, a key component of this approach, creates a feeling of 

connectedness and support, an important indicator of retaining student enrollment.  

  

The Cypress College Public Information Office and the Outreach Department are currently engaged in 

brainstorming sessions specifically about the marketing automation strategies needed, how to spark 

engagement with students through direct mail via emotive postcards, and then how to maintain that 

engagement online through the process of matriculation. Tracking students who do not open their email 

or click on the provided links will continue to be contacted via a Student Ambassador. Additionally, the 

authenticity and supportive nature of the Student Ambassador team has proven to be a very effective 

way to help prospective students feel connected. As technologies continue to evolve, our 

communication strategy must continue to evolve with the experiences our prospective students are 

confronted with at other competing institutions.  

 

Establishing a collaborative partnership with other outreach programs will enhance the Cypress College 

Outreach and Recruitment efforts at other high schools. The Outreach Department has recently begun 

a dialogue to examine the feasibility of partnering with GEAR UP Anaheim through CSUF. In its 4th 

year, CSUF GEAR UP Anaheim, funded in 2015 for $7.2 million over seven years, currently services 

the class of 2021 from Ball, South, and Sycamore Junior High Schools, and will follow the students 

through their high school graduation from Anaheim, Katella and Loara High Schools. This offers 

Cypress College more opportunities to reach the juniors and seniors in these high schools through the 

college-bound community events held on these campuses throughout the year. Delivering directed 

outreach through vetted partnerships like GEAR UP has proven to be an effective way to recruit 

students and build positive educational partnerships.  

  

A specific Cypress College Outreach Plan dictates specific details of events manifesting from these 

collaborations and the personal and electronic relationship building strategies with students. An annual 

Outreach Report detailing the types of activities, dates/times of participation, number of students 

served, and facilitators involved is available by contacting the Special Projects Outreach Manager or 

viewing the public Outreach Calendar.  

 

Student Learning Outcomes (SLOs) of Outreach and Recruitment 

The Student Ambassador Program will: 

 Present students with real-world application opportunities for public relations, i.e. networking, 

communication, public speaking, and leadership skills  

 Develop students’ employability skills 
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 Connect current and prospective students to Cypress College matriculation resources and 

student services 

 

Developing K-12 Partnerships will: 

 Introduce prospective students to the Cypress College campus and the academic options via 

general and divisional tours, 

 Educate interested high school seniors about the matriculation process during weekly or bi-

monthly high school visitations, and 

 Promote the features and benefits of Cypress College while attending high school district 

college fairs during the fall and spring semesters. 

 

Cypress College Signature Events (Senior Day, Kindercaminata, Parent Night, New Student Welcome Night) will: 

 Expose both K-12 students and their parents to the features and benefits of Cypress College, 

 Convey the importance of obtaining a college education to young children, and 

 Educate newly-enrolled students and their parents about how to transition from high school to 

the college campus. 

 

The assessment instruments implemented for evaluating the stated Student Learning Outcomes are 

surveys, campus tour tallies, SSSP data collection, and qualitative feedback. 

 

The Future of Outreach and Recruitment 

Over the course of the next decade, California Community Colleges will experience “significant 

demographic changes coupled with ongoing increases in the educational demands of the State’s 

economy,” according to the California Community Colleges System 2013 Strategic Plan. The Cypress 

College Outreach Department must continue to prepare for a growing diverse population, including 

many international students and adult learners, by increasing awareness through a variety of unique 

recruitment strategies and personalized support throughout their college experience.  

  

Below are summaries of the anticipated and necessary changes within the Cypress College Outreach 

Department that will assist with meeting the needs of students over the next 10 years.  

 

Funding: If sparking an educational interest is one of the most critical outreach objectives, then 

increasing the Full Time Equivalent Student (FTES) number is equally as important, in order to obtain 

the necessary funding. Presently, the Outreach Department is funded by two budgets; the Student 

Success & Support Program and the Student Equity Plan. Appropriations for both are contingent upon 

the State’s ability to provide funding each year. Continued outreach success will require the 

administration to commit to paying for this department with general funds. 

 

Technology: As was previously shared, adopting marketing automation would give higher education 

institutions a competitive advantage, acting as a critical tool in recruiting, enrolling, retaining, and 

advancing students. According to Hanover Research, “today’s marketing automation tools are able to 

integrate email, content marketing, social media marketing landing pages, and comprehensive analytics 

in order to perform a wide range of functions.” To prevent from being a “technological laggard,” Cypress 

College must focus on the following trends: 

 Website personalization and optimization. 

 Investing in a mobile presence (e.g., website, campus touring, mobile-friendly course content) 
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 Adopt new social media tools and a more strategic approach to online communication. 

 

Facilities/Staffing: Within the next 10 years, the Cypress College Outreach Department will need 

dedicated physical space in order to efficiently and productively serve the students. Currently, storage 

space for promotional material and outreach supplies is difficult to find on campus. Ideally, the 

Outreach department will have a dedicated office area inclusive of an official “Welcome Center,” 

replacing its current location at the front counter in Admissions & Records and be supervised by the 

Special Project Manager and appropriate support staff. This Welcome Center will be the centralized 

hub where new and current students can receive general help, gather and socialize, where all campus 

tours begin/end, and perhaps where Associated Students can be housed as well. Much like a Student 

Union, this Welcome Center would be dedicated to supporting students in a variety of ways. The Center 

would offer a mini-computer lab for on-going application workshops, TV monitors for students to view 

campus news, and phone apps that allow students to experience a virtual campus tour. All marketing 

material and academic program information would be available in languages reflective of our student 

demographic. Innovative technology will be utilized by the Outreach department so that students 

always feel connected to the campus culture and become familiar with the expectations of becoming a 

successful Cypress College student. 

 

Student Ambassador Program: As the Student Ambassador Program becomes more established, a 

framework for incentives and academic credit for performing their numerous communication and 

service responsibilities should be explored. There are opportunities for service learning and leadership 

experiences that relate to various curricula available at Cypress College. 

 

SSSP Approach: Presently, the Special Project Manager and the SSSP Director are collaborating 

together to first create then calendar with the top 5 feeder high schools a series of workshops based on 

the SSSP steps for the Student Ambassadors to deliver during their monthly visits. Although it is 

necessary to prioritize the west end schools within AUHSD and other high schools that are already 

advocates for Cypress College, this approach should eventually be offered to all top schools in the 

surrounding districts outside of AUHSD. As outcomes based legislation materializes in the future, 

Student Ambassadors who become trained as student mentors to assist with the Charger Experience 

Program will be an asset to our retention initiatives on campus. As we enhance our services that 

promote access, offering web-based assessments should be explored and implemented. 

 

K-12 Partnerships: Within this first full academic year, the current Outreach Department continues to 

grow and improve the services offered. In the future, seamless communication within outreach 

personnel throughout Cypress College will be essential. As the Special Project Manager, Student 

Ambassadors, and other staff become much more familiar with the local high schools, their special 

academies (i.e. medical, automotive, culinary, business, dance, theatre), their needs, and the process 

by which they prepare their Seniors for higher education, the Outreach Department can present a more 

customized approach to each school and a more integrated approach in prioritizing goals and 

objectives for the Outreach program. 

 

Signature Outreach Events: The current Cypress College Comprehensive Outreach Program events 

are listed as the following: 
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Elementary 

 Kindercaminata - The Student Support Services Division invites local kindergarteners to 

Cypress College each year to engage them with college and career planning. The event is 

particularly important to children whose parents and/or guardians may not have had the 

opportunity to pursue a higher education. Children will interact with Cypress College staff, 

students, and department and club representatives. Departments are encouraged to provide an 

age-appropriate, educational and fun activity at their table. Due to the size of the campus and 

staff available each year to ensure the safety of our guests and quality of their experience, it is 

recommended that event does not exceed 500 participants.  

 Outreach Week – Student Ambassadors conduct divisional tours for approximately 400 

students between Grades 3-6 who experience how their interests can lead them to higher 

education and into a career of their dreams. 

 

Junior High/Middle School 

 Cypress College Career Connections – The Career Center presents a career exploration 

workshop based on the Holland RIASEC Theory for 7th and 8th grade students and the Student 

Ambassadors conduct divisional tours based on the students’ Holland Code. 

 Counselor Breakfast – Cypress College Deans, Counselors, and Managers host a breakfast 

for up to 90 junior/middle and high school counselors, sharing a variety of information about 

outreach, academic divisions, and new initiatives. 

 

High School 

 Cypress College Counselor Liaisons – Cypress College counselors are assigned to specific 

local high schools to support outreach and school events, working in conjunction with assigned 

Student Ambassadors. 

 Student Ambassador Career Center Visitation Schedule – Student Ambassadors visit local 

high schools 1-2 times weekly, educating interested Seniors about the matriculation process. 

 District/High School College Fairs – Support Services/Divisional representatives and Student 

Ambassadors attend local college fairs. 

 Counselor Breakfast - Cypress College Deans, Counselors, and Managers host a breakfast 

for up to 90 junior/middle and high school counselors, sharing a variety of information about 

outreach, academic divisions, and new initiatives. 

 Senior Day - Cypress College and the Student Support Services Division hosts Senior Day 

annually. Interested seniors visit the campus for a two-part Cypress College Fair, a brief 

presentation in the theater, and lunch at the Pond. Attendance for this event is recommended to 

be in the range of 400-500 to ensure a high quality experience given the number of staff who 

participate and our facilities to host this activity. 

 Parent Night - Cypress College and the Student Support Services Division welcomes 

prospective students and their parents to campus. Parent Night is an opportunity to showcase 

the campus, programs, departments, and student life. Interested high school seniors and their 

parents will enjoy free refreshments while they visit resource tables to learn about Academic 

and Career Technical Education programs, financial aid, EOPS/CARE, CalWORKS, DSS, and 

other services and programs. 

 Charger Experience - Early opportunities for incoming Seniors to complete their assessment, 

orientation, and educational planning steps. 
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 Summer Boost - Students who have access to, and successfully complete, Math and English 

courses within their first year of college are more likely to continue on towards a degree or 

transfer. Cypress College is committed to providing a strong pathway and support system for all 

incoming students, particularly those in pre-transfer level courses, to help improve success 

rates. 

 

Cypress College 

 Welcome Center - Student-to-student support at the front counter of the Admissions & Records 

office. 

 New Student Welcome Night - Faculty, staff, and administrators provide information, answer 

questions, and welcome new students to Cypress College. Guided tours, resource tables, and 

the opportunity to make additional purchases is available this evening. 

 General Campus Tours - Student Ambassadors conduct tours of the entire campus. 

 Divisional Campus Tours – Division representatives and Student Ambassadors conduct tours 

of a specific division for a school or community group. 

 Outreach Calendar – All Cypress College Outreach activities are displayed for campus-wide 

information. 

 

Future Initiatives: Promoting a college-going culture early, starting in elementary school, will help 

students see college as a viable option. Moving forward, building up the outreach services for 

elementary school should be a priority. In the spirit of the “Promise” program implemented by 

LBUSD/LBCC/CSULB, the Special Project Manager envisions the creation of a legacy project for all 4th 

graders in our surrounding elementary districts, Anaheim, Centralia, Cypress, Magnolia, and Savanna 

School. Annually, Grade 4 teachers implement a curriculum unit written by our Teacher Prep Program 

students that educates these 4th graders about higher education options and culminates with a 

Cypress College campus tour of the academic division that interests them the most. Additionally, there 

was interest in the last Strategic Plan development to bolster middle school outreach. Developing and 

implementing strategic methods to connect middle school students to academic options will be an 

opportunity to strengthen early outreach partnerships. 
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Student Activities Center 
 

Mission of the Student Activities Center 

The Student Activities Center creates and provides students with a safe and welcoming environment 

away from the academic demands that they face on campus, supports all active campus clubs, 

including the Associated Students Council, and provides a variety of programs and activities that 

enhance their academic curriculum and student life experience. 

 

Overview of the Student Activities Center 

The Student Activities Center (SAC) is centrally located on campus east of the Student Center. The 

SAC program enriches student life on campus as a complement to academic endeavors. Currently, the 

SAC provides students with a small computer lab, small student lounge, game room, conference room, 

Associated Students executive office areas, and a general work area for student club projects. Through 

the Associated Students (AS) organization, SAC facilitates student participation in the College shared 

governance process and coordinates on-campus events and activities. The AS Interclub Council (ICC) 

provides support to the approximately 20-30 campus clubs. The Student Activities Center serves the 

day time students of Cypress College.  

 

The SAC department is staffed by a Director of Student Activities, who also acts as the Associated 

Students Advisor. The Director position is a 100% management position and is supported by one full-

time Administrative Assistant. In addition to the daily SAC operation, the Director is also responsible for 

the Associated Student organization and the promotion of the AS benefits sticker. Additionally, the 

Director coordinates the annual High School Senior Day, KinderCaminata, and the Graduation 

Ceremony. In addition to the General Fund, the SAC operation and program is funded by interest 

drawn on a CD at Schools First Federal Credit Union, game room revenues, the AS Benefits sticker 

sales, income derived from A.S. fundraisers, and external vendor bookings on campus. Clubs sponsor 

fundraising activities to generate revenue as well. 

 

Recent Trends in the Student Activities Center 

As enrollments increase at Cypress, there is increased activity in the Student Activities Center, 

especially during the last two years. Peak interest and demand tends to be later in the semester as 

finals and graduation approaches. Students are looking to find areas where they can congregate to 

socialize, hold study groups or just relax between classes. The SAC computer lab, T.V. lounge and 

game room are filled to capacity during the peak times. Further examination of extending the hours of 

operations on peak days may be a consideration, while scaling back on slow days such as Fridays 

when classes are not regularly in session. 

 

The sales of the A.S. benefit sticker which is a major source of funding for Associated Student 

organization has been stagnant over the past few years. These funds are utilized for student advocacy, 

campus events, expenses for the SAC, as well as club and campus program grants. These funds allow 

the Associated Students/Student Activities Center to have a more extensive program to support all 

students of Cypress College. 

 

Student Learning Outcomes (SLOs) of the Student Activities Center 
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In alignment with step 1 of the Student Equity Plan (Access), the computer lab in the Student Activities 

Center allows access to computer facilities that students can utilize to their benefit. They are allowed to 

use computers for research, homework, print assignments, and other academic-related activities.  

Operationally, we will assess the Student Activities Center usage by keeping informal logs of what 

services the students are using when they utilize our facilities.  

 

The results demonstrate an overall increase in usage of Student Activities Center in Summer 2015 from 

54% from week #1 compared to finals week. For the summer semester the computer lab usage 

increased by 20% and the Game Room usage increased by 70% compared to normal usage during the 

regular semester. 

 

The results for Fall 2015 demonstrated an overall increase in usage of the Student Activities Center 

from week #1 compared to week #15 by 14%. Computer lab usage increased by 18% and Game Room 

usage increased by 22%. 

 

Continuing to advertise and promote the services available in the Student Activities Center will help 

continue growth of the utilization of the facilities. Growth may be impacted by the limited space 

available to be utilized by students and our computer lab area (currently there are 7 computers in the 

lab area). The game room area has a limited amount of furniture based on space allotted for the area. 

The assumption is that the fall and spring semesters are close to maximum utilization based on the 

space available. Any discussion of increasing usage may need to consider increasing space, 

particularly with the possible building remodel as a result of the passage of Measure J and forthcoming 

construction of the new Veterans Resource Center. 

 

The Future of the Student Activities Center 

There are several factors expected to impact the future of the Student Activities Center, and they are 

summarized below. 

 

Faculty/Staff: The Student Activities Center is supervised by one full-time Manager (Director of 

Student Activities) who is supported by one full-time Classified Staff member (Administrative Assistant 

I). As the Student Activities Center expands its services to serve the growing student population and 

meet the changing technology trends review of staffing may be warranted. As mentioned in the prior 

Student Services Master Plan, a part-time hourly employee will be needed in order to expand the hours 

of service to meet the needs of the future student body. 

 

Facilities: The current facility is not conducive to the potential growth of the department and will fall 

short in the near future if the trend of increased usage continues. With the passage of Measure J, the 

possibility of linking the new Veterans Resource Center building with the Student Activities Center 

would be an opportune time to explore the future facilities needs of the Student Activities Center.  

 

Technology: The Student Activities Center has a small computer lab with 7 desktop computers. During 

peak times many students must wait to use a computer or are forced to go elsewhere on campus. 

There are two (2) televisions in the Student Activities Center; one in both the student lounge and game 

room. The lounge is currently sufficient for the Student Activities Center based on its size and 

utilization. In addition to the pool and ping pong tables there is a single stand-alone 1980’s video game 

which is seldom used. A number of students have requested a gaming console for the game room. The 



 

212 
 

purchase of a new video game console to modernize the game room to meet the needs and 

preferences of our students would be expected in the future.  

 

Fiscal Resources: The Student Activities Center will need to examine the stagnant income growth 

from the sales of its A.S. Benefits sticker. Developing a strong promotion/marketing plan to increase the 

sales of the A.S. Benefits Sticker is a future goal of Associated Students/Student Activities Center. 

Another consideration is to have Associated Students amend the cost of the A.S. Benefits Sticker 

through the student election process.  

 

Projections and Plans for the Future: The services provided by the Student Activities Center will 

need to evolve as the needs of our student population change. An additional part-time staff member will 

be needed if the Student Activities Center is to expand its hours to accommodate evening students. 

Based on data from the Institutional Research Department approximately 10% (1,641) of Fall 2015 

students took at least one class after 6 p.m. An additional revenue stream for the Student Activities 

Center include adding beverage/snack vending machines or vending machines with blue books, 

scantrons, and other academic supplies. 
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Student Equity Program 
 

Mission of the Student Equity Program 

The Cypress College’s Student Equity Program is designed to locate and address disproportionate 

impact and identify the appropriate goals, objectives, and activities needed to counter inequities. The 

Office of Student Equity promotes programs and services that focus on increasing access, course 

completion, ESL and basic skills completion, degrees, certificates and transfer for disproportionately 

impacted students. Through collaboration with the College’s numerous divisions, departments and 

academic and student support programs, Student Equity identifies strategies to address and monitor 

equity issues as well as to counter disproportionate impact on student access and achievement.   
 

Overview of the Student Equity Program 

Cypress College’s Student Equity Program aims to increase success in educational outcomes for 

historically excluded, underserved, and underperforming groups. California Education Code (Ed Code) 

§78220 (2014)) assert that colleges maintain continuous equity by creating Student Equity Plans that 

recognize traditionally underserved and underrepresented groups; these groups include:  

 African American/black students 

 American Indians or Alaskan Natives students 

 Asian and Pacific Islander students 

 Hispanic/Latino students  

 White students 

 Men  

 Women  

 Low-income students 

 Veterans  

 Students with disabilities 

 

Within the guidelines of the 2015-16 SEP, the CCCCO mandates that colleges also address 

disproportionate impact for foster youth and lesbian, gay, bi-sexual, transgender, intersex, and queer 

(LGBTIQ) identifying students. Target populations are identified to ensure that there are measurable 

goals in place to close the achievement gap between them and their peers within the five success 

indicators. The Student Equity Program effects the campus at-large, and touches all student 

populations in some manner. The program will serve as a major component in all campus-wide 

planning efforts.  

 

As required by student success legislation SB 1456 and Title 5 regulations, the College has identified 

resources and strategies to address and monitor equity issues within population groups (below) by 

utilizing the following five success indicators: 
 

1. Access: The percentage of each population group that is enrolled to the percentage of each 

group in the adult population within the community served. 

2. Course Completion (Retention, Persistence): The number of credit courses that students by 

population group actually complete by the end of the term compared to the number of courses 

in which students in that group are enrolled on the census day of the term.  (For the purpose of 

this plan, the focus will be upon basic skills course completion as credit courses show no 

disproportionate impact within any population group.) 
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3. Basic Skills and ESL Course Completion: The number of students by population group who 

complete a degree-applicable course after having completed the final ESL or basic skills course 

compared to the number of those students who complete such a final basic skills or ESL course. 

4. Degree and Certificate Completion: The number of students by population group who receive 

a degree or certificate compared to the number of students in that group with the same informed 

matriculation goal. 

5. Transfer: The number of students by population group who complete a minimum of 12 units 

and have attempted a transfer level course in mathematics or English to the number of students 

in that group who actually transfer after one or more (up to six) years. 
 

Recent Trends in the Student Equity Program 

At Cypress College, the Office of Institutional Research assessed student equity as required by student 

success legislation SB 1456 and Title 5 regulations. Following the Student Equity Plan (SEP) 

instructions for identifying target groups, the SE Committee identified several student groups who 

achieve success at significantly lower rates than those who are in the highest performing groups. 

Utilizing both proportionality methodologies and 80-percent methodologies, the team identified equity 

gaps in more than one measure among students in target populations. 

 

The Student Equity Program at Cypress College is guided by the Student Equity Plan, which is updated 

on an annual basis and submitted to the California Community College Chancellor’s Office. This plan 

identifies target populations for the five, aforementioned, success indicators. Based on the data 

established in each area, activities are created to mitigate disproportionate impact for identified groups. 

Student outcome data will be reported to the Chancellor’s Office in 2017.  

 

As of April 2016, the Student Equity Program has been enacted at Cypress College for 18 months. 

Data collection for each indicator is ongoing, but a few indicators have seen measurable success. For 

example, in terms of Basic Skills English completion, students enrolled in English 60 sections have 

benefitted from the ACCESS program established by the English department. As an activity identified in 

the SEP, students enrolled in any section of English 60 participate in the program, which serves to 

increase student support service awareness for students and faculty. At the beginning of the fall 2015 

semester, 568 students were surveyed to gage their understanding of support services on campus; at 

the close of the semester, 412 students completed a 35-question exit survey which again gaged their 

understanding. Through the course of the semester, English 60 faculty and students are familiarized 

with these services by taking campus tours, participating in workshops offered by support service 

departments, and utilizing the support services. Considering the number of students that completed the 

post-test, at least 412 students were served in the Basic Skills English category. 

 

Student Learning Outcomes (SLOs) of the Student Equity Program 

The Student Equity initiative set-forth by the state Chancellor’s Office mandate that each community 

college system implement and carry-out a plan to address the achievement gap in five-areas: access, 

course completion, Basic Skills/ESL course completion, degree/certificate completion, and transfer. A 

crucial aspect of the mandate involves the inclusion of various divisions, departments and programs to 

develop the plan that will provide the framework for the campus’ Equity goals. The Student Learning 

Outcomes for Student Equity are reflected in many of the SLOs for the divisions, departments and 

programs on campus. The overarching SLO for Student Equity is closing the achievement gap for the 

top 3 target populations in each success indicator, as documented in the Cypress College Student 

http://www.cypresscollege.edu/Media/Website%20Resources/PDFs/facultystaff/Cypress%20College%202015-16%20Student%20Equity%20Plan.pdf
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Equity Plan. SLOs for each indicator are as follows, and reflect the activities that are detailed in the 

2015-2016 SEP: 
 

Student Learning Outcome 1 (Outreach): As a result of the rise in outreach activities, accessibility to 

Cypress College will be increased for SEP identified, target populations in neighboring communities. 
 

Student Learning Outcome 2 (Course Completion): As a result of supplemental funding to student 

support services programs and instructional programs, students will be able to successfully complete 

academic coursework towards degree/certificate completion and, or transfer. 
 

Student Learning Outcome 3 (ESL/Basic Skills Completion): As a result of supplemental funding to 

student support services programs, students will be able to successfully complete ESL and Basic Skills 

courses, and will continue in the sequence with the goal of reaching college-level English and math 

courses.  
 

Student Learning Outcome 4 (Degree/Certificate Completion): As a result of supplemental funding to 

student support services and professional development training, students will receive the necessary in-

class, culturally-sensitive support needed to complete their academic programs. 
 

Student Learning Outcome 5 (Transfer): As a result of supplemental funding to student support 

services programs, students will have the skills needed to prepare for, and successfully transfer to four-

year universities.  

 

The Future of the Student Equity Program 

The future of the Student Equity Program will be impacted primarily by student equity mandates and 

funding over the next ten years. 

 

Student Equity Mandate: As required by SB 1456, the Student Equity Plan was coordinated with the 

development of the Student Success and Support Program (SSSP) Plan to ensure that strategies are 

identified to address and monitor equity issues. Changes to the policy enacted for the implementation 

of the Student Equity initiative are at the discretion of the Chancellor’s Office and must be enforced by 

each college. Maintaining compliance will require constant communication with the Chancellor’s Office, 

participation in CCCCO conferences and trainings, and staying up to date with news, reports, and 

emails from the Chancellor’s Office.  

 

Funding: In 2014, CCCCO provided funding for the implementation of Student Equity Plans to address 

disproportionate. Governor Jerry Brown and the California State Legislature allocated $70 million 

dollars in one-time funds to the California Community College (CCC) System for the 2014-2015 

academic year. Budgeting for the 2015-2016 academic year, the Governor has allocated $155 million 

dollars to the Equity fund to ensure that colleges are continuing in their efforts to close the achievement 

gap for disproportionately impacted groups. The Governor’s Proposed Budget for Community Colleges 

for the 2016-17 academic year reflects a repeated allocation of $155 million dollars to the CCC System. 

 

For the 2015-16 academic year, NOCCCD received an allocation of $3.66 million allocation from the 

CCCCO. Four percent of that amount will remain with the District for programming and activities, and 

Cypress College has received an allocation of 32%, representing roughly $1.12 million dollars. The 

college is expecting to receive 80% of the previous year’s $1.12 million dollar allocation for the 2016-17 

academic year. 

  

http://www.cypresscollege.edu/Media/Website%20Resources/PDFs/facultystaff/Cypress%20College%202015-16%20Student%20Equity%20Plan.pdf
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Student Health Services 
 

Mission of Student Health Services 

The mission of Student Health Services is to support student learning through the delivery of quality 

physical and mental health care, promote wellness and healthy lifestyles, educate about community 

health resources, and empower students to become responsible for their own health. 

 

Overview of Student Health Services 

Student Health Services (SHS) provides free or low cost health services to all students paying the 

health fee for the current semester. The health services provided include the treatment of urgent-care 

complaints, such as fevers, coughs, bladder infections, emergency contraception, allergic reactions, 

and more. Health promotion is supported through immunizations, TB screenings, wellness lab testing, 

sexually transmitted infection (STI) screenings, wellness exams, PAP testing for women, family 

planning and birth control, nutritional counseling, and smoking cessation counseling and support. 

Additionally, mental health counseling is offered to all students with onsite counseling, crisis 

intervention and referrals to community resources as appropriate. 

 

The Student Health Services has been located on the first floor of the Gym II Building since 1976. SHS 

is staffed by an 11-month Director/Nurse Practitioner who divides time between management and 

providing services to students, a Medical Director who provides oversight to Nurse Practitioners, a full-

time Health Care Specialist/Registered Nurse, a full-time administrative assistant, a part-time Nurse 

Practitioner, and hourly employees during the fall and spring semesters. These temporary employees 

include Nurse Practitioners, licensed Mental Health Counselors, and a Registered Nurse. There is no 

charge to see a health care provider, and there is a nominal fee for some lab tests, immunizations, and 

medications. 

 

Recent Trends in Student Health Services 

The first collection of annual statistics began in 2003. Prior to 2003, there were no full time Nurse 

Practitioners in SHS and no data is available. The SHS converted to Electronic Medical Records (EMR) 

to comply with the national directive in February 2015. The implementation of the EMR system allows 

increased statistical recovery and improved trending of patients utilizing SHS. 

 

 2012-2013 2013-2014 2014-2015 

SHS Visits 5,345 4,622 4,870 

Medical Visits 4,805 4,029 4,339 

Mental Health Counseling Visits 540 593 531 

Cypress Students 15,644 15,885 15,858 

 

There has been a fluctuation in the number of students utilizing SHS from 2012-2015. This might be 

due to a 75% turn over in staff in June 2012. SHS staffing positions have been consistently filled since 

the Fall 2014 semester. The staffing pattern affects the availability of appointments for students to be 

seen by SHS providers. Also, the EMR statistical reports from Spring 2015 and moving forward will 

more accurately represent a truer number of actual visits to SHS by removing the “no-shows” and 

“cancellations” from to the “Total SHS Visits” column. The numbers including these “no-shows” and 

“cancelled” visits prior to 2015 must be noted in comparisons of future total visit numbers.  
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In addition, the years 2010-2012 showed an increase in overall SHS visits which was postulated to be 

from an implementation of outreach activities and improved signage aimed at increasing student 

utilization of SHS. 

 

The Health Services Association of California Community Colleges (HSACCC) and the National 

College Health Association’s Annual Surveys look at health practices of students attending two-year 

and four-year colleges across the country. The results consistently document the top reasons students 

drop out of all colleges are related to stress, sleep difficulties, anxiety, cold/ illnesses, and work. This 

supports the ongoing importance of quality health care to support student success. 

 

The most recent Health Center Quality Review Student Satisfaction Survey was conducted in 2012. 

Students rated the HC 96% in overall satisfaction (compared to 90% college standard), indicating that 

SHS provides a quality service to students utilizing SHS. 

 

Student Learning Outcomes (SLOs) of Student Health Services 

The prevention and wellness program developed for SHS was based on the American College Health 

Association (ACHA) Healthy Campus 2020 objectives. Healthy Campus 2020 is a document that 

outlines national health objectives for students, faculty and staff. It provides tools to assess which 

objectives are relevant, achievable and a priority for our campuses. In order to meet the ACHA Healthy 

Campus 2020 objectives the SHS has been active in raising the student health fee to assist in 

supporting a Mental Health Counselor position, which is vital to address the mental health needs of our 

campus community. 

 

Our campus priorities are assisting students in accessing SHS, educating students on its services and 

community resources, promoting physical and mental wellness, specifically sexual health, obesity, and 

decreasing stress. Our student learning outcomes are as follows: 

 As a result of seeing a Health Care Provider students will be able to state 2-3 things they 

learned during this visit to care for themselves. 

 When students have visited the Health Center they will be able to describe what services are 

offered at the Health Center and how to access community health resources. 

 After receiving STI (Sexually Transmitted Infections) screening and testing students will be able 

to discuss 2 behaviors to decrease their risks of acquiring STIs. 

 After seeing a Health Care Provider for weight related issues student will be able to state 2-3 

physical activities and nutritional changes that would improve their health. 

 As a result of reviewing the intake form with a health care provider the student is able to identify 

two issues causing them stress in their studies.  

 

The Future of Student Health Services 

The SHS provides a valuable service to students in need of health and mental wellness. The 

importance of this service, and improving access to all students, will continue and may fluctuate with 

the numbers of students enrolled.  

 

Technology: Technology in health care will continue to advance rapidly and requires ongoing 

assessment and incorporation as appropriate. SHS is now 100% Electronic Medical Record (EMR) to 

provide accurate record keeping and tracking. The EMR will continue to monitor records to maintain 

confidentiality and security of information. The projected implementation of the EMR Mental Health 
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component will improve the assessment, referral and follow-up of mental health patients. There is a 

growing need for mental health services as evidenced by a wait list for counseling, increase in mental 

health visits and an increased number of crises per semester.  

 

The future use of this EMR Mental Health component will hopefully indicate needs and trends to direct 

changes and guide improvements in the mental health care provided at Cypress College.  

The use of new technology to notify, educate and disseminate health and wellness information has 

potential to increase access to the SHS resources and keep students and staff current on public health 

trends and facts. The utilization of new social media platforms may increase access and update 

individuals on health events occurring on our Cypress campus and inform on current health topics. 

 

Fiscal Resources and Faculty/Staff: The fluctuation in enrollment will directly affect SHS because it is 

totally self-funded by the student health fee, per California Education Code, Section 76401 and 76355; 

Title 5, Section 53411. The goal is to keep current staffing levels and increase mental health staff while 

keeping pace with the cost of salaries, benefits, supplies, and services. A decrease in enrollment will 

result in decreased revenue for staff and/or services. The ongoing cost to revenue balance will 

determine the ability of SHS to provide current staffing and services or needed increases or decreases 

based on enrollment numbers and incoming revenue. 

 

Facilities: As stated previously, SHS has been at its current site since 1976. There are two rooms for 

health exams and one mental health counseling room. The physical limitations of this site will prevent 

future growth at some point. If every room in the SHS was used to maximum capacity, with no 

cancellations or no shows, it could accommodate approximately 6,500-7,000 visits. The current student 

enrollment of 15,000 exceeds the capacity of the current SHS site to provide services to every 

student—the SHS could provide services to approximately 43% of the student population. To 

accommodate an increased utilization of SHS, reflected in an increased number of medical and mental 

health counseling visits, the SHS would have to expand or change locations or add locations. 

 

Changes and Expected Trends: The increased national and state focus on mental health issues will 

also influence the mental health delivery to our community college students. The mental health of 

college students is and will continue to increase in importance as the mental well-being of our students 

and student success become more aligned. The ongoing challenge will be how to financially support 

this process and what additional funding resources may become available from state and government 

sites. The challenge of creating the Mental Health Counselor position at Cypress College, funding the 

position, and how to implement and expand mental health services on campus remains an ongoing 

process with great potential. The future implementation of mental health interns may resolve some 

access issues to mental health counseling if physical limitations are addressed. The future projected 

increase and utilization of community mental health resources and the inclusion of their services for the 

campus community would be a goal. 

 

The 10-year plan for SHS is to remain a vital resource and asset for students to reach their academic 

goals. SHS will strive to remain flexible and viable, to provide quality wellness related services in an 

unpredictable market. SHS will continue to keep current with national standards of care and technology. 

The future is an ongoing evolution to balance the high standards of wellness care with our resources to 

reach the ultimate goal of assisting students in achieving their academic and personal goals. 
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Student Success and Support Program (SSSP) 
(formerly Matriculat ion) 

 

Mission of the Student Success and Support Program 

Cypress College’s Student Success and Support Program (SSSP) is committed to enhance student 

access and increase student success by providing comprehensive and integrated core services 

including Orientation, Assessment and Placement, Counseling and Educational Planning, and Early 

Interventions. SSSP provides the foundation for student success by engaging students at all stages of 

the college experience to ensure student persistence and completion of their educational goals. 

 

Overview of the Student Success and Support Program 

A state funded program, the Student Success and Support Program was established as a direct result 

of the Student Success Act of 2012. SSSP provides services to all students with mandated support for 

entering students during the transition process. Funding and budget allocations are not only based on 

the number of students served with the core services, but also with strong emphases on accountability 

and responsibility of the institution as a whole. The Student Success and Support Program at Cypress 

College consist of the following key components: Orientation, Assessment, and in collaboration with 

Counseling and Student Development in making sure that students define their educational and career 

goals and empower them with the specific tools and support to persist and achieve their educational 

objectives within a timely manner. The legislative aspect of SSSP embodies students’ responsibilities to 

participate in these core services, define a clear educational goal after completing 15 units and have a 

comprehensive student educational plan, and maintain satisfactory academic progress for priority 

registration eligibility.  

 

Orientation: The implementation of SSSP assures that all students enrolled at any California 

Community College be provided with the same information on the following topics: 

 Academic expectations, and progress and probation standards 

 Maintaining priority registration 

 Prerequisite or co-requisite challenge process 

 BOG Fee Waiver Eligibility 

 Available programs and support services, financial aid assistance and campus facilities 

 Important academic deadlines and calendar 

 Registration process and fees 

 Available Educational Planning Services  

 

Cypress College’s Orientation Program is current being offered through two different modalities. Online 

Orientation is available 24/7 and accessible through the student portal called myGateway. In addition, 

students will have the option of signing up for in-person orientation after completing the assessment 

test. Students will meet with a counselor at the end of the workshop to develop a one semester student 

educational plan. Content review is in progress to make sure that information delivered is interactive 

and applicable to all learners.  

 

Assessment and Placement: The Assessment Center provides basic skills assessment in order to 

assist with proper placement into college programs and aid students reach their individual academic 

goals. The objective of assessment and placement is to ensure student success through appropriate 
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testing and placement into math, English and ESL, as well as in other courses such as Chemistry. 

Cypress College administers different types of assessment tools as one of the methods for placement 

into English, math and ESL courses. For ESL assessments, the College utilizes the Combined English 

Language Skills Assessment Forms 1 and 2 (CELSA). For mathematics assessment, Cypress College 

utilizes the Math Diagnostic Testing Project (MDTP). The forms used for the MDTP include the 

following: Algebra Readiness Test Form AC 50/90, Elementary Algebra Diagnostic Test Form EA 50C 

86, Intermediate Algebra Diagnostic Test Form IA 45C 86, and the Pre-Calculus Diagnostic Test Form 

PC 40C 86. For English, the College utilizes the CTEP.  

 

Students at Cypress College can also schedule to complete the Reading Proficiency Exam for 

graduation. To reduce unmet need and to ensure student participation, assessment is available on a 

walk-in basis to increase access to students. Additionally, the hiring of new assessment staff will 

expand walk-in services during evening hours and accommodate working students. The Center is 

preparing for the implementation and conversion process in anticipation of the common assessment.  

 

Cypress College is evaluating the effectiveness of the Summer Boost Program. It is a series of 

workshops where students can improve their English and math skills based on their original 

assessment results and course placements. The structure of the program provides the opportunity for 

students to participate in an Early Start Program where students can complete the three core services 

of Orientation, Assessment and Educational Planning in one day. There will be designated Saturdays 

for local area high school students to participate in this program. The Assessment Center is also 

preparing for the implementation of Multiple Measures for Alternative Placement with Educational 

Results Partnership to explore the use of high school data along with the College’s assessment as a 

method of placement for students. In addition, this will address the student achievement gap data as 

presented in the Student Equity Plan. 

 

Counseling, Advising, and Other Education Planning Services: The Student Success and Support 

Program at Cypress College collaborates with the Counseling and Student Development department to 

ensure the delivery of Core Services. Utilizing the resources made available by SSSP funding, 

additional adjunct counselors were hired to provide support to the existing counseling staff. The 

increase in services enabled the Counseling Center to serve more students during the summer months 

of July, August, and the early part of September than in previous years. 

 

To reduce unmet need and to ensure student participation, more counselors are available on a walk-in 

basis during summer and registration periods. As a result, this provides a shorter waiting period for 

students. The department is also looking at existing educational planning services for group of students 

who completed online orientation and adding services to the online counseling component using 

adjunct counselors. In addition, laptops are made available for all full-time counselors to provide mobile 

counseling services during classroom presentations, in-person orientation and student success 

workshops. 

 

Cypress College utilizes both a centralized and decentralized counseling model. Once a student 

applies to Cypress College, they are eligible to receive counseling services. Students are assigned to a 

counselor based on their major and are seen on a walk-in basis and/or by appointment. Counselors 

also teach various counseling classes, such as educational planning, career exploration, and academic 

and life success. The Counseling and Student Development Division utilized several methods to deliver 

counseling services. These methods include the following methods:  
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 Drop In Services 

 Individual Appointment Sessions 

 Online Services 

 Special Advising 

 Group Sessions with Individualized Topic 

 

In collaboration with the Counseling and Student and Development, the Director for SSSP will examine 

ways to incentivize potential at-risk students to commit to a program of study and or participate in an 

intrusive designed student success workshop covering policies changes on enrollment and priority 

registration. This type of information was included in the letter sent out to over 1,600 students who were 

on probation. The topics of priority registration as well as the required Satisfactory Academic Progress 

for the BOG Fee Waiver were covered in-depth in the Student Success Workshops.  

 

To reduce unmet need and to ensure probation students participate in the student success activities, 

the College’s current policies and procedures on Probation and Dismissal will need to be reviewed. 

Items include the loss of priority registration, registration holds on students, and required intervention 

steps. 

 

An organizational chart for SSSP can be seen on page 226. 

 

Recent Trends in the Student Success and Support Program 

“The Student Success and Support Program is an exemplary student services model with an emphasis 

on at-risk students using evidence-based, innovative approaches that promote student access and 

success. SSSP integrates student and instructional services to promote institutional responsibility and 

accountability for student success.” California Community Colleges, Student Success and Support 

Program Handbook, Chancellor’s Office, October 2015.  

 

Given the SSSP Vision Statement cited above, the Cypress College SSSP plan was written based on 

the foundation provided by the vision statement. Each mandated core services was reviewed to make 

sure that it is not only accessible for all students but also meets the needs of individual students. 

 

Orientation: The College has seen a significant increase in the number of students who participate in 

the Orientation Program. The increase is also as a result of mandating student responsibilities to 

complete this requirement beginning fall 2014. The current Online Orientation has been revamped to 

engage more students through more interactive mode and testimonial experience by other students. 

Cypress College is also adding the closed captioned feature for students for ADA compliance as well 

as to address the needs of visual learners. The recent trend at many California Community Colleges is 

to introduce new students to the college environment and be readily available 24/7. The SSSP Director 

is proposing that beginning fall 2016, all new and returning students will have to complete the 

Orientation requirement online. This will increase accountability for data submission, increase access, 

and allow students the flexibility to get as much information as possible on their own pace. It is 

important to recognize that technology shall not replace the face-to-face contact, especially working 

with at-risk students. Part of the proposal of Online Orientation is that students will have a chance to 

attend and participate in a New Student/Educational Planning Workshop where students will get a 

chance to meet with a counselor to develop a one-semester educational plan. 
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Assessment and Placement: Cypress College’s current assessment tests were approved in Spring 

2012 for a full six-year cycle. The disproportionate impact and consequential validity studies were 

completed in Fall 2012. However, with the implementation of the Student Success and Support 

Program, the current trends are California Community Colleges must embrace and implement the 

Common Assessment Tests by Fall 2018. Part of this new SSSP funding requirement is that individual 

colleges must maintain and or incorporate the Multiple Measures Assessment for appropriate course 

placement. These new trends and requirements will further change the operations of the Assessment 

Center. The Center has maintained year round assessment with limited staff. The current version of 

CTEP and MDTP make it challenging to provide mobile testing at the individual high schools. The 

existing available option for mobile testing is to use the paper and pencil version, but that is inadequate 

and not conducive when working with high school students. Once the Common Assessment tests are in 

place, it is imperative that Cypress College start offering assessment test at the local high schools 

again as it did before. However, this requires expanding the Assessment Team with additional qualify 

professional staff with background in research and testing and not student workers or adult hourly 

workers who cannot provide the consistency of a permanent staff.  

 

The use of the CSFI targeting students who enrolled in basic skills level classes has been used over 

the years to assist students identify those areas that can impact student success. The Director of 

SSSP, in collaboration with the office of Institutional Research and Planning, is in the process of 

reviewing data for evaluation on the impact of the College Success Factor Index (CSFI) since 

longitudinal data has not been done beyond course completion and persistence for one semester. The 

current discussion is whether or not to continue providing the assessment to new basic skill students or 

whether the effort should be shifted to provide follow up counseling services to those students who 

completed the assessment and were provided with overview and evaluation of their individual results. 

Although the CSFI has been a valuable tool, it is time to move beyond the initial assessment phase and 

into the specific intervention plan. 

 

To increase access for high school and evening students, the Assessment Center has expanded its 

testing hours to include evening testing as well as designated Friday afternoons for high school 

students. These new hours were implemented starting spring 2016 and an evaluation will take place at 

the end of fall 2016 to determine its impact as far as the increase in number of students who completed 

the assessment test during that period. 

 

Counseling, Advising, and Other Education Planning Services: As stated above, with SSSP 

funding additional adjunct counselors were hired to provide counseling and educational planning 

services. The current trend placed a significant demand on our Counseling and Student Development 

department in making sure that every incoming student receives a one-semester student educational 

plan (or an Abbreviated Student Educational Plan) and that all continuing students, after completing 15 

units, will need to declare an educational goal and have a Comprehensive Student Educational Plan on 

file. Not having these plans will impact continuing students’ eligibility for priority registration. In the effort 

to maximize counseling services, newly hired adjunct counselors are assigned to support those 

programs that, due to curriculum content or student eligibility requirements, have a defined or 

structured pathway to completion. The SSSP Director will be working with the full-time counselors 

assigned to those programs to make sure that a case management approach will be implemented to 

better track the students of programs such as CTE and Athletics. This will also ensure that not only the 

CSEP is on file but also evaluate the impact of the counselor-prepared CSEP on the students’ pathway 

to completion. The SSSP Director is also proposing that Student Educational Planning workshops be 
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offered for all students. There will be two tiers of these SEP workshops: the New Student Workshop 

where new students will leave with an Abbreviated Student Educational Plan and the Progress Check 

Workshop where students will have an opportunity to verify his or her current progress by using 

DegreeWorks with the facilitation by a counselor. A Comprehensive Student Educational Plan will be 

finalized only by counselor at the follow-up counseling appointment. 

 

To facilitate additional follow-up services for Probation Students, the SSSP Director will look into the 

feasibility of resurrecting the online probation workshops or to create an online required documentation 

for probation students to complete in lieu of the face to face student success workshops. This will 

provide probation students the flexibility of completing the requirement and have time to reflect on the 

reasons why they are on probation. With additional funding, the SSSP Director will collaborate with the 

Counseling Department Coordinator and the Dean of Counseling, and Admissions and Records, to 

designate the entire month of March for probation students. Probation students were contacted via 

email regarding this option and some took advantage of it and met with a counselor through individual 

counseling appointments. 

 

Student Learning Outcomes (SLOs) of the Student Success and Support Program 

“The intended goal of the Student Success Support Program is to increase community college student 

access and success through the delivery of core services”. California Community Colleges, Student 

Success and Support Program Handbook, Chancellor’s Office, October 2015. The SLOs submitted in 

the last Student Services Master Plan only reflected the Assessment Area. The four Student Learning 

Outcomes list below not only address student access but also the core services mandated by SSSP. 

The Online Orientation component is made available for all students after submitting their application to 

Cypress College.  

 

Student Learning Outcome 1: All new students will recognize the steps of “Getting Started” after 

completing the Online Orientation 

Means of Assessment 

 MIS Data collected through SIS (Banner) at the end of each term for comparison with face to 

face orientation. 

 Number of attempts at the end of each module 

 

Student Learning Outcome 2: All new students will recognize and complete the required steps for 

priority registration  

Means of Assessment  

 Number of new students eligible for Tier 3 priority registration at the beginning of each term 

 

Student Learning Outcome 3: Continuing students will differentiate between Abbreviated Student 

Educational Plan versus Comprehensive Student Educational Plan after completing 15 units. 

 Number of Comprehensive Student Educational Plans generated at the end of counseling 

appointments 

 

Student Learning Outcome 4: Probation students will assess the impact of unsatisfactory academic 

progress and recognize the strategies for success. 

Means of Assessment  

 Pre and Post Survey conducted before and the end of each workshop 
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 Number of students on probation at the beginning of the next term. 

 

Below is data gathered from Argos, as well as DataMart. Please note, that prior to summer 2014, all 

matriculation data including counseling services was reported as batch data and was not distributed 

specifically under different type of services so this is just a representative sample of it. 

 

Matriculation 
Services 

2010-11 2011-12 2012-13 2013-14 2014-15 

Admissions Processed 7440 6136 5180 5493 4397 

Assessment 8656 8337 7904 9876 11418 

Orientation (SM07) 7763 7997 9584 10039 10029 

Counseling (SM12) 1188 1548 1234 1478 41592 

Follow-Ups (SM13) 805 2353 2140 1747 17484 

 

The Future of the Student Success and Support Program 

The biggest impact on Student Success and Support Program for Cypress College is the fiscal 

condition for the State of California during the next ten years. Budget allocations and funding will be the 

significant external factors that can prevent some of these proposed activities to continue when the 

state experience another budget cycle driven by fiscal constraints. Although SSSP is a revision of the 

former Matriculation Program, many of the core matriculation services are still in place but now are 

mandated for all students. The conceptual framework presented in the passage of SB 1456 and the 

Student Success Act of 2012 required that the college needs to move forward with appropriate planning 

not only in technology but also the infrastructure and its facilities. 

 

Orientation: The changes in the student demographic require the infusion of the use of social media as 

a way to acquaint new students to the college. Orientation should not be considered as a one-time 

event, but it should instead be a process throughout the student’s experience at Cypress College. The 

delivery method that we will need to move forward has to be easily accessible through mobile devices 

with short and direct content. The face-to-face interaction between new students and the college 

remains a contributing factor for success. However, the content of these workshops will need to be 

evaluated on regular basis to address the needs of a diverse student population. 

 

Assessment and Placement: Although students enrolled at all California Community Colleges will 

have the opportunity to be assessed with a common assessment tool, course placement, however, is 

still up to local standards. It is imperative that the Director of SSSP work closely with the English, ESL, 

English/Reading, and math faculty to establish a placement procedure that best meets the needs of our 

students. Technology will play a key role in the implementation of the Common Assessment as it will be 

a web-based version that students can complete at any college and any satellite testing site working 

with a specific college. This could also have a significant impact on funding under this data element for 

the individual colleges. Existing testing and retesting policy at Cypress College will need to be changed 

by the time the Common Assessment is in place. The demand for assessment test at each college is 

unknown since students can use the same test results at all the colleges. The SSSP Director will need 

to reassess after Fall 2018 (the official timeline for the implementation of Common Assessment) to 

determine its impact on the demand as well as the existing facility. Currently the Assessment Center 

has 35 computer stations for testing, so it is difficult to know whether or not the College will need to 
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consider expanding it until an evaluation can be made after the first year of Common Assessment. The 

other factor that will need to be monitored is how services for assessment and placement will be 

captured if a student just needs a link to go online and complete the assessment test. 

 

Counseling, Advising and Other Education Planning Services: Technology will play a key role in 

providing counseling and educational planning services. Many community colleges are already 

integrating the “Live Counseling” feature where students can meet with a counselor face-to-face online. 

Evaluations are still being completed to test the functionality and effectiveness of this feature. The 

challenge of this mode of delivery is that it might not be the most effective for all students and could 

hinder the development of the counseling discipline as a whole. Educational Planning services are the 

largest percentage for budget allocation under SSSP so Cypress College will need to move forward 

with the group counseling session to achieve this purpose.  

 

When services are dependent on budget and funding, it is difficult to envision what the program will be 

in ten years. However, based on the current trends, the Student Success and Support Program Core 

Services will most likely be delivered in more of a group environment with high touch services through 

technology and mobile devices. 

 

SSSP and Needs for Support Staff: The delivery of mandated core services for SSSP required not 

only additional counseling faculty but also professional staff who can assist with the day-to-day 

operations of Assessment and Orientation as well as the efficiency of data collection for MIS reporting. 

Should budget allocation and funding stay the same, it is imperative that every effort be made to hire 

the following positions: 

 Administrative Assistant to provide administrative support to the SSSP Director, and SSSP 

Project Coordinator and Manager on budgetary issues and day-to-day operations. 

 Student Support Services MIS Data Analyst to provide technical support for Assessment, 

Orientation and Counseling services on MIS Data Collection and Reporting to assure 

appropriate funding. 

 Special Project Manager (Charger Experience Program) to provide direct support to the 

SSSP Director for program planning and development for incoming high school seniors and 

follow-up services for probation students for student success. 

 Special Project Coordinator (SSSP Program Assistant) to provide technical support to the 

SSSP Director on program planning and research regarding multiple measures and common 

assessment/testing and orientation. 
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Student Success and Support Program (SSSP) 

Organizational Chart 
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Transfer Center 
 

Mission of the Transfer Center 

The mission of the Cypress College Transfer Center is to provide a variety of services to facilitate the 

preparation and transfer of students to four-year institutions, especially those who are historically and 

currently underrepresented in the transfer process. 

 

Overview of the Transfer Center 

The Transfer Center is staffed by a 60% counseling faculty director who is also the Honors Program 

counselor, a 100% transfer counselor, a 100% student services specialist, a 100% student services 

technician and a 100% articulation officer who is a counseling faculty member. Two adjunct counseling 

faculty members and one 25% full time counselor provide additional counseling that is the equivalent of 

one full time counselor. In addition, we employ work-study students and Student Support Services 

hourly employees as funds are available. The Transfer Center also houses the Honors and Service 

Learning Programs. 

 

The Transfer Center provides a variety of activities designed to educate and prepare students for 

transfer to four-year institutions. We maintain a library of college catalogs, reference books, and 

university outreach materials. We arrange transfer fairs and appointments with visiting university 

representatives. We also conduct an annual Transfer Awareness Week with a Transfer Times 

newsletter, a large transfer fair and several workshops on completing applications and other transfer 

issues. When funds are available, we arrange bus tours to local universities. 

  

The Transfer Center recently began a Transfer Progress Program which is reaching out to students 

who have transfer as a goal and do not have a comprehensive student education plan (CSEP) on file. 

Students are invited to meet with a counselor to check their progress and develop the SEP to reach 

their goal. Counselors will also follow up with the students to monitor their progress, ensure that they 

are enrolling in appropriate classes, assist in choosing a transfer destination and help with the transfer 

process.  

 

Our target population is under-represented students but services are available to all students and 

community members who are interested in transferring. According to Institutional Research more than 

60% of Cypress College students are from traditionally under-represented ethnic groups. This sets our 

target population at approximately 9,500 students. 

 

Recent Trends in the Transfer Center 

In the 2014-15 academic year, the Transfer Center had 255,048 student contacts. This includes in 

person contacts such as counseling and university representative appointments, workshops, transfer 

fairs, class visits, and Transfer Center lab use, as well as remote contact such as Facebook, Twitter, 

website hits, emails and phone calls.  

 

All of the 2012 Transfer Center Student Service Quality Review measures exceeded the established 

criteria of 75% excellent or good responses. However, our ratings fell in all categories. The most 

significant reduction in satisfaction was in timeliness of response and clarity of procedures each of 

which had a reduction of over 4%. Quality of materials was also down by 3%. In an effort to address 
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these concerns, we have increased the amount of counseling available to students by 175%. We are 

also in the process of redesigning our website to make it more user friendly.  

 

With the passage of SB 1440 the Associate Degrees for Transfer (ADTs) were created. This is a 

collaboration between the California Community Colleges (CCC) and California State University (CSU) 

designed to streamline the transfer process. The ADT gives the student a guarantee of entrance into a 

CSU campus and guarantees that only 60 additional units will be needed for graduation thus making it 

easier for students to complete an associate degree and transfer with the minimum number of units. 

The Transfer Center has presented workshops to educate students about the benefits of the ADTs and 

an online workshop will be available on the updated Transfer Center website. Since their inception in 

2011, there has been a steady growth in the number of these degrees that have been awarded. 

Statewide, the number of ADTs awarded in 2015 was double those awarded in 2014. As more degrees 

are created and students become more aware of them, it is expected that these numbers will continue 

to rise.  

 

Student Learning Outcomes (SLOs) of the Transfer Center 

The Transfer Center assists student interested in continuing their education at four-year institutions with 

an emphasis on reaching the historically underrepresented transfer students. A primary Student 

Learning Outcome (SLO) of the Transfer Center is online registration via Eventbrite and subsequent 

attendance at Transfer Center workshops.  

 

The goal of the Transfer Center was to have 75% of students who register using Eventbrite online 

registration attend the Transfer Workshop in Fall 2015. The data show that 78% of students who 

registered on Eventbrite attended the workshop. This compares to 65% attendance in fall 2014 when 

students registered in person or by phone. The means of assessment was collecting the attendance 

data from all workshops offered in both Fall 2014 and Fall 2015. The data was collected from the SARS 

appointment software. The Transfer Center Technician was responsible for collecting the data. The 

Transfer Center Director will complete the action. 

 

As a result of the pilot use of Eventbrite online registration system, attendance at workshops increased 

by 13%. This supports our mission of providing transfer services to students. Based on this pilot 

program the Transfer Center will expand the use Eventbrite to register students for all Transfer Center 

workshops. The workshop information is posted to Eventbrite by the Transfer Center specialist. 

 

The Future of the Transfer Center 

The Transfer Center may be impacted by several factors over the next 10 years. Specifically, according 

to the 2015 OC Community Indicators Report, Anaheim Union High School District (AUHSD), which is 

one of our largest feeders, has the highest dropout rate and lowest graduation rate in the county. In 

addition only 39% of students in the AUHSD and Orange Unified School District (OUSD) complete 

coursework required for UC/CSU eligibility (A-G requirements). This compares to a 49% average 

county wide. Many of these students will choose to come to the community college.  

 

Also, Cypress College is a Hispanic Serving Institution. There has been a steady increase in the 

number of Hispanic students over the past several years which are included in our target population. 

This is a trend that is expected to continue to rise. In addition, many of these students are first 
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generation college students who need support services to be successful. With an increase in our target 

population, it expected that there will be an increased demand for services.  

 

Funding may also impact the future of the Transfer Center. Many of the services provided by the 

Transfer Center are dependent on a secure funding stream. Continuing to meet the demand for transfer 

counseling, and university tours depends on continuation of Student Support Services Program (SSSP) 

and Student Equity funds. Without these funds, or some other source of funding, we will have to curtail 

our services considerably. 

 

The most significant recent trend in transfer is the creation of Associate Degree for Transfer (ADT), 

transfer admissions guarantee programs and the UC Pathways Project. These programs were 

developed to facilitate a seamless transfer from community colleges to universities. Students and 

counselors will need to be trained on taking advantage of these opportunities. Relatedly, the University 

of California recently received a grant to increase their transfer student population by 10,000 students 

over the next three years. This will require more assistance to prepare students to transfer as well as 

with transfer applications, personal statement review and follow up services. 

 

Over the next 10 years, technology will continue to increase in importance for delivering transfer 

services. Online workshops, a Transfer Center app, transfer e-portfolio, online registration for 

appointments and workshops are in the planning stages for implementation in the near future. The use 

of social media to notify students of Transfer Center events is also expected to increase. Of increasing 

importance is creating a clear roadmap for students to follow that includes high school, community 

college and universities. We expect the Transfer Center to be more involved in high school outreach 

and to engage with students earlier is their community college experience. In response to this need, the 

Transfer Center will be initiating a more active collaboration with the discipline counselors to refer 

students to the Transfer Center earlier in their careers to assist with choosing an appropriate 

destination and understanding the transfer process as well as opportunities that are available to them.  

 

Last, with the increase of outreach and monitoring of student progress, it is expected that the Transfer 

Center will have an increased demand for counseling services. In addition, as our first generation 

population grows more services will be required to meet their needs. 
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Veteran Resource Center 
 

Mission of the Veteran Resource Center 

The Cypress College Veterans Resource Center (VRC) was established in 2010 and serves active 

duty, Veterans, Reservists, and their spouses and dependents. The VRC assists with the coordination 

of academic and student support programs and services to those it serves to maximize student success 

in cooperation with local, State and Federal agencies. 
 

Overview of the Veteran Resource Center 

The Veterans Resource Center provides services to military service members (active duty, reservists, 

veterans) and their spouses and dependents. The VRC provides: 

 Veterans Affairs (VA) Certification/Audits 

 Academic, Personal, and Career Counseling 

 VA Benefit Advisement 

 Professional Development (Green Zone Training) 

 Orientation 

 On-Off-Campus Resource Referrals 

 Computer/Printer Access 

 Study Area 

 Individual/Family Therapy 

 Lounge/Kitchenette  

 VRC-based tutoring (Math & English) 

 Community Service Opportunities 

 Cypress College Veterans Organization 

 VA Work-study and internship positions 

 Peer support and networking opportunities 
 

Recent Trends in the Veteran Resource Center 

In preparation for the Veterans Resource Center facility planning, a task force was convened and a 

research study was initiated. A study completed by the Institutional Research Office in 2015 revealed 

that the number of student veterans at Cypress College has remained consistent during the past two 

years However, there has been growth in the percentage of veterans who fall under Chapter 33 Post 

9/11 GI Bill as well as veterans who seek to obtain an associate’s degree and transfer to a four-year 

institution. 
 

The U.S. Department of Veterans Affairs estimates that colleges will experience a twenty-percent 

increase in enrollments as current conflicts end and more service members’ transition out of the military 

and into civilian life. The age range of student veterans has expanded by 10 years over this time period 

(Fall 2013 – Spring 2015), and the median age of veterans has decreased from 24 to 23 years. 

However, the median age range of veterans receiving GI Bill benefits has remained the same at 27 

years old. Similar to the College demographics, the veteran population has seen a large increase in the 

amount of veterans that identify as both Mexican and Hispanic with 33.6% identified as of 2015. 
 

Success rates for student veterans overall has declined from 76.8% in Fall 2013 to 73.2% in Spring 

2015. With regard to basic skills courses, student veterans not collecting benefits have a basic English 

skills success rate of 66.7% compared to the general student population of 71.6%. Student veterans 
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not collecting benefits have the lowest success rate in basic math skills (33.3%) compared to the 

general student population (50.6%). Most student veterans who take basic skills courses take only one 

course, with a smaller percentage of students taking two basic skills courses. Veterans’ success rates 

for basic skills courses have been consistently higher during the fall semesters compared to the spring 

semester. 

 

Student Learning Outcomes (SLOs) of the Veteran Resource Center 

Our primary Student Learning Outcome (SLO) is to improve course completion of basic skills classes 

by providing tutoring services in Math and English in the Veterans Resource Center. An online and in-

person survey was given and we received 70 responses from 246 student veterans enrolled in the Fall 

2015 semester. The results indicated that 53% of those that responded agreed/strongly agreed that the 

VRC-based tutoring service prepared them for successful completion of their basic skills courses.  
 

The VRC will plan accordingly and/or modify services based on the results obtained from SLO and 

other related survey and assessment tools. When queried recently veteran students indicated that they 

did not know about the range of our services and/or the time that the service was being offered 

conflicted with their schedule. Email is the VRC’s primary means by which to share and distribute 

information. As of Spring 2015, a new email system (MailChimp) is being used to communicate 

information and track student veterans receiving the information. The Veterans Organization also 

maintains a Facebook page through which information about the tutoring can be shared. Staff will be 

informed to share information about tutoring during intake and throughout the semester. Information 

distributed through email and Facebook will provide student veterans detailed information about 

tutoring, workshops, events on/off campus, resources, scholarships, benefits, and any other information 

pertinent to student veteran success.  
 

Lack of a dedicated study space has been a concern of student veterans who seek tutoring services 

because of the VRC space limitations. Student veterans have requested a study room where they can 

receive one-on-one or group tutoring. Space planning should be an appropriate topic of discussion in 

regards to a new VRC that will open in 2018.  
 

In addition, the VRC continues to adjust all services (i.e., mental health access, 

academic/personal/career counseling access, on/off-campus resources/referrals, tutoring, club events, 

workshops, peer support, and orientation) to help veterans personally improve retention and success 

rates. With the new VRC, the opportunity to expand and provide additional services and subsequently 

deliver them appropriately will be available. 

 

The Future of the Veteran Resource Center 

The passage of Measure J marks the most significant moment for the future of serving student veterans 

at Cypress College. As of March 2016, the College has initiated the process of planning the 

construction of a new Veterans Resource Center to improve educational resources and provide support 

facilities to prepare student veterans for success in college, transfer, and in their careers. In June 2016, 

LPA architects were selected to lead the design of the new facility. With planning in the early stages, a 

dedicated facility with the amenities to support and improve access to our student veterans will 

dramatically enhance our ability to serve veterans and keep Cypress College among the elite of 

military-friendly California Community Colleges.  
 

As mentioned above, the student veteran population has remained consistent for the past two years. 

However, there has been an increase in student veterans collecting Post 9/11 GI Bill benefits. With the 
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drawdown from Afghanistan the VA predicts an increase in student veteran enrollment across all 

institutions of higher education, including at Cypress College. 
 

Legislatively, as of March 2016, there are two Assembly Bills (AB) that directly impact the future of 

veterans’ administration at California Community Colleges. AB 421 is an act to amend Section 87356 

of, and to add Section 72620.1 to, the Education Code, relating to community colleges. AB 421 would 

require the governing board of a community college district to provide in each college within the district 

a veterans counselor. The bill would also require the Board of Governors of the California Community 

Colleges to adopt regulations to establish and maintain minimum qualifications for veterans’ 

counselors. By requiring community colleges to have a veterans’ counselor, this bill would impose a 

state-mandated local program. There is discussion between the Dean of Student Support Services and 

the Dean of Counseling to request this type of position regardless of the legislative mandate due to our 

commitment to serve student veterans at Cypress College.  
 

Additionally, AB 2494 would establish the Veteran Resource Centers Grant Program. The Program 

would authorize the governing board of a community college district and a community college campus 

at which a veterans resource center has been or is intended to be established to jointly apply to the 

Chancellor for a grant for purposes of providing resources to veterans and active duty members of the 

Armed Forces of the United States enrolled at the campus. If AB 2494 were to pass, then additional 

support services as a result of increased funding could further enhance veteran support services at 

Cypress College. 
 

Cypress College has continued to meet the demand for staff and faculty training through the Green 

Zone Project started in January of 2015. The Green Zone Project was developed by student veterans 

to train staff, faculty, and administrators about the transition obstacles many student veterans face 

when returning to civilian life. Attendees receive a Green Zone Project sticker that can be placed in an 

office or class syllabus that is visible for student veterans to know individuals have basic knowledge of 

military transition issues. To date there have been four Green Zone Project trainings completed and 

over 60 individuals have completed the course. Post-training survey information reveals the Green 

Zone Project should be presented to all departments at the college. 
 

In terms of the next 10 years, as mentioned above, the planning phase has begun and services are at 

the forefront of the planning group. Through research and looking at what works and what does not 

work at this VRC as well as at other VRC throughout Orange and Los Angeles Counties, a VRC 

workgroup plan and recommendations was created. The VRC workgroup plan and recommendations is 

a comprehensive document that is designed to be updated as additional research on our Veteran 

population is conducted concerning their academic, social, and psychological needs. In terms of 

developing office space, the workgroup suggests to follow the Governor’s California Interagency 

Council on Veterans best practices and implement a Comprehensive VRC model. The model provides 

a “one-stop” resource center (i.e., orientation, benefit advisement, certification/audits, on/off-campus 

referral, computer lab, study area, lounge/kitchenette, office space for outside resources, mental health, 

academic/personal counseling). Best practices also include developing key positions to operate the 

resource center. Positions suggested are a VRC Coordinator/Director, or Coordinator/Counselor, or 

Director and Coordinator, or Coordinator, Counselor, and Certifying official. Mental health will remain a 

priority in the VRC because it bridges the gap between access and no access to mental health 

services. Ongoing, the VRC should remain active in the search for contracted specialized support 

services based on the needs of our veterans as the commitment of county and State providers more 

precisely identifies opportunities to integrate support.  
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Key Findings and Implications  

Strengths of the College, Conclusions Based on Department Reports, College 

Initiatives, and Implementing the Educational Master Plan 
 

Strengths of the College 
In the process of developing the Educational Master Plan, it became evident that Cypress College has 

many strengths. These strengths were referenced in some of the deans’ division summaries as well as 

the reports from the instructional departments and student services programs. It is not possible to list all 

of the strengths and accomplishments in this document; however, it is certainly appropriate to highlight 

a few outstanding ones from both the instructional and student services areas: 

 

Instructional Divisions 

 In the Business/CIS Division, the Business Administration AS-T degree has been awarded more 

than any other transfer degree offered at Cypress College and is expected to continue growing. 

 The Counseling Division has continued to provide a unique combination of both centralized and 

decentralized services that allow students to obtain walk-in help at any time in the centralized 

Counseling Center as well as meet with counselors within the decentralized division offices to 

get guidance related to specific majors.  

 The Career Technical Education Division developed a new Administration of Justice program, 

as well as a new Energy and Sustainable Technology program and is the division home to the 

nationally recognized T-TEN program within the Automotive Technology Department. 

 The Fine Arts Division includes an art gallery that exhibits the work of both students and 

professional artists. The photography program has one of the largest and best-equipped 

facilities in the state, including a gallery dedicated to exhibiting outstanding photography.   

 The Health Sciences Division was approved to participate as one of the 15 colleges in the 

California Community College Bachelor’s Degree Pilot Program in which the Mortuary Science 

program will offer a baccalaureate degree beginning in Fall 2017. 

 In the Language Arts Division, large efforts were put forth to broaden the scope of course 

offerings to give students more options in pursuing their interests, meeting their needs, and 

attaining ADTs. 

 In the Library/LRC Division, the instructional program has grown over ten-fold in the past 

decade, and the LRC saw the successful implementation of the Title V grant over the last five 

years by establishing two academic support centers—the Math Learning Center (MLC) and the 

English Success Center (ESC). 

 The Physical Education Division promoted the growth of the AA-T in Kinesiology, as well as 

entered into a Memorandum of Understanding (MOU) with CSU Fullerton in support of their 

Allied Health Academy.  

 In the Science, Engineering, and Mathematics (SEM) Division, many instructors have made the 

transition to online and hybrid instruction to the benefit of their students—a number have even 

created their own instructional videos. Instructional pedagogy continues to be the driving force 

for classroom innovation in this division, and this will soon be bolstered by a new SEM building. 

 In the Social Sciences Division, with its innovative pedagogy, state-of-the-art earth technologies, 

the weather station, and earth science lab, the GIS program has sustained its competitive 

advantage over similar programs in the area.  
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Student Services 

Student services have continuously exemplified their mission: to provide support services to maximize 

the potential of prospective and current students to achieve academic and career success. A strength 

that was particularly evident in the student services reports was the collaboration among the various 

student services areas as well as between student services and instruction. These collaborations have 

allowed for successful campus events such as the Majors2Careers Showcase and the Student Equity 

Retreat, the implementation of student success programs such as Summer Boost and the Charger 

Experience as well as the adoption of initiatives such the Multiple Measures Assessment Project.  

 

Conclusions Based on Department Reports 
The conclusions based on the department reports are summarized below in the following two ways: 1) 

department trends in FTES, and 2) common threads or themes across the department reports.  

 

Conclusions: Department Trends in FTES 
With the purpose of organizing the findings in the department reports in some meaningful way, the 

Educational Master Plan Task Force decided to examine trends in FTES (Full-Time Equivalent 

Students) generated by the various programs. Specifically, programs that have generated the most 

FTES and the least FTES over the past five fall terms were identified. Additionally, the programs that 

demonstrated the greatest FTES growth and the greatest FTES decline were identified.  

 

It is important to note that although FTES is a critical aspect of college planning due to its direct link to 

state funds, FTES can be impacted by both internal and external factors and is only one of many 

factors to consider when planning, particularly at the department level. Although the department FTES 

growth and decline trends identified in this section were substantiated by department fill rates and 

unmet demand, the various factors that can impact FTES made it important to have these trends 

contextualized by the division deans and department coordinators as follows in the respective sections 

below: 

 

Programs that Generated the Most FTES: These are the five departments that produced the most 

FTES over the past five fall semesters.  

 Mathematics 

 English 

 Biology 

 Physical Education1 

 Psychology 

 
1 The Physical Education Department comprises the entire Physical Education Division. 

 

Programs that Generated the Least FTES: These are the five departments that produced the least 

FTES over the past five fall semesters.  

 Engineering 

 Computer Science 

 Education 

 Interdisciplinary Studies 

 Library 
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Programs with the Most FTES Growth: These are the five departments that have had the most 

growth in FTES over the past five fall semesters. In addition to FTES growth, these departments have 

had consistently high fill rates (either close to or exceeding 100%) and large unmet course enrollment 

demands in recent semesters. 

 Mathematics  

 English 

 Psychology  

 Chemistry  

 Communication Studies 

 
1 indicates that a statement from the dean was not provided, so the context for the FTES trend was 

derived from the department report. 

 

Mathematics1: The growth in the Mathematics Department is a result of several factors, one being the 

optimistic budget outlook which has allowed the department to meet pent up demand. During the 

economic downturn, access to classes was restricted by budget constraints. To ease the burden 

on students, faculty agreed to accept additional students into their classes, leading to fill rates and 

class sizes well beyond the class size guidelines established within the district. Despite these 

efforts, wait lists were still maxed out and many students were not able to enroll in the classes that 

they needed. Of all the departments, the Mathematics Department has seen the most FTES 

growth. However, this growth is currently constrained due to a lack of available classrooms during 

periods of peak demand, a fact which demonstrates its growth beyond the classroom capacity of 

the existing SEM building.  

 

English: The English Department continues to address ongoing high unmet demand. We now offer our 

courses in a wider variety of contemporary delivery modes and accelerated options: online, online 

short-term accelerated, hybrid, hybrid short-term accelerated, and hybrid fast-track combinations. 

Students can fulfill their composition, critical thinking, humanities, and reading proficiency GE 

requirements through our expanded online offerings. In addition, our variety of late-start classes 

support access and success. Students who need a second start during the semester have options 

to continue their forward progression. The English Department is proud of its high quality 

instruction and innovation from both full-time and adjunct faculty.  

 

Psychology1: The growth of the Psychology Department is attributed to the increasing demands for 

such courses by students. This growth is evidenced by a 23% increase in section offerings paired 

with a 55% increase in enrollment over the past five fall terms. The ability to sustain such a high 

increase in enrollment was due in large part to the continued growth and innovation in the online 

offerings in the Psychology Department. It will be important to continue offering hybrid and online 

classes in addition to traditional face-to-face classes to meet the growing student enrollment 

demands. 

 

Chemistry1: The Chemistry Department has experienced tremendous growth over the last five years. 

This has been due to increased enrollments in our Preparation for General Chemistry (CHEM 107) 

and General Chemistry (CHEM 111A) courses in addition to the overall increase of our course 

offerings. The increase in course offerings was in response to the staggering number of waitlisted 
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students for these classes; however, despite the additional sections, we still experience well over 

100 students on the waitlist for CHEM 107 each term. 

 

Communication Studies: The growth on the Communication Studies program can be attributed to a 

variety of factors. With the conclusion of the statewide budget crisis and with new growth targets, 

Communication Studies courses were added to meet unmet demand. This required more efficient 

use of available classroom space. New courses were also offered in anticipation to meet the needs 

of the new Communication Studies Associate Transfer Degree major. 

 

Programs with Most FTES Decline: These are the five departments that have had the most declines 

in FTES over the past five fall semesters. In addition to FTES declines, these departments have had 

declining fill rates and little unmet course enrollment demands in recent semesters. 

 Human Services  

 Health Information Technology  

 Foreign Language 

 Computer Information Systems 

 Physical Education 

 

Human Services1: The FTES decline in the Human Services Department is believed to be due to 

several reasons. The end of the recession is one of these reasons. In times of recession and high 

unemployment, community members return to school to learn a new vocation or to improve on 

existing skills; however, once the recession has ended and employment improves, enrollment 

declines across the entire campus, and Human Services is not different. Other factors contributing 

to the decline in the department are the lack of online course offerings within the department as 

well as a change in educational policy that states that repeated failures and drops now result in 

loss of financial aid. 

 

Health Information Technology: The decline in Health Information Technology FTES can be 

explained by several factors both external and internal to the department and college. Enrollments 

were strong between 2011 and 2013 as many of our students were transitioning from other careers 

due to a weak economy, and thus were returning to school for education and training. However, 

the improvement in the economy in recent years has contributed to an overall decline in 

enrollments at the college as well as within Health Information Technology. In fact, some students 

have left the program because they received offers of full-time employment.  

 

Another external factor that impacted enrollments in HIT is another Associate Degree in HIT 

program in Orange County recently received their accreditation, giving students another option for 

where to obtain their HIT degree. Relatedly, other schools have been offering more online courses 

rather than hybrid or face-to-face classes which also creates more competition in the local area. 

We have not had instructional design capabilities to improve our online delivery of classes.  

 

Additionally, over the past two years the number of full-time and adjunct faculty in our department 

has gone from seven to three, and this has impacted the program’s ability to recruit, mentor, and 

retain students in the HIT program. Furthermore, it has been difficult to attract full-time faculty 

because of the discrepancy in salary between private industry and education.   
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Over the past five years, we have discontinued several certificate programs because of the number 

of students who were only interested in the certificates instead of the full program. For the students 

to obtain the depth of education and become employable, it was important to focus faculty efforts 

on the full program. 

 

Foreign Language: There are few factors that may explain the FTES decline in the Foreign Language 

program. With the retirement of a full-time instructor and the inability to find a part-time 

replacement, Portuguese courses were eliminated. With the retirement of another full-time 

instructor, the popularity of Chinese courses declined. A few Japanese courses were also 

eliminated due to lower student demand (which may be the result of our sister college’s 

development of a Japanese program and/or a decreased interest in Japanese cinema and culture). 

There has also been decreased student demand for third and fourth semester language courses, 

especially in Spanish. Finally, the decrease in full-time instructors, from 5.5 to 3, has not helped in 

developing opportunities for more student involvement in foreign languages. 

 

Computer Information Systems: While FTES have remained relatively stable from year to year, the 

multiple-year differential is more pronounced. It is anticipated that the improving economy and 

lower unemployment contribute to this trend. All CTE programs, including Computer Information 

Systems, are highly dependent on the economy and available employment. When the economy in 

Southern California is down and unemployment is high, enrollments go up as students return 

to college for development of new career skills, enhancement of existing skills, and/or 

retraining.  When the economy improves and unemployment is low, enrollment tends to go down, 

especially in the advanced CIS classes as students elect to work instead of attending classes.  A 

better reflection of the program's long-term health may be to assess a couple of economic cycles. 

 

Physical Education: FTES has dropped over the last five years primarily due to Title 5 changes 

concerning the repeatability of physical education courses. Our most popular course, PE152 

generated the largest FTES in the department prior to changes that took place effective July 1, 

2013. As a result, the division has suffered serious declines in this particular class and our overall 

FTES generation.  

 

Conclusions: Common Themes in Department Reports 
In reviewing the reports from the instructional departments and student services areas, it became 

apparent that there were a number of common themes throughout these reports. These themes are 

briefly summarized below. The college should consider ways to support these college-wide needs.  

 

Changing Student Demographics: Many instructional departments and student services made note 

of the changing student demographics at the college and the surrounding community. The college 

has become increasingly diverse, and many departments and student services are exploring ways 

to better support our increasingly diverse student population. 

 

Distance Education: The appeal of online and hybrid courses to students has increased greatly in the 

recent years, and many instructional departments noted their concerted effort to offer more 

courses in online and hybrid formats. As a result, several departments made mention of the need 

for distance education support (both technical and instructional) for students and faculty.  
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Facilities: The need for additional space, restructuring of space, and updated or additional features of 

facilities were mentioned in several department and student services reports. Some of these needs 

will be fulfilled with various ongoing construction plans and projects (e.g., a new SEM building), 

whereas others remain to be addressed.  

 

Hiring Needs: With an improved economic climate and the prospect of hiring for various existing and 

new positions at the college, the need to hire additional full-time faculty and classified staff was 

mentioned across many department and student services reports. The college recently completed 

the faculty hiring prioritization process for the upcoming academic year, and the classified needs 

assessment and prioritization process will be conducted during Spring 2017. 

 

Marketing and Outreach: A number of instructional departments and student services areas 

mentioned their need for improved and/or increased marketing and outreach. The need was 

centered not only on marketing materials and outreach efforts, but also on the college and 

department webpages. The current college website was launched almost a decade ago and thus 

has outdated technology, architecture, aesthetics, and site navigation. The college recently hired a 

web content specialist and the process of modernizing the site has begun. Responsibility for the 

college’s image and brand identity resides with the Office of Campus Communications. The college 

has articulated its brand and position in the marketplace with a broad and inclusive campaign both 

in physical and digital formats. As it continues to evolve and reach maturation, this established 

identity will expand into utilization in program-level materials produced for outreach purposes. 

 

College-wide Initiatives 
There are several topics that are important to include in the Educational Master Plan due to their 

overarching nature and broad implications for the future of the college. These topics are briefly 

summarized below. 

 

Student Learning Outcomes (SLOs): Instructional departments and student services have all 

established SLOs for their areas, and these SLOs are regularly evaluated and updated during the 

program review and SLO assessment cycles. With SLOs established, the focus has now shifted 

towards the disaggregation of SLO data. Establishing a streamlined process for obtaining, 

inputting, and reporting on disaggregated SLO data is a goal for the coming years. 

 

Distance Education: The focus on Distance Education is evident not only in the instructional 

department reports, but also at the state-level via the Online Education Initiative (OEI). The college 

will be focused on increasing online and hybrid course offerings as well as increasing the support 

provided to both students and instructors with regard to distance education.  

 

California Community College Chancellor’s Office (CCCCO) Statewide Initiatives: There are 

several large-scale statewide initiatives that will guide activities at the college in the coming years. 

These initiatives are listed and briefly summarized below: 

 

Integration of Student Success and Support Program (SSSP), Student Equity Program 

(SEP), and Basic Skills Initiative (BSI): The Chancellor’s Office made the decision to suspend 

submittals of SSSP, SEP, and BSI plans for the 2016-17 academic year in order to focus on the 

integration and alignment of these efforts. The Chancellor’s Office is still finalizing the action 
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plan that will guide the integration of these three programs, which will provide a cohesive, 

efficient, and sustainable strategy for the college to support student success. 

 

Basic Skills and Student Outcomes Transformation Program: This grant program awarded 

by the Chancellor’s Office provides our college with funding to adopt or expand evidence-based 

practices that boost the success of basic skills students. The college will be dedicating energies 

and resources to carry out the activities outlined in our grant proposal.   

 

Redesigning the Assessment Process: The Chancellor’s Office is collaborating with Butte-

Glenn Community College District, Educational Results Partnerships, and other key 

stakeholders to develop and implement a common assessment system (CAS) for the state 

under the Common Assessment Initiative (CAI). The CAS is currently being implemented and 

validated at several pilot colleges, with a staggered rollout planned to follow for the remaining 

colleges. Another key component of the CAI is the Multiple Measures Assessment Project 

(MMAP), which will result in a data warehouse, a comprehensive analytical model, and a fully-

developed user tool to support college-level analysis of multiple measures for assessment and 

student placement. Cypress College began piloting MMAP in Fall 2016 and is scheduled for 

CAS adoption in Fall 2018.   

 

Focus on Career Technical Education (CTE): There have been rejuvenated efforts by the 

Chancellor’s Office to focus on career technical education (CTE) and the alignment of CTE 

programs with job opportunities. These efforts fall under the Doing What Matters (DWM) 

framework and have recently been bolstered by the Strong Workforce Program, a 200 million 

dollar grant which will be allocated locally and regionally based on CTE FTES and labor market 

projections to support CTE programs and improve CTE outcomes. These funds, in addition to 

funds from Perkins (which have helped support CTE programs for years), allow for additional 

support, improvements, and the expansion of CTE programs at Cypress College. 

 

Focus on Transfer Pathways: The focus on improved transfer pathways to California State 

University (CSU) and the University of California (UC) has been exemplified by the development 

of various Associate Degrees for Transfer (ADTs) and College Promise Pathway programs 

across the state. Cypress College will continue to develop ADTs and foster the focus on transfer 

pathways in the coming years.  

 

Baccalaureate Pilot Programs: There has been a renewed interest in offering Bachelor’s 

degrees at California community colleges, and Cypress College was selected as one of the 15 

colleges to participate in the California Community College Baccalaureate Degree Pilot 

Program. Thus, in Fall 2017, Cypress College will begin piloting the Bachelor’s Degree in 

Mortuary Science program offered through the Health Sciences Division. The implementation, 

evaluation, and implications of this new program at Cypress College will be guiding many future 

activities of the college.  

 

Enrollment Management: Another focus of the college will be to further develop and implement 

enrollment management strategies to increase the efficiency and productivity of the college and better 

serve our students. This will become particularly important in light of the various statewide initiatives 

mentioned above that require planning at the college, program, and course level. Although this plan 

identifies programs that have grown or declined in FTES and would benefit from further review, 
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enrollment management requires a level of planning that is beyond the scope of the EMP. For these 

reasons, enrollment management will be an area of focus in the plans and processes at the college that 

have a more targeted goal (e.g., Enrollment Management Plan, Strategic Plan, Program Review). 

 

Implementation of the Educational Master Plan 
In addition to shaping and informing other college plans, the Educational Master Plan (EMP) will 

primarily be implemented via our Strategic Plan. In fact, the 2017-2020 Strategic Plan will be developed 

in Spring 2017 and the EMP will be used to inform new action items within the plan. The EMP will also 

be implemented as it informs planning and budget decisions, including the allocation of full-time faculty 

and classified staff hires, and one-time funds. A diagram illustrating the role of the EMP, Strategic Plan, 

and other aspects of the college’s integrated planning process can be found on page 6.     

 

Most importantly, the Educational Master Plan will primarily be implemented by the individual faculty 

members, departments, divisions, and programs as they follow through on the ideas detailed in their 

plans. In doing so, several questions should be kept in mind: 

 

 How will we use technology effectively to attract, enroll, and educate our students? And how 

can we best support instructors’ attempts to enhance instruction through technology? 

 How do we address the concern that results from so many students coming to us 

underprepared on unprepared for college? How do we remain a comprehensive institution, 

offering both basic skills and advanced courses, when so many students need developmental 

instruction? 

 How do we encourage faculty to look carefully at courses and programs where large numbers of 

students are not successful? What plans can be developed and implemented that might 

improve students’ success? 

 How do we ensure that faculty and staff remain up-to-date, energized, and optimistic? 

 How do we prepare our students to become globally aware citizens with knowledge and 

understanding of emerging global issues such as sustainable living, climate change, cultural 

competence, and social responsibility?  

 

These questions, and others that may arise along the way, will require careful consideration as the 

college implements the EMP. Furthermore, over the course of the next ten years, it will be important 

to revisit the planning assumptions outlined on page 3 to recalibrate the future plans for the college.  
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Appendix A. Educational Master Plan 2016-2026 Development Timeline 

 
Semester 

 
Educational Master Plan Activities 

Spring 2015 

 Formally review vision, mission, and values 

 Ask PBC, PAC, and Senate to approve use of a task force to 

develop EMP 

 EMP Task Force Composition 

 5 faculty chosen by Senate 

 1 classified chosen by CSEA 

 3 administrators (EVP, VP, & Director of IRP) 

Summer 2015  No activities during this time 

Fall 2015 
 Task force meets to review EMP models 

 IRP will develop templates and prepare data 

Spring 2016 

 Templates distributed to instructional departments and student 

services (early February) 

 Instructional departments and student services complete write-ups 

and send back to their Dean (end of March) 

 Deans review write-ups (optional) and sends to IRP (early April) 

 Task Force will review examples of write-ups (late April) 

Summer 2016 
 IRP works on compiling data for sections of EMP and begin 

developing remaining sections (May through August) 

Fall 2016 

 EMP Task Force meets to discuss progress and remaining sections 

(early September) 

 Formatted department/program responses are sent with some 

comments for review and minor revisions (September) 

 IRP compiles complete draft of EMP to distribute to EMP task force 

for final review (early October) 

 Distribute EMP to campus for feedback and review (October 27th, get 

feedback by November 4th) 

Spring 2017 

 Provided a copy to Academic Senate for review (February 23rd and 

March 23rd) 

 Provided a copy to PBC and PAC for review (April 20th) 

 Provide a copy to Board of Trustees for approval (May 9th) 
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Appendix B. Cypress College Institutional Learning Outcomes (ILOs) Framework 

Institutional Learning Outcomes (ILOs) 
As guided by the college vision, mission, and core values, students leaving Cypress College will demonstrate common learning outcomes according to the 

pathway they have chosen: transfer, degree, GE certification; career and technical certification and/or licensure; and/ or life-long learning. These Institutional 

Learning Outcomes encompass the whole student experience. Cypress College uses these ILOs to connect or link student learning outcomes at the course 

and program levels in instruction, student support services, and learning support services to the overall mission of the college and the success of our students. 

These ILOs are published in the Cypress College Catalog. 

Pathway I: 

Associate Degree and/or 

CSU/IGETC Transfer Curriculum 

Pathway II: 

Career and Technical Education 

Certification 

Pathway III: 

Personal, Academic, and 

Professional Development 

I. Breadth of Knowledge, Experiences, and 

Skills 

 Humanities and the Arts: Aesthetic awareness, 

critical analysis, creativity, human reason and 

culture  

 Science, Technology, Engineering, and 

Mathematics: Scientific principles, scientific 

method, mathematical systems  

 Social Sciences: Cultural competence, global 

perspective, human experience 

 Physical Education: Fitness, health and nutrition, 

movement competence 

I. Breadth of Knowledge, Competencies, 

and Skills 

 Acquisition of a specified set of principles and 

skills required for a particular profession, industry, 

or employment opportunities 

 Achievement of the necessary competencies to 

enter a particular employment field 

 

I. Personal Responsibility 

 Self-assessment, identification and 

development of skills and goals for 

personal, academic, and professional 

growth and life-long independent 

learning 

II. Communication 

 Reading: Comprehending, interpreting, and/or 

evaluating various written information 

 Writing: Communicating thoughts, ideas, 

information and messages in appropriate writing 

 Listening: Perceiving and responding to verbal 

and/or nonverbal messages 

 Communicating: Organizing ideas and 

communicating verbal and/ or nonverbal 

messages appropriate to audience in group setting 

II. Communication in a Particular Field or 

Employment 

 Comprehending, interpreting, and/or evaluating 

written information 

 Communicating thoughts, ideas, information, and 

messages in writing appropriate to a career 

 Communicating ideas and verbal and/or nonverbal 

messages in the language, mode, and/or medium 

of a particular field according to industry 

standards.  

 

III. Critical Thinking and Information 

Competency 

 Analysis: application of rules and principles to new 

situations, use of logic to draw conclusions, 

differentiation of facts/inferences/ 

assumptions/conclusions 

 Computation: using basic numerical concepts, 

tables/graphs/ charts, and basic geometrical 

shapes 

 Research: effectively and ethically acquiring 

information and data through print and electronic 

technology, and then organizing, analyzing, 

evaluating, synthesizing, and communicating 

information 

 Problem-Solving: defining a problem, creating a 

plan of action to resolve problem, executing and 

evaluating the effectiveness of the plan 

III. Analytical Thinking, Problem-Solving, 

and Information Competency 

 Diagnosis, analysis, and application of rules and 

principles of a particular profession according to a 

professional or industry standards 

 Use of numerical concepts, tables/graphs/charts, 

and numerical principles for computation in a 

particular field 

 Defining a problem, creating a plan of action to 

resolve problem, executing, and evaluating the 

effectiveness of the plan in a particular field of 

employment. 

 Effectively and ethically acquiring information and 

data through print and electronic technology, and 

then organizing, analyzing, evaluating, 

synthesizing, and communicating information 

 Effectively, efficiently, and ethnically utilizing 

current and learning emerging technologies of a 

particular field of employment 

 

IV. Personal, Academic, and Professional 

Development 

 Self-Integration: Understanding the person as an 

integrated physiological, social, and psychological 

being 

 Personal Responsibility: Self-assessment, 

development of skills, identifying values and 

developing goals for personal, academic, and 

professional growth and life-long independent 

learning 

 Global Citizenship: Understanding the 

interconnection between current events, ethics, 

and personal and societal choices within our world 

IV. Personal, Academic, and Professional 

Development 

 Self-assessment, development of skills, identifying 

values and developing goals for personal, 

academic and professional growth, career 

resilience, and life-long independent learning 

 Demonstration of professional and ethical 

responsibilities of the individual 

 Awareness of additional educational and career 

opportunities within a particular field and an 

understanding of the life-long learning 

requirements of the field 

 

Program Learning Outcomes (PLOs) 
Program Learning Outcomes appear at the beginning of each instructional program’s section of the Cypress College Catalog. 

Course Student Learning Outcomes (SLOs) 
Student learning outcomes (SLOs) are listed on all course outlines of record in Curricunet, published on the Cypress College SLO webpage, and assessed and 

tracked in TracDat. 
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